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Welcome to the fourth edition of SEND Bytes where we
are primarily focusing on providing support for children
and young people with Speech, Language and
Communication Needs but also including interesting and
informing insight from practitioners in two of our schools
for learners with Severe or Profound and Multiple
Learning Disabilities.
As well as our regular features of SEN updates, Top Tips,
and useful websites, we hope you find the Interview with
Jo Duffin, a Speech and Language Therapist working for
Virgin Care in North-West Surrey, helpful in supporting your work with this valuable
service.
Thanks must also go to the Heads of the SLCN centres at Therfield Secondary
School in Leatherhead and Northmead Junior in Guildford for providing a
comprehensive overview of the provision in their schools for those pupils/students
with very high levels of need who are so ably supported to make progress and
access a mainstream school. We are grateful to The Park Special School who
have presented a case study showing the positive impact of their provision and
shared expertise in language development on the outcomes for a student with
severe difficulties in this area. Sythwood School has been recognised for its
excellent work in promoting inclusion and details are included in this edition.
Thank you for your continued feedback about SEND Bytes and for the input from
the practitioners who have contributed generously about their work informing us
about the range of excellent provision across Surrey.

If you would like to tell us about something happening in your setting please send contributions to:
teachingschool@west-hill.surrey.sch.uk or susan.skinner@babcockinternational.com

SEND 14 update

Last week, the Children and Families Bill finally received
its Royal Assent. Despite much debate over the tabling
of last minute amendments, the bill completed its
journey through Parliament in line with its anticipated
timetable and is now law, with an expected
implementation date of September 2014. However,
although the legislation is now finalised, work at the DfE
still continues on finishing the detailed regulations and
the accompanying Code of Practice. The publication
date of these documents is not yet known but is widely
expected to be late April, although some views push the
date further back towards May, or even June.
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SEND 14 update cont…...

The main changes will not just be in the systems and
processes used and how they join up with each other,
but more fundamentally in the way that practitioners
work with families in a relationship founded on coproduction, a focus on agreed outcomes, and a
person-centred approach to planning.

The other crucial document whose publication date is
not yet known is the detailed timetable for Local
Authorities to follow in implementing the new
legislation and for the ‘conversion’ of existing
statements to the new education, health and care
plans.

The focus for next term, then, will be to roll out the
information about the new legislation and code of
practice, with a training and support offer for all
practitioners and settings who will be involved in
implementing
the
new
ways
of
working.
Communications with parents and young people
about the changes and what they will mean for them
is also a key priority for next term. Existing networks,
meetings and websites will be part of this roll out but
it is hoped to provide additional training and
development opportunities. More detailed plans will
follow shortly.

A new partnership group, the Integrated Processes
Group which includes representatives from all
services as well as parent representatives, has been
set up to work alongside the existing acceleration
groups to prepare for September and beyond. It is
unlikely that the more aspirational vision that Surrey’s
SEND pathfinder has been working towards will be
fully achievable by then but it is hoped that significant
steps forward will be achieved by September both in
terms of delivering the new legislation but also in
fulfilling the vision agreed with families and partners.
The biggest change will be for families who are
requesting new plans from September but the rest of
the changes should follow swiftly over the following
months.

Susie Campbell
Surrey SEND Pathfinder Manager

SENCO Networks

SENCOs received generic feedback on the responses
to the 14 Questions describing their school offer for
pupils with SEND and were praised for their
contribution to this process – school have also received
individual feedback in preparation for putting this
information on their website by the end of term.

Following feedback from the Autumn term SENCo
Networks we focused this term’s meetings largely on
the new funding arrangements from April 2014 and the
implications for school linked to the SEND 14
legislation within the Children and Families Bill.
SENCOs were given information on how funding will be
allocated and what the expectations are for the school
in terms of provision for those with the most complex
needs in mainstream schools i.e. those requiring an
Education, Health and Care Plan (ECHP) under the
new legislation. They were also shown the draft of the
new Banding Matrix which provides a set of descriptors
across the four areas of SEN which outline the support
arrangements a pupil might require in order to have
their identified A/SEN addressed and the funding
allocation.

SENCOs across Surrey are continuing to meet the
challenges the changes in legislation will bring and are
to be congratulated on their positive approach to the
process.
Helen Johns
SEN & Inclusion Senior Consultant
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What it’s like working in a
Special School

My name is Chloe and I am in my second year of
teaching a PMLD (Profound and Multiple Learning
Disabilities) class at Portesbery School, Camberley.

I was fortunate to discover an opening at Portesbery
School and was given the position of PMLD teacher
as a Newly Qualified Teacher.

I have always wanted to become a PMLD teacher and
work in the SEN sector. I volunteered at a PMLD
school when I was 15 and since then working with
children with PMLD has always been my ambition. I
went into teaching with the view that I wanted to help
every child reach their full potential, with PMLD some
progress may seem to be a little step forward but for
the child, could open up a whole new view on the
world they live in and how they communicate to
others.

During my NQT year at Portesbery I visited different
SPAN schools to enhance my knowledge of PMLD
curriculums. Through this I adapted a station work
curriculum and implemented it within the class which
has been successful. The ethos of the class is that the
student leads the session and education will only
happen if the student ready to learn, making it flexible
and adaptable throughout the school day.
I have enjoyed the experiences being a PMLD
teacher has offered me and though there are always
challenges when changes occur, the rewards that are
produced are always worthwhile. These rewards have
included a tactile defensive student letting me hold
their hand to access work and other student making a
definite choice between two snacks for the first time.

