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Welcome to this edition, the theme of which is Preparing for
Independence, and reflects that of our recent successful SENCO
Conference: “Preparing for Independence and Adulthood”.
As the new Code of Practice tells us in chapter 8, preparation for
adulthood is from the earliest stages i.e. early years onwards, so
that parents/carers supported by professionals help children and
young people to achieve the best outcomes in employment,
independent living, health and community participation.
It reminds us all to have the highest expectations and aspirations for
all children and young people, but especially those with SEND, and
how “early years providers, schools and colleges should enable
children and young people to have the information and skills they
need to help them gain independence and prepare for adult life”.
In this edition Eleri Morley and two of the Early Support Co-ordinators, outline the work that
the Surrey Early Support Service Team have been doing using person centred approaches
in their Team around the Child meetings; Lucie Scott, Assistant Headteacher at West Hill
Special School, has provided a case study of strategies she uses to help a student with
complex needs to develop skills for greater independence on a daily basis; we interviewed
Julie Pointer, Surrey’s Preparing For Adulthood Co-ordinator, who shares the learning that
has developed from being at the centre of the national and SE7 pathfinder work; there is a
helpful checklist on the effective use of TAs to support independent learning and Top Tips
for promoting independent learning.
Since Julie’s interview, we learnt at the conference that she has a new job from April as a
national programme co-ordinator. We are very sorry that we are losing her expertise and
energy from Surrey, but are pleased that she will be able to continue to influence national
developments. All the best for the future Julie!
Schools may have missed the fact that the Code of Practice has had another revision and
the link below takes you to the January 2015 update which now includes further information
on protections for young people who have SEND and are in or who have been in youth
custody. Please use the link below to reach the latest version!
Special educational needs and disability code of practice: 0 to 25 years (January 2015) valid from 1
April 2015

Please remember that this is your publication for sharing and developing best practice in SEND so do ‘Have your say’ by
completing the survey in the link below and let us know if you have a golden nugget to pass on to colleagues.

Have your say
To assist us in the development of future issues we would ask you to take a moment of your time to
go to the link below and complete the SEND Bytes survey :

https://www.surveymonkey.com/s/FS689PL
Closing Date 28th March 2015
© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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Preparing for adulthood from
the earliest stages

One of the key changes in the new legislation is a focus on
aspirations for all children as well as looking at improving
outcomes for children.
Whilst some have said this is not relevant to Early Years we
would argue it is even more so! We have started using person
centred approaches in our team around the child meetings in
Surrey Early Years and Childcare Service to make sure we are
truly reflecting a child and family`s views and aspirations.
The Surrey Early Support Service is a team that works with
families with children with SEND under 5 to coordinate services
and support for these families. A great starting point is to host a
TAC (team around the child) meeting where we start by
focusing on aspirations for the family.
There can be a tendency to feel that at 2 or 3 a child will not
have any aspirations but by asking the question "What does
success look like? " or even quite simply "where do you see
your child in 6 or 12 months time?" the aspiration is often as
simple as being happy and settled at nursery or going to the
local primary school with my sister. We work through looking at
what is working and not working and what is important to and
for the child and family so we can arrive at some meaningful
outcomes that really reflect the aspirations of the child. Again it
is surprising what these might be and often goes much further
than life at the setting or school. It may be around going to an
after school club or around getting support for families at home
with voluntary organisations such as "Home Start" or simply
referring a family to the local children`s centre.
By supporting families in this way we hope that they will
become resilient, confident and empowered for the journey
ahead for themselves and their child.
Eleri Morley
SEN and Inclusion Manager
Early Years and Childcare Service
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Working towards Independence at West Hill
“Come on, we can look for your coat together, take
my hand.”
“I’ll do that for you as we need to be quick.”
Do any of these sound familiar to you?
As a practitioner these are some of the most
frustrating comments that I hear and they are not from
the children. Promoting independence for any pupil is
a key driver for me, as well as a passion, even if a
task takes an hour longer than you planned for.