I studied at Canterbury Christ Church University BA
hons Primary Education with QTS and specialised in
Inclusion (SEN). During one of my placements I
visited a SEN unit within a mainstream school and
volunteered there for a little while after to gain more
SEN experience.

For the future I hope to continue to develop my
knowledge and understanding of such a complex
subject, to allow my teaching to bring out the full
potential of the students.

Once I left university I became a carer for PMLD
children at a residential school. Through my two years
working there I gained valuable knowledge about how
to work in a multidisciplinary team, to deliver
education in a holistic way focusing on life skills and
gaining medical skills such as enteral feeding, oxygen
therapy.

Congratulations to Sythwood Primary School
Sythwood Primary School in Woking has been recognised for its outstanding contribution in promoting an ethos
of inclusion and the growth of mutual understanding. It has been placed joint second in the annual Accord
Inclusivity Award, which is open to all schools in England and Wales.
The school won praise from judges for its integration of children with a visual impairment. This included a
teacher exchange programme with a Ugandan school and a ‘language of the month’ scheme, which built
empathy and tolerance among pupils, half of whom speak English as an additional language (and speak 27
languages in all).
For more details of the award please contact Rabbi Dr Jonathan Romain or the Accord Coalition Coordinator,
Paul Pettinger on 020 7324 3071.
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A Journey into the Unknown

and it was not long until I was in the
depths of genuine despair. The voices
All set ready to go- my bags packed,
inside my head, that familiar gut
the car filled and that all-important
instinct, I knew it was time to write the
tissue box at hand. The goodbye time
letter of resignation.
had come; a dreaded moment, but one
which would be embraced together, Letter written, and there I was standing
and just accepted- because that’s how at the door of the principal’s office
life is sometimes. My library full of ready to hand in my notice bright and
books- suitcases galore; from my attic early on the second day of term. A
to second-hand bookshops to Amazon rash decision one might say…but my
- I thought I was so prepared; but the Irish strong-willed mind was made up.
stark reality, was that I was going to The
dreaded
conversation
face the toughest challenge of my commenced, my answers all prepared;
quarter of a century long life!
but strong words of encouragement
and a ready-made plan was laid before
Gut instinct had well informed me upon
me, and I knew I had to accept; not
my first visit; but the new 'trying-to-bejust for me, but in respect for the
positive' me aimed to fight the
school.
butterflies in my stomach and embrace
the adventure. A whole new world was So began a new role for me; no longer
awaiting me and little did i know how a teacher but rather a travelling
new it was going to be. The big day observer around classrooms. These
arrived; I had planned as best as I next two weeks however were to serve
could, though already knowing as I a turning point. From one class to
entered the door, I wasn’t ready at all. another, I watched, learned and
The only Irish face during morning absorbed… until one class in
notices, where I was officially particular, where it all clicked into
welcomed; a brave smile, crippled with place; the class where I felt in the right
fear inside, awaiting the unknown- place, and the place that would gain a
instantaneously
regretting
the hold on me.
acceptance of the post.
Back in my teacher shoes I set out
Back to my new territory- I awaited once more; this time with a different
9:00 am. Another prayer, another attitude -with a can-do approach and
coffee; I just wanted the day to with a supported heads up from
officially commence. The moment several staff. I tried hard, I worked
arrived- seven lovely special children hard, and I learned hard; that actually
with seven very different personalities, maybe I could do this job, maybe I
and already I knew this would take could bring something to these
time. It wasn’t the children that beautiful children. A class of PMLD
frightened me as I knew I could learners, where silence is not
engage them; it was me and the uncommon, but where a smile
complete new world before me. My becomes a word; a laugh or a tear
four years of study might as well have becomes a sentence. Had I found my
been in vain, in addition to my four niche?
months of evening home study
highlighting and printing. The 'learn on Circumstances changed however, and
the job' tagline was at the forefront of one dark early morning in November I
my mind and forever the perfectionist, knocked on that familiar door with an
always prepared in advance, I started official resignation letter. It was
different this time; I was handing in my
to panic- I mean really panic!!
notice after a few months of hard work
By the end of day my mind was made and success- but for me it was the
up; I was giving up. Yes, I had got right decision. A firm believer in things
through the day and yes, there was being meant to be - well I thought that
even many a smile, many a beautiful this was how it was meant.
moment, but I was out of my depths,
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Spring half term - I walked out the
doors; tears tripping me. A 360 degree
U-turn; from despair to distraught!
Regret flooded my mind; those seven
beautiful children tugging at my heart
strings! But no longer their teacher - it
was time for me to go home.
Ironically exactly one year on - it's
spring half term and guess who the
teacher of those seven beautiful
children is again!!!! Rewind!!!
Yes in September- the role of Blue
Class Teacher was resumed! Despite
an exciting new job, living back home
in Ireland, surrounded by family - they
had a hold on me - and I knew in my
heart I needed to go back; I had a
journey to complete- and I felt ready to
give myself to Blue Class.
Six months on- I write as a teacher;
still learning, still trying but loving.
Every day with these beautiful children
is an educational privilege. It's where
the simple things matter, and where so
much joy and learning can be enjoyed
by staff and children through the use
of daily, natural things; that in a
materialistic 21st century world are so
readily taken for granted. From a
didgeridoo, a water-spray, a tin of
shaving foam, and a squirt of tomato
ketchup, to party poppers, bubbles,
leaves a, a microphone and a guitar;
it's these simple, multi-sensory
experiences that create a learning
environment filled with interaction, play
and music. Routine each day may be
similar and necessary; but awaiting
are the magical moments of a smile, a
vocalisation, a gesture or a purposeful
hand movement that make this
occupation one of the most rewarding
and inspiring there is. For me, it's not a
job, it's an honour, and one in which I
aspire to bring something, however
small, to the lives of these beautiful
children.
From a journey into the unknown - I
now travel with direction and with a
love for the road.
Colleen Peoples
Ridgeway Community School
Farnham
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Specialist Language and
Communication Need (SLCN)
balance for students between inclusion and
withdrawal is always maintained. The students have
TA support in all lessons, one TA for the group of four
(and anyone else in the class who needs help). TAs
have extensive training in working with SLCN pupils;
many are ELKLAN trained. The 8 strong team is very
stable but training is continually renewed, either inhouse or via external provision, to take account of up
to date thinking and research. TAs link with particular
subjects, especially at KS4. This keeps their
curriculum knowledge fresh and enables them to
support students and mainstream teachers (with, e.g.,
differentiation for SLCN students) more effectively.

Surrey has eight secondary specialist centres for
students with SLCN. Therfield houses one centre,
which has an excellent reputation .Each operates
slightly differently, dependent on the ethos of their
host school.
Entry to a centre
Therfield centre has 4 places per year, twenty places
in all. Students are allocated places at a county wide
panel each November. Criteria are published on the
Surrey website; students must have a statement
which specifies language impairment, requiring
intensive language intervention; needs include
expressive, receptive and social communication
difficulties.NC levels vary widely on entry, from P
levels to level 3s or 4 at KS2.

Liaison
Communication is vital. Parents are informed via email and phone; the communication is reciprocal.
Mainstream teachers are given profiles of centre
students, with strengths, weaknesses, strategies and
a pupil comment of what helps their learning. In-house
training for mainstream teachers takes place in the
autumn term; teachers choose 3 sessions from a
carousel which includes a range of special needs
such as ADHD, ASD, SpLD, SLCN, and working
effectively with TAs. Teachers and TAs liaise
constantly, helped by TAs working in specific subjects.
Students are encouraged from year 7 to help discuss
and plan their education, including levels of support;
the heads of centre have an open door policy.

Transition
Once a student has gained a place at Therfield
intensive work begins to support the child. We work
very closely with parents from the outset. We will visit
the child and gather information from the primary
school. We attend the year 6 annual review, liaise with
the Speech and Language therapist (SLT, have the
student in for several transition visits as well as the
standard days in July with their peers- anything to
begin to build a relationship with the child, their family
and their primary school and begin to understand their
detailed needs and identify the interventions that work.

Success?

Support

The expectation is for all students to get 5 GCSEs at
A*-C and we often manage it. But our real success is
in helping young people to develop resilience and
strategies to cope in the world. Most are successful at
college, following more transition work. Ex-students
have been to university and have jobs in accountancy,
mechanics, retail, public services. But to really know
what we do, visit us! We like to show what we do.

The 4 students in each year group are placed in one
tutor group. Tutors are carefully chosen for this group
based on experience or interest. Initially, up to autumn
half term, teaching is in mixed ability tutor groups.
Therfield has an integrated model. Our students
attend all mainstream subjects with their peers, except
for modern foreign languages. The time freed allows
one lesson each week for SLT, one for teaching the
same MFL as their peers (but in the group of 4 in the
centre) and two used for literacy / numeracy, based on
need. Extra withdrawal may be planned; the delicate

Questions to lswingler@therfield.surrey.sch.uk or
hbaggs@therfield.surrey.sch.uk
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Case Study
new concepts and key vocabulary, and a greater
understanding of non-verbal expression and
inference. The Speech Therapists advise staff of
the needs of all students and help devise
strategies for supporting them in the lessons; they
also provide individual or small group therapy to
target specific speech and language targets.

The Park School is a secondary school for
students with moderate learning difficulties (MLD).
The school has a fully inclusive Language
Resource which is staffed by a team of qualified
Speech and Language Therapists from the local
Healthcare provider. The Language Resource
forms an integral and important part of the
therapeutic provision offered to students at the
school. This provision ensures that the Speech
and Language needs of the students are met and
that all staff are highly informed in their work with
students.

All students have a weekly Communication and
Social Skills (CASS) lesson which is jointly
planned and delivered by a teacher and Therapist.
The students are streamed with regard to their
SLCN and the scheme of work is planned around
the communication, language, social and
behavioural needs of the group.