The key was finding a motivator and using that as the
carrot to dangle.
There are pieces of a picture (about 5) placed in key
areas in the classroom that he can only collect once
he has unpacked his bag. E.g. one at his tray where
he puts his snack, one at the diary basket where he
must place his diary each morning etc.

At West Hill I work with a Key Stage Three class
ranging from P levels to NC Level 2 and whatever
their academic level my expectations are always the
same; to be as independent as possible.

Once he has got all his picture pieces he knows he is
done and shows me his finished jigsaw puzzle.
Structuring the task of unpacking his bag not only
gives him purpose but an independent routine even if
it is for a small part of his day. I am confident that Bob
will take less than 5 minutes soon, fingers crossed!

I believe that in my school if a child needs additional
support they should be reliant on a strategy / tool
rather than a particular adult. Regardless of ability or
physical barriers, if they are there, there have to be
some non-negotiables. Questions I ask myself are “is
there a real reason why this pupil cannot unpack their
bag each morning by themselves?” “Does it matter if
we run into the next lesson if I let him take his time
doing his buttons up after PE?”

This is a very specific example, but there are lots of
different ideas that you can try in your own setting like
using a learning journey that pupils can tick
throughout the lesson (I will show good looking,
listening, sitting; I will work at the board; I will work in
a group; I will try and work independently; I will check
my learning). There is no ‘one rule for all’ so it is more
about trialling different things to see what works for
different pupils. By giving them something to aim for
or even just letting pupils know that will be happening
can really help build confidence and promote
independence.

At points I am sure we have all been guilty of oversupporting pupils, especially when we want to get
something done quickly or we convince ourselves
they can’t do it. Really the question we should be
asking is, “What strategies could we use to support
them to be independent?”
Case study: Bob came to us in Y7 clearly very reliant
on his previous 1:1 adult who had supported him
throughout his school day. On his first day at West Hill
he came into class and sat at his desk with his bag
still packed up.

After reading about Bob next time you are put in a
similar situation as me I hope you might ask, “How
can they do this by themselves?” rather than worrying
how much time is wasted if they do it by themselves. I
mean, what is the worst that can happen?

Even with instructions and visual cues, after 45
minutes he was still sat with it in front of him and it
was not unpacked. The other Y7 pupils were now
settled into activities and Bob was still sat at his desk.
Three months in Bob now only takes 10 minutes to
unpack his bag independently, okay the others can do
it in 5 minutes but this is progress.

Lucie Scott,
Assistant Headteacher

How does he do it?
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Using TAs to foster independence
TAs should be providing support that helps learner
engagement, on-task behaviour and motivation, that
focuses on learning and fosters independence when
children are in difficulty and that encourages students
to use their own learning strategies
Helping a child develop independence in all aspects
of life is a key part of the role, and this includes
allowing a child to make mistakes and to look for
ways to solve problems rather than just being told the
right answers or solutions. Rather than taking over
when a child is struggling to achieve something, they
will offer the tools to help the child to succeed.

We need to avoid TA support leading to dependency,
reduced interaction between the teacher and the
pupil and their peers, and lowered self-esteem.
Effective support will enable the pupil to develop the
skills necessary to become an independent learner,
competent, confident and valued within the school
and the wider community.

The success of TA support is dependent on close
liaison between the teaching staff and the whole
school's determination that the pupil be a fully
included member from the outset.