Over the years, the speech and language therapy
team have worked with the teachers to embed a
'language enriched' curriculum which supports the
development of language skills; the learning of

Bryan’s statemented special needs were Speech, Language and Communication (SLCN) and moderate leraning
difficulties and prior to attending The Park School he was at an independent school for students with SLCN. His
placement in The Park School Language was via mediation with the LA; Bryan’s parents wanted him to attend
The Park, however, the LA felt there was a suitable provision closer to where he lived.
On entry to the school the Speech Therapy team assess the SLCN of the students. Bryan’s SLCN is summarised
in the table below:
Area of Speech and Language Need
Receptive Language – Concepts and following directions
Word classes (relationships between words)
Expressive Language – Word classes (ability to explain why words go together)
Word finding

Level of Impairment
severe
moderate
severe
severe

Phonology

moderate-mild

Bryan’s needs were targeted and supported through his IEP, the work done in the CASS lessons and the
specific work done by the SaLTs. Bryan had particular difficulties with social relationships and understanding
social cues, so this was an area that SaLT targeted in their work him. Bryan needed assistance with asking his
peers questions; following input, initially in individual therapy and then working with a pair, Bryan found this
easier and was then able to ask and answer his peers’ questions in a role play situation. His ability to initiate and
maintain conversations with peers also developed as a result of this work. Bryan’s use of eye contact was
identified as an area that needed input to support his ability to develop relationships with his peers. He often had
great difficulty knowing the difference between staring and using appropriate eye contact during a conversation.
Again this was worked on in small group therapy, in the Communication and Social Skills lessons and reinforced
throughout the school through his IEP with positive outcomes.
By Y11 Bryan was still reluctant to speak both in a small group and in front of the class. Through the joint input of
the teacher and the therapist in the CASS lessons he became confident enough to volunteer to speak in
assembly about a project his group had been working on in lesson.
Bryan also received individual therapy to support the difficulty he had in the following areas:
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Area of Difficulty

Intervention

Conversations at
mealtimes at home.

in therapy sessions Bryan was able to explain that he found it difficult to chat because
he often did not understand what his parents were talking about. He worked on
strategies and phrases to use when this happened (e.g. ‘I don’t understand what you
mean, can you say that again’) and once a week prepared and practiced something
that he could talk about with his family.
Bryan was given strategies to aid this and had support in class to implement the
strategies.

Attention and listening
in class
Word finding
difficulties

Bryan worked on strategies to describe the word that he was thinking of

Dysfluency
(stammering)

Support from a Therapist, a specialist in stammering, to provide strategies to help
manage his stammering.
Bryan received regular SaLT to work on fluency practice and his parents observed a
session so that they could continue this work at home, this led to a noticeable
improvement in his fluency

During his time at The Park Bryan was given SaLT input to address his comprehension, his expressive language
and his social skills. An assessment carried out in Y7 looked at his ability to give information from pictures and
the grammar used. These are example of sentences that he gave: “She’s fallen over and broke he glasses,
fallen down the stairs”, “He is sitting on the horse and holding the this around the horse neck, the rope”. Bryan
was given input to work on his knowledge of pronouns and to formulate and structure sentences, this was further
supported by developing his writing skills in English and by Y11 he was formulating well-structured and
grammatically correct sentences. The Speech and Language Therapists were on hand to liaise closely with
school staff to support his SLCN thus allowing him to make progress in his learning (see below).
Educational Progress and Attainment

Y7

Y11

English

Reading Age

6.4

12.5

Spelling Age

8.9

(Y10 – 10.7)

Overall NC level

2C

4C

Maths age

6.9

8.06

Overall NC level

1B

3B

Overall NC level

1C

2B

Maths

Science

Accreditation
ELC
maths
2

ELC Science
2

ELFS
Maths
2

ELFS
English
2

ELFS
ICT
1

Bonze
Arts
Award
Yes

Crest
Award
Science
yes

ELC = Entry level certificate, ELFS = Entry Level Functional Skills (Edexcel)
By the time Bryan had reached Y11 the progress made in his communication and interaction skills enabled him
to have an excellent work experience placement, following which he was offered a regular part-time job. Bryan
also won the School’s Work Experience Award at the Y11 Record of Achievement presentation.
On leaving The Park Bryan continued his education at a local specialist post 16 provision with the intention of
later attending his local college to do the supported learning course. To support the Transition to the post 16
placement students are provided with a Communication Card. This provides a summary of the student’s SLCN
and strategies to use to support the young person.
Whilst at The Park Bryan made progress both in his SLCN and in his educational achievement. When he left the
school, whilst he still had SLCN he was more able to manage his communication on a functional level. The
support he received through the inclusive nature of the school and the interventions of the Language Resource
enabled him to make progress and to become a more confident and effective communicator.
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 have academic ability within or close to the usual range

for a mainstream school
 live within daily travelling distance from the school

Northmead Junior School,
Speech, Language and
Communication Centre

The aims of the SLCN Centre
 To help each child achieve their full potential

About The Centre

 To improve receptive and expressive language skills

Northmead’s SLCN Centre, which is situated in the main
school building, offers specialised provision for 15 children
with speech, language and communication needs within a
mainstream junior school setting. The SLCN Centre is an
integral part of the school and the Centre children are full
members of their mainstream classes.

 To improve fluency and speech production
 To improve social skills and interaction with others
 To improve listening, attention and memory skills
 To improve literacy and numeracy skills
 To build confidence and self esteem
 To enable Centre pupils to access the main stream

After registering with their mainstream teacher in the
morning, our children make their way to the Centre where
they are taught until lunch. In the afternoon the Centre
children return to their mainstream class rooms. Break and
lunch times too, are spent with their mainstream friends.
All of the school’s extra curricular activities, as well as day
trips, residential trips and other special events are open to
the Centre children.

curriculum in the afternoons with appropriate levels of
support
 To enable all Centre children to take part in all aspects
of school life, including days out, residential trips and
whole school productions
What the SLCN Centre offers
 Highly qualified and experienced staff

Centre staff and mainstream class teachers work closely  High adult to child ratios (1:4)
together to identify and meet each child’s needs and to  Specialised teaching programmes for literacy and
work on their individual targets as agreed at their annual
maths
review or during the termly update of their individual  Specialist support groups (e.g. social skills groups,
provision map.
listening, attention and memory skills groups, verbal
reasoning groups, motor skills groups, phonological
The Head of Centre provides training and support to
awareness groups)
mainstream teachers and teaching assistants on inset
 Speech and Language Therapy (twice weekly)
days, during staff meetings and on a ‘needs’ basis.
 Small group support when children are in their
The children
mainstream classes
Children attending The Centre all have a statement of  An attractive and well resourced learning base
special educational needs, with SLCN as their primary
 Full access to a multi-disciplinary team, including the
need. They may have difficulties with receptive language,
School Medical Officer, Educational Psychologist,
expressive language, speech production, fluency and or
Language and Learning Support Service, Educational
social communication. Many of our children have complex
Welfare Officer, Physical & Sensory Support Service,
needs and in addition to their SLCN may have ADHD,
Behaviour Support Service, Occupational Therapists,
ASD, behavioural and emotional difficulties, dyslexia,
CAMHS – Child and Mental Health Service and – of
dyspraxia, sensory issues etc.
course – Speech and Language Therapy.
Criteria for admission
Where do children go after they leave Northmead?
Pupils admitted to the SLCN Centre will

At the end of year 6 children leave the Centre to join other
schools. Some return to full time mainstream education,
some move on to Secondary Language Centres and
others to Special Schools. Transition is carefully prepared
for and secondary school staff are invited to year 6 pupils’
annual reviews as a matter of course.

 be in the 7- 11 age range
 have a statement of Special Educational Needs with

SLCN as their primary need
 have speech and language difficulties severe enough to
restrict their learning in a mainstream class and to
necessitate regular therapy with a Speech and
Language Therapist
 meet the criteria for placement in specialist SLCN
provision as outlined in the booklet ‘SEN Placement
Criteria’, which can be found on the Surrey County
Council Website

Contact Details:
SLCN Centre, Nortmead Junior School
Grange Road, Guildford GU2 9ZA
School Office telephone number: 01483 529870
Direct Line Head of Centre: 01483-529877
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Top Ten Key Points
Supporting SLCN
(taken from NASEN training resources)

1. Always use a pupil’s name before an instruction to
‘cue them in’. Ensure that they are looking at you
and attending before giving an instruction. Try to
ensure that the pupil is listening to what you are
saying and listen to them when they are talking to
you, so that you model good listening.

5. Where possible use symbol cards and other
communication aids, have easily accessible topic
word-banks to help with vocabulary and use
visual timetables to aid the pupil’s organisation
skills.
6. Create opportunities for pupils to talk about
what they are interested in and to share ideas/
thoughts with a partner.

2. Give instructions one at a time if necessary and in
sequential order. Keep them short and simple. Be
careful about the use of passive sentences. Be
clear in your use of non-verbal body language and
facial expressions.

7. Adapt tasks by breaking down instructions,
provide alternative inputs and suggest
alternative ways of recording learning.

3. Use questions appropriate to their level of
understanding and ensure that their understanding
is checked, maybe by a support assistant. Check
that the pupils understand the vocabulary you are
using – avoid idioms and words that have more
than one meaning, as well as irony and sarcasm. If
you do use difficult words or sentences, make sure
they are explained.

8. Use ICT, e.g. a recording microphone instead of
writing, word processing packages and speech
recognition software.
9. Facilitate opportunities for pupils to develop
awareness of what they do and don’t
understand and encourage them to recognise
and employ learning strategies that help them
most and encourage them to ask for clarification
and further explanation when needed.

4. Ensure that pupils are in a position where they can
see and hear you clearly and think carefully about
grouping and who is sitting where – avoid seating
them next to an open window or doorway where
noise and disruptions may make it harder for them
to pay attention and concentrate.

10.Provide individualised targets on their desk that
remind them how to get on.

Provision supporting SLCN in Surrey:
Schools
Broadwater School

Northmead Junior School

The Echelford Primary School

Burpham Foundation Primary School

Oakwood School

The Grove Primary School

Christ’s College Guildford

Spelthorne School

Therfield School

Cranleigh CofE Primary

St Catherine's Primary Bletchingly

Tomlinscote & Sixth form College

De Stafford School

Stepgates Community

West Ewell Infant School

Jubilee High School

Stoughton Infant

Leatherhead Trinity

Sunbury Manor School
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Jo Duffin
Speech & Language Therapist Mainstream Schools Team
Leader for the Virgin Care Surrey
North-West Locality covering Woking,
Runnymede, Spelthorne and parts of Elmbridge
What led you to become a Speech and Language
Therapist?

particularly leading on service improvement with
mainstream schools. Service improvement is all about
good communication and finding out what schools,
children and families want from us. To support this we
have started to attend SENCo network meetings,
alongside our annual patient and school satisfaction
surveys and our visit feedback forms where we ask for our
input to be marked out of 10.