Helen Johns

TAs should be:

 Providing support which is clearly focused on moving the pupil on
 Ensuring objectives and expected outcomes for session are clear to the pupil
 Ensuring that there are strategies to reduce over-dependency (e.g. when task
has been made clear, pupil set to work independently on task for specified period of
time – use timer if necessary - while TA works with other pupils)

 Ensuring that support facilitates interaction between pupil and peers and
doesn’t inadvertently act as a barrier to interactions

 Ensuring support is discreet and does not embarrass child
 Sometimes using support to pre-tutor child and/or go through unusual or technical
vocabulary for future lessons

 Identifying progress and knowing when to move the child’s learning on
 Helping pupils to relate to and transfer skills and knowledge from withdrawal
context to main lesson

 Coaching pupils in skills needed for cooperative group work by explaining and
describing, modelling and praising appropriate behaviours
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Julie Pointer
Transition Development Manager
Surrey Short Breaks for Disabled
Children
Could you tell our readers a little about your
background
I gained a preliminary certificate in social care at
West Kent College, I ended up doing this course as I
was unable to get onto a course to be a nanny, thank
goodness!
Then I did a student House Parent course with Inner
London Education Authority (I.L.E.A.) This vocational
training enabled me to work in three different
residential children’s care homes, one working with
children and young people with physical disabilities
and the other two for those with social, emotional and
behavioural difficulties. I really loved working with
boys with challenging behaviour and took them to do
interesting activities. I always respected them and
supported them to become independent. And this
really started me on my journey of Person Centred
approaches, even before I knew what it was!
A placement at residential school for pupils with PD
led to a job as a House Parent. It was at about this
time that I met Stephen Benn (son of Tony Benn, MP)
who talked to me about my own aspirations and
pointed me in the right direction to get a grant to be a
social worker. So I studied at the West London
Institute (now Brunel University) to become a
qualified social worker, and qualified in 1987.
Can you describe your current role in Surrey
I will have been doing my role as Transition
Development Manager, joint funded by Adults and
Children’s Social Care – or “The Bridgey Lady” as
someone once called me – for four years in May this
year. In a nutshell it is about ensuring that positive
networks and pathways are in place for vulnerable
children and young people, including those with
SEND, to transition into a positive adult life.
What does the role entail?
I deal with strategic pathways for identified children
and young people with a level of complex needs who
require additional support so that they can have a
better quality of life.

I often get involved with more complex transition
situations where we really need to bring professionals
together around the table to ensure we work in a
joined up way! Exactly what the SEND reforms are
all about.
How did you become involved in the SE7
Pathfinder work?
I guess I was the obvious person to Co-Chair the
“Preparation for Adulthood” workstream with Frank
Offer as I was very involved in the social care
dimension for Post 16 provision.
Our work started with a vision day to focus on what
was working well and not so well in Surrey, and then
we put together an action plan. From the very outset
we endeavoured to have the voice and input of young
people at the heart of the project. This included
consultation with young people about the Local Offer
and what information and support they wanted to
receive.
One of the most positive outcomes has been the
opportunities for joint working across professional
boundaries and tackling issues together. This good
work continues through the Post 16 Area Networks
led by the Post 16 commissioning team.
What have you
pathfinder work?

learned

yourself

from

the

 Being able to do things differently and have

conversations with parents and young people in a
more family friendly way.
 Seeing that light bulb moment happening for

people when they realise that the previous model
was based on a deficits rather than a positive
approach, that looks at the skills a young person
and their family has.
 Seeing how powerful the views of young people

can be in changing the language and approaches
used by professionals.
 Creating real partnership working and finding

collective solutions.
5
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You have also had a national pathfinder role. Tell
us about that.

5. Use person centred approaches to plan with young
people and their families
www.personalisingeducation/org

I was invited to become a consultant on the national
support programme run by the National Development
Team for Inclusion (NDTI) and the Council for
Disabled Children (sponsored by the DfE) for two
days per week, as a two year secondment which
finishes in March 2015.

and use the One Page Profile. It’s not that difficult
and can be great fun!
6. Think about planning from a “what’s working” and
“what’s not going so well” perspective. Don’t try to
fix what’s not broken!

The role has been to support the regional champions
to roll out the PfA element for non pathfinder LAs and
offer advice and guidance as a critical friend.

7. Children & young people often have the solution to
their problems if we listen and hear what they are
saying

We have worked closely with colleagues from Early
Support and have delivered a number of workshops
on a range of topics including “using person centred
approaches for transfers” and “outcomes approaches
to planning”.

8. Peer to peer support can be amazing
And finally what do you see as the big issues
remaining for us to get to grips with?

What top tips would you want to pass on to
SENCOs in supporting children & young people
to make the best transition to adulthood?

 It’s a massive cultural shift but we are moving

forwards. The language we use can be very
powerful e.g. “What’s a good day/bad day”
approach rather than focusing on a deficit model
and what they can’t do or what’s wrong. This will
take time.

1. Plan the pathway early by giving children & young
people a voice to express their aspirations – have
a look at the Aspirations for Life website for more
ideas. http://www.aspirationsforlife.org/

 Systems alone don’t change lives, but people do.

We need to listen to the experiences of children
and young people and their families to help us plan
better to get the best outcomes for a positive adult
life and for them to be as independent as they can
be. This is after all what we want for all children.

2. Ask them the question “what do you want to be
when you grow up?”
3. Try to think about the whole life outcomes :
 Getting a job
 Somewhere to live
 Having good health
 Having friends
 Having relationships
 Being part of a community

4. Support children from an early age to make and
keep friends and help them to learn the skills they
need to make it happen

To be added to the mailing list or if you would like to tell us about something happening in your setting
please contact: susan.skinner@babcockinternational.com
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Top Tips for Promoting Independent Learning
According to Ofsted 2012, some key aspects of independent learning are when a pupil:

 Understands what they are learning/expected to do
 Makes informed choices
 Reflects on their learning
 Engages in learning tasks without adult support, but is also able to ask for appropriate support when
needed

 Takes responsibility for their learning
Many of the strategies that we employ to support pupils in their learning provide prompts, structure and
support that can sometimes lead to a reduction of opportunities for independent learning. In order to
promote independent learning for your SEND pupils, consider the following questions and strategies:
Question
(Questions sourced from: http://
www.fromgoodtooutstanding.com)
Do they understand what they are
supposed to be learning?

Strategies
 Clear instructions, learning objectives and success criteria
 Visual timetables and visual work schedules
 Accessibility of text
 Key words and vocabulary

Is there a choice in how they are
learning?

 ‘Now & Next’, choosing boards

How are they being supported or
prompted to make decisions? What
decision-making strategies are they
developing?

 Structured decision making to develop confidence

How often are pupils carrying out
learning independently?

 TEACCH tasks to develop independence in starting and completing

Is additional adult support acting as
a barrier to independent pupil
learning?

 Scaffolding and contingent support

Are pupils independently making
transitions?

 Preparation for transitions

 Options within the learning task

tasks

 ‘Invisible’ support
 Reducing proximity to supporting adult
 Visual labeling
 TEACCH timetables
 Disability accessibility planning

How are they prompted and
supported to reflect on their
learning and choices?

 Child-friendly targets and regular time to discuss targets with a key adult
 Lesson learning journey (the Learning Objective for a lesson viewed as

a journey. Students continuing on through the learning journey over the
course of the lesson, which could include a list of mini-objectives.)
 Self-checking lists (these not only support pupils to reflect on their

learning, but also support TAs with knowing what expectations the
teacher has for the child’s learning.)
What mechanisms of accountability
are in place?

 Joint teacher/TA planning
 Buddy support

7
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Additional and Special Educational Needs:
Head: Beverley Clarke
beverley.clarke@surreycc.gov.uk
ADHD: ADDISS - ADHD information services www.addiss.co.uk
ADHD: CHADD - Children and Adults with Attention-Deficit/Hyperactivity Disorder
www.chadd.org
ADHD & Learning Disabilities: LD online www.ldonline.org
Alcohol abuse: FASD Foetal Alcohol Spectrum Disorder - ‘All About Me!’ booklet from admin@fasdtrust.co.uk
Aphasia: National Aphasia Association www.aphasia.org
Area Education Officer (AEO):
NW : Mark Scarborough