By sixteen I had decided I wanted to work within the public
sector, but I was struggling to choose between health and
education. My school careers advisor suggested I consider
Speech & Language Therapy as it enables you to work
within both settings. At the time I had never heard of SLT,
but after researching it I became hooked and I have never
looked back.

How has the move to Virgin Care impacted on your work?

What does the training involve?

Virgin Care's strap line is 'Providing a service good enough
for our own families'. They have certainly increased the
level of scrutiny on our performance data. This is a positive
thing because it raises standards and ensures they are
maintained. Over the last two years our school satisfaction
survey illustrates that we have significantly improved on
service delivery. The move to Virgin care has been very
positive.

There are two routes in, either a four year Bachelor degree
or a two year Master’s degree. The courses can be either
arts or science based, and the course do vary from
establishment to establishment. It is important to research
the courses well and find the one that suits you best. I
chose to do a Bachelor of Science degree at the University
of Newcastle-upon-Tyne because it had a strong
psychology component to the course.

Any tips on how schools can make best you of your
service?

Which aspects of the training best prepared you for
working with schools?

Our role is to work with schools to support the outcomes
for identified children. The most important things for us are:

Definitely the placements. This is where I worked with
children, teachers and parents, and quickly realised how
unique every case is and that taking a functional and
holistic approach is vital.

 To have time to work collaboratively with school staff,
particularly around target setting. So my tip would be to
prioritise time to meet with the SLT during target setting
and reviews to ensure this is done holistically to meet
the priorities of the young person. We are very good at
identifying the young person's speech, language and
communication needs, but target setting needs to
consider how the young person is functioning and the
impact their SLCN is having on their academic and
social development- To do this we need to talk to class
teachers and SENCos.

What have been the highlights of your job so far?
The greatest highlight was the first time my input had a
significant impact upon a child. I was working in a school
for children with severe and profound learning difficulties;
many of whom had additional complex physical and
sensory difficulties. By working with the child in question
exploring switch accessed communication aids, we were
able to demonstrate how able she was and justify why it
was important that she moved from the class for pupils
with profound and multiple learning difficulties to a class
with relatively more able children. There were many
hurdles to overcome to make the class move a success,
and working collaboratively with all professionals involved
was central to the successful outcome.

 We spend a lot of time supporting school staff to
develop their knowledge and skills about speech,
language and communication needs. Schools could help
us by looking at how they can use, maintain and share
this knowledge within their setting.
 With the changes to funding under the new SEND14
and pupil premium, schools need to consider what they
would like to buy in from our service to make a
difference to pupil outcomes in their school.

Which aspects of your job give you the most satisfaction?
I am thoroughly enjoying my role as team lead for
mainstream schools (which I started two years ago), and
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ADHD: ADDISS - ADHD information services www.addiss.co.uk
ADHD: CHADD - Children and Adults with Attention-Deficit/Hyperactivity Disorder www.chadd.org
ADHD & Learning Disabilities: LD online www.ldonline.org
Alcohol abuse: FASD Foetal Alcohol Spectrum Disorder - ‘All About Me!’ booklet from admin@fasdtrust.co.uk
Aphasia: National Aphasia Association www.aphasia.org
Area Education Officer (AEO):
NW : Mark Scarborough mark.scarborough@surreycc.gov.uk
NE : Kerry Randle

kerry.randle@surreycc.gov.uk

SW : Paula Evans

paula.evans@surreycc.gov.uk

SE : Sue Roch

sue.roch@surreycc.gov.uk

Area Lead for Psychology & Assessment (ALPA):
NW : Susan Harris
susan.harris@surreycc.gov.uk
NE : Sally Grimstone

sally.grimstone@surreycc.gov.uk

SW : Shungu Mgadzah shungu.mgadzah@surreycc.gov.uk
SE : Liz Hunt

liz.hunt@surreycc.gov.uk

Arthritis: Arthritis Care www.arthritiscare.org.uk
Asperger’s: Asperger’s Foundation www.aspergerfoundation.org.uk
Autism: Support & Advice is available from the SEND team at Babcock 4S and Autism Outreach Services Primary:

NW & SW kwebb@freemantles.sch.uk / NE & SE outreach@linden-bridge.surrey.sch.uk.

Secondary: SE & NE lwaters@west-hill.surrey.sch.uk / SW & NW outreach@abbey.surrey.sch.uk.
Autism: Autism Education Trust - supporting effective education practice www.autismeducationtrust.org.uk
Autism: Autism Research Centre (arc) www.autismresearchcentre.com
Autism: Global Autism Collaboration (GAC) www.autism.org
Autism: IDP -Supporting pupils on the autism spectrum resources www.aet-idp.org.uk/
Autism: NAS National Autistic Society www.autism.org.uk
Autism: NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
Autism: NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
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Autism: The Transporters help children recognise emotions www.thetransporters.com/index.html
Autism: Webinars about autism www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx
Behaviour support: Babcock 4S consultant gail.allen@babcockinternational.com
Behaviour support: Surrey Senior Specialist Teachers NW : Karen Woosnam karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon

jo.kenyon@surreycc.gov.uk

SW : Jackie Foley

jackie.foley@surreycc.gov.uk

SE : Jane Holmes

jane.holmes@surreycc.gov.uk

Behaviour: Behaviour2Learn to support the development of positive behaviour www.behaviour2learn.co.uk
Behavour and attendance DfE guidance: http://education.gov.uk/schools/pupilsupport/behaviour
Brain Injured Children: BIBIC British Institute for Brain Injured Children www.bibic.org.uk
Brain related conditions support: Cerebra www.cerebra.org.uk
Brain & Spine Foundation helping people affected by brain and spine conditions: www.brainandspine.org.uk
CAMHS Child and Adolescent Mental Health Services www.surrey-camhs.org.uk
CAMHS Child and Adolescent Mental Health Services Newsletter contact camhs@surreycc.gov.uk
CAMHS Youth Advisors (CYA): email: Just.cya@surreycc.gov.uk Tel: 07896 248 244
Child Exploitation & Protection: CEOP ceop.police.uk
Children’s Health: Royal College of Paediatrics and Child Health www.rcpch.ac.uk
Communication: Ace Centre - aiding communication in education acecentre.org.uk
Communication: The Communication Trust – Every child understood: www.thecommunicationtrust.org.uk/
Communication: ICAN - Helps children communicate: www.ican.org.uk
Communication: Talking Point – the first stop for information on children’s communication: www.talkingpoint.org.uk
Communication: Talk Gym - developing good communication skills: www.btplc.com/Betterfuture/
ConnectedSociety/LearningandskillsFreeresources/TalkGym/Default.aspx
DeafBlind: SENSE – for deafblind people www.sense.org.uk
Disability Help & Advice: SCOPE: www.scope.org.uk
Drug Education support: Babcock 4S consultant - sarah.lyles@babcockinternational.com
Dyslexia: Dyslexia Research Trust www.dyslexic.org.uk
Dyslexia: The Dyslexia-SpLD Trust interventionsforliteracy.org.uk
Hearing: Action on Hearing Loss (RNID): www.actiononhearingloss.org.uk
Hearing: BATOD The British Association of Teachers of the Deaf: www.batod.org.uk
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Hearing: NDCS National Deaf Children ‘s Society: www.ndcs.org.uk
Hearing & Blindness: SENSE – for deafblind people www.sense.org.uk
Hyperactivity: HACSG The Hyperactive Children’s Support Group www.hacsg.org.uk
Inclusion Development Programme (IDP): www.idponline.org.uk
ICT/Computing Babcock 4S Team:
Dave Robinson

Team Leader

dave.robinson@babcockinternational.com

Tim Barette

Primary T&L consultant

tim.barette@babcockinternational.com

Steve Clarke

Secondary T&L consultant

steven.clarke@babcockinternational.com

Carine Jacquel

Secondary T&L consultant

carine.jacquel@babcockinternational.com

Phil Mackley

Secondary T&L consultant

phil.mackley@babcockinternational.com

Ingrid Lucas

ICT Project Officer

ingrid.lucas@babcockinternational.com

KIDS: Working with disabled children, young people and their families www.kids.org.uk
Language Impairment: NAPLIC National Association for Professionals concerned with Language Impairment in
Children: www.naplic.org.uk/
Learning Difficulties: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs
complexld.ssatrust.org.uk/project-resources/cldd-briefing-packs.html
Learning Difficulties Review: Proposals to better meet the needs of Surrey pupils with SEN:
Surrey SEN Room on Fronter (for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
Literacy: Interventions for Literacy interventionsforliteracy.org.uk/schools
Mental Health in Schools support: Babcock 4S consultant amanda.burrows@babcockinternational.com
Mental Health: Child and Adolescent Mental Health Services (CAMHS) www.surrey-camhs.org.uk
subscribe to Newsletter contact camhs@surreycc.gov.uk

To

Mental Health: CAMHS Youth Advisors (CYA) just.cya@surrey.gov.uk or call 01483 519571
Mental Health: Mindfull endorsed mental health site for 11-17 year olds www.mindfull.org
Mental Health: TaMHS (Targeted Mental Health in Schools) Primary Mental Health Worker contacts NW : Louise Paque