mark.scarborough@surreycc.gov.uk

NE : Kerry Randle

kerry.randle@surreycc.gov.uk

SW : Paula Evans

paula.evans@surreycc.gov.uk

SE : Sue Roch

sue.roch@surreycc.gov.uk

Area Lead for Psychology & Assessment (ALPA):
NW : Susan Harris
susan.harris@surreycc.gov.uk
NE : Sally Grimstone

sally.grimstone@surreycc.gov.uk

SW : Shungu Mgadzah

shungu.mgadzah@surreycc.gov.uk

SE : Liz Hunt

liz.hunt@surreycc.gov.uk

Arthritis: Arthritis Care www.arthritiscare.org.uk
Asperger’s: Asperger’s Foundation www.aspergerfoundation.org.uk
Autism: Support & Advice is available from the SEND team at Babcock 4S and Autism Outreach Services Primary:

NW & SW voldham@freemantles.surrey.sch.uk / NE & SE outreach@linden-bridge.surrey.sch.uk.

Secondary: SE & NE outreach@abbey.surrey.sch.uk / SW & NW outreach@abbey.surrey.sch.uk.
Autism: Autism Education Trust - supporting effective education practice www.autismeducationtrust.org.uk
Autism: Autism Research Centre (arc) www.autismresearchcentre.com
Autism: Global Autism Collaboration (GAC) www.autism.org
Autism: IDP -Supporting pupils on the autism spectrum resources www.aet-idp.org.uk/
Autism: NAS National Autistic Society www.autism.org.uk
Autism: NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
Autism: NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
Autism: The Transporters help children recognise emotions www.thetransporters.com/index.html
Autism: Webinars about autism www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx
Behaviour support: Babcock 4S consultant gail.allen@babcockinternational.com
Behaviour: Behaviour2Learn to support the development of positive behaviour www.behaviour2learn.co.uk
Behaviour and attendance DfE guidance: http://education.gov.uk/schools/pupilsupport/behaviour
Brain Injured Children: BIBIC British Institute for Brain Injured Children www.bibic.org.uk
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Brain related conditions support: Cerebra www.cerebra.org.uk
Brain & Spine Foundation helping people affected by brain and spine conditions: www.brainandspine.org.uk
CAMHS Child and Adolescent Mental Health Services www.healthysurrey.org
CAMHS Youth Advisors (CYA): email: Just.cya@surreycc.gov.uk Tel: 07896 248 244
Carers: Surrey Young Carers (for young carers of siblings and parents with disabilities): 01483 568269
syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748
info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
CASPA Implementation Officer: peter.pambos@surreycc.gov.uk
Child Exploitation & Protection: CEOP ceop.police.uk
Children’s Health: Royal College of Paediatrics and Child Health www.rcpch.ac.uk
Communication: Ace Centre - aiding communication in education acecentre.org.uk
Communication: The Communication Trust – Every child understood: www.thecommunicationtrust.org.uk/
Communication: ICAN - Helps children communicate: www.ican.org.uk
Communication: Talking Point – the first stop for information on children’s communication: www.talkingpoint.org.uk
Communication: Talk Gym - developing good communication skills www.btplc.com/Betterfuture/ConnectedSociety/
LearningandskillsFreeresources/TalkGym/Default.aspx
DeafBlind: SENSE – for deafblind people www.sense.org.uk
Disability Help & Advice: SCOPE: www.scope.org.uk
Down's Syndrome Association: http://www.downs-syndrome.org.uk/
Drug Education support: Babcock 4S consultant - sarah.lyles@babcockinternational.com
Dyslexia: Dyslexia Research Trust www.dyslexic.org.uk
Dyslexia: The Dyslexia-SpLD Trust interventionsforliteracy.org.uk
Dyspraxia Foundation: www.dyspraxiafoundation.org.uk/
Dyspraxia Foundation Surrey Support Group: www.dyspraxiafoundation.org.uk/groups/
Education, Health and Care Plans (EHCP) Pathfinder trials exemplars: www.sendpathfinder.co.uk/infopacks/
Early Years and Childcare Service: www.surreycc.gov.uk/learning/early years and childcare service Tel: 01372 833833
Equality Act revised guidance: DfE updated their advice on the Equality Act 2010 to schools in June 2014 https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
Family Voice Surrey:

http://www.familyvoicesurrey.org/

Freemantle's Outreach Training: September message 2014
Hearing: Action on Hearing Loss (RNID): www.actiononhearingloss.org.uk
Hearing: BATOD The British Association of Teachers of the Deaf: www.batod.org.uk
Hearing: NDCS National Deaf Children ‘s Society: www.ndcs.org.uk
Hearing & Blindness: SENSE – for deafblind people www.sense.org.uk
Hyperactivity: HACSG The Hyperactive Children’s Support Group www.hacsg.org.uk
9
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Inclusion Development Programme (IDP): www.idponline.org.uk
ICT/Computing Babcock 4S Team:
Dave Robinson Team Leader

dave.robinson@babcockinternational.com

Tim Barette

Primary T&L consultant

tim.barette@babcockinternational.com

Steve Clarke

Secondary T&L consultant

steven.clarke@babcockinternational.com

Carine Jacquel

Secondary T&L consultant

carine.jacquel@babcockinternational.com

Phil Mackley

Secondary T&L consultant

phil.mackley@babcockinternational.com

Ingrid Lucas

ICT Project Officer

ingrid.lucas@babcockinternational.com

KIDS: Working with disabled children, young people and their families www.kids.org.uk
Language Impairment: NAPLIC National Association for Professionals concerned with Language Impairment in Children:
www.naplic.org.uk/
Learning Difficulties: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs
complexld.ssatrust.org.uk/project-resources/cldd-briefing-packs.html
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
Learning Difficulties Review: Proposals to better meet the needs of Surrey pupils with SEN:
Surrey SEN Room on Fronter (for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
Learning and Language and Behaviour Support—Specialist Teaching Team:
NW : Karen Woosnam karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon

jo.kenyon@surreycc.gov.uk

SW : Jackie Foley

jackie.foley@surreycc.gov.uk

SE : Jane Holmes

jane.holmes@surreycc.gov.uk

Literacy: Interventions for Literacy interventionsforliteracy.org.uk/schools
Mental Health: Child and Adolescent Mental Health Services (CAMHS) www.surrey-camhs.org.uk
Newsletter contact camhs@surreycc.gov.uk

To subscribe to

Mental Health: CAMHS Youth Advisors (CYA) just.cya@surrey.gov.uk or call 01483 519571
Mental Health: Mindfull endorsed mental health site for 11-17 year olds www.mindfull.org
Mental Health: TaMHS (Targeted Mental Health in Schools) Primary Mental Health Worker contacts NW : Louise Paque
Louise.Paque@sabp.nhs.uk
NE : Louise Paque &
Rebecca Robertson

Louise.Paque@sabp.nhs.uk
rebecca.robertson@sabp.nhs.uk

SW : Jill Pretorius

jill.pretorius@sabp.nhs.uk

SE :

rebecca.robertson@sabp.nhs.uk

Rebecca Robertson

NAS National Autistic Society www.autism.org.uk
NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
NICE National Institute for Health and Care Excellence www.nice.org.uk/
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NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
Nurture Groups:
Ash Grange Primary School: Sue Brown, head@stpaulstongham.com
Burstow Primary School: Charlotte Hambelton, chambelton@burstow.surrey.sch.uk
Epsom Downs Primary School & Children's Centre, Antonia Farino, antonia.farino@epsomdowns.surrey.sch.uk
Epsom Primary School, Emma Smith (HT), head@epsom.surrey.sch.uk
Green Oak Church of England Primary School, Ruth Lewis, ruth.lewis@green-oak.surrey.sch.uk
Leatherhead Trinity Primary School & Children's Centre, Carolanne Gale, cgale@leatherheadtrinity.surrey.sch.uk
Ripley Church of England Primary School, Laura Roy, royl@ripley.surrey.sch.uk
Spelthorne School, Tracey Harrison, t.harrison@spelthorne.surrey.sch.uk
St John's CofE Community Primary School, Dorking, Katie Fletcher, KFletcher@stjohnsdorking.surrey.sch.uk
St Paul's Church of England Infants School, Sue Brown, head@stpaulstongham.com
Stoughton Infants School, Sophie Lewis, slewis@stoughton.surrey.sch.uk
Sythwood Primary School, Danielle Ross, d.ross@sythwood.surrey.sch.uk
Walton Oak School, Laura Sutcliffe, lsutcliffe@oak.surrey.sch.uk
Physical and Sensory Support - PSS: http://www.surreycc.gov.uk/learning/teachers-and-education-staff/services-forchildren/physical-and-sensory-support-pss
Physical & Sensory support: Surrey contact: PhysicalSensorySupport@surreycc.gov.uk or Tel 01372 833774
Provision: Accessing provision for children and young people with SEND The Right Provision at the Right Time (April 2014)
PSHE support: Babcock 4S consultant sarah.lyles@babcockinternational.com
PSHE: National PSHE CPD Programme - Accredited training for PSHE professionals www.pshe-cpd.com or contact
valentina.cafarelli@babcockinternational.com
Psychiatrists: The Royal College of Psychiatrists www.rcpsych.ac.uk/
Resources: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs
complexld.ssatrust.org.uk
Resources: LDA Leading Development Aids www.ldalearning.com/
Resources: Speechmark practical resources for education, health and social care www.speechmark.net
SEAL: Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
SEN: Area Special Needs Managers NW : Carole Gill
carole.gill@surreycc.gov.uk
NE : Penny Easton

penny,easton@surreycc.gov.uk

SW : David Griffiths

david.griffiths@surreycc.gov.uk / ian.clarke@surreycc.gov.uk

SE : Gavin Spiller

gavin.spiller@surreycc.gov.uk

SEN: Children with special education needs; an analysis—2012 www.gov.uk/government/publications
SEND support: Babcock 4S consultant helen.johns@babcockinternational.com
gary.anderson@babcockinternational.com
SEND 14: Changes to SEND Support www.surreycc.gov.uk/learning/special-education-needs-and-disabilities
SEND Pathfinder: DfE Mott MacDonald www.sendpathfinder.co.uk
SEND Pathfinder Information Packs: & Resources

www.sendpathfinder.co.uk/infopacks/

SEND Resources: Beating Bureaucracy Toolkit: www.routledgeeducation.com/resources/fulton
SEND Resources/Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
SEND Resources: NASEN: www.nasen.org.uk
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SEND Gateway: Online resource for all education professionals working with children and young people with SEND
www.nasen.org.uk/latestnews/?news=221
SEND Teaching School: http://www.sendteachingschool.co.uk/about/partnership.html
Sex & Relationship Education: A Programme for Learners with Autistic Spectrum Disorders
www.fionaspeirs.co.uk
Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
Social, Emotional and Behaviour Difficulties (SEBDA): Working together with children http://sebda.org/
Speech Teach UK for parents and professionals supporting children with speech difficulties www.speechteach.co.uk
Speech, Language and Communication: Afasic: supports parents and represents children and young people with
speech, language and communication needs (SLCN) www.afasic.org.uk
Speech & Language Therapists, Virgincare: resources for both parents and schools www.surreychildrenstherapies.co.uk
Speech & Language Therapists, Royal College: www.rcslt.org
Specialist Teaching Team - Learning and Language and Behaviour Support
NW : Karen Woosnam karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon

jo.kenyon@surreycc.gov.uk

SW : Jackie Foley

jackie.foley@surreycc.gov.uk

SE : Jane Holmes

jane.holmes@surreycc.gov.uk

Surrey Local Offer Website:

www.surreysendlo.co.uk

Surrey