Louise.Paque@sabp.nhs.uk

NE : Louise Paque &

Louise.Paque@sabp.nhs.uk

Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

SW : Jill Pretorius

jill.pretorius@sabp.nhs.uk

SE : Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

NICE National Institute for Health and Care Excellence www.nice.org.uk/
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Nurture Groups:
Epsom Downs Primary School & Children's Centre, Antonia Farino, antonia.farino@epsomdowns.surrey.sch.uk
Epsom Primary School, Emma Smith (HT), head@epsom.surrey.sch.uk
Leatherhead Trinity Primary School & Children's Centre, Carolanne Gale, cgale@leatherheadtrinity.surrey.sch.uk
Burstow Primary School, Charlotte Hambelton, chambelton@Burstow.surrey.sch.uk
Sythwood Primary School, Danielle Ross, d.ross@sythwood.surrey.sch.uk
St John's CofE Community Primary School, Dorking, Katie Fletcher, KFletcher@stjohnsdorking.surrey.sch.uk
Walton Oak School, Laura Sutcliffe, lsutcliffe@oak.surrey.sch.uk
Green Oak Church of England Primary School, Ruth Lewis, ruth.lewis@green-oak.surrey.sch.uk
St Paul's Church of England Infants School, Chloe Emmett, search@stpaulstongham.com
Stoughton Infants School, Sophie Lewis, slewis@stoughton.surrey.sch.uk
Spelthorne School, Tracey Harrison, t.harrison@spelthorne.surrey.sch.uk
Ripley Church of England Primary School, Laura Roy, royl@ripley.surrey.sch.uk
Physical & Sensory support: Surrey: PhysicalSensorySupport@surreycc.gov.uk or Tel 01372 833774
Psychiatrists: The Royal College of Psychiatrists www.rcpsych.ac.uk/
PSHE support: Babcock 4S consultant sarah.lyles@babcockinternational.com
PSHE: National PSHE CPD Programme - Accredited training for PSHE professionals www.pshe-cpd.com or
contact valentina.cafarelli@babcockinternational.com
Resources: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs
complexld.ssatrust.org.uk
Resources: LDA Leading Development Aids www.ldalearning.com/
Resources: Speechmark practical resources for education, health and social care www.speechmark.net
SEAL: Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
SEN: Children with special education needs; an analysis—2012 www.gov.uk/government/publications
SEN: Area Special Needs Managers NW : Carole Gill

carole.gill@surreycc.gov.uk

NE : Amanda Hitchcock

amanda.hitchcock@surreycc.gov.uk

SW : David Griffiths

david.griffiths@surreycc.gov.uk

SE : Gavin Spiller

gavin.spiller@surreycc.gov.uk

SEND support: Babcock 4S consultant helen.johns@babcockinternational.com
SEND Pathfinder: DfE Mott MacDonald www.sendpathfinder.co.uk
SEND Resources: Beating Bureaucracy Toolkit: www.routledgeeducation.com/resources/fulton
SEND Resources/Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
SEND Resources: NASEN: www.nasen.org.uk
Social, Emotional and Behaviour Difficulties (SEBDA): Working together with children http://sebda.org/
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Speech Teach UK for parents and professionals supporting children with speech difficulties www.speechteach.co.uk
Speech, Language and Communication: Afasic: supports parents and represents children and young people with
speech, language and communication needs (SLCN) www.afasic.org.uk
Speech & Language Therapists, Royal College: www.rcslt.org
Sex & Relationship Education: A Programme for Learners with Autistic Spectrum Disorders
www.fionaspeirs.co.uk
Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
TaMHS (Targeted Mental Health in Schools): Primary Mental Health Worker contacts NW : Louise Paque

Louise.Paque@sabp.nhs.uk

NE : Louise Paque &

Louise.Paque@sabp.nhs.uk

Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

SW : Jill Pretorius

jill.pretorius@sabp.nhs.uk

SE : Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

Training: Babcock 4S courses www.babcock-education.co.uk/4Scpd
Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
Training: SCERTS course at Linden Bridge teachingschool@west-hill.surrey.sch.uk
Training: SENJIT – Special Educational Needs Joint Initiative for Training www.ioe.ac.uk
Training: Social Stories (Accredited) training at Freemantles teachingschool@west-hill.surrey.sch.uk
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SEND Teaching School
How SEND Teaching School works:
SEND Teaching School is an alliance of Surrey special schools, led from West Hill School in Leatherhead.
The partners are represented on the Strategic Board that meets half termly with additional strategic
partners from the Local Authority and Higher Education.
All teaching schools have six key success criteria – The Big Six:
1.

Initial Teacher Training

2.

Continuing professional development and leadership development

3.

Succession planning and talent management

4.

School-to-school support

5.

Specialist leaders of education

6.

Research and Development

At SEND Teaching School senior leaders from partnership schools take the lead on individual criteria
from the big six, meet with colleagues as a working group and report back regularly to the strategic board.
In the previous edition of SENDbytes we reported on the success of our Initial Teacher Training this
academic year.
CPD and Leadership Development: Currently we are working alongside the LA and focusing support and
staff development for the specialist centres across the county. We are now developing a CPD programme
based on needs assessment. In addition we are part of the wider association of Teaching Schools who are
licensed to deliver the leadership training NPQML, NPQSL and NPQH. For more information visit
www.stsn.co.uk
Succession Planning and Talent Management: A new programme involving experienced heads from Kent,
Hampshire and Surrey, and new coaches from leadership teams across the three counties aims to help the
development of the talent pool in the area through a programme of coaching and internship to develop
future heads, senior and middle leaders that is beginning in March 2014.
School to School Support: By Easter 2014 40 senior leaders from special schools in Surrey and the
South East will have completed a four-day SEN Inspection Skills course equipping them to support other
schools in the region. A further course will run in the Summer Term 2014.
Contact the teaching school for information on any of these initiatives.
Jean Wilson – SEND Teaching School Manager teachingschool@west-hill.surrey.sch.uk
Abigail Slade – Deputy Headteacher and SEND Teaching School Lead aslade@west-hill.surrey.sch.uk

© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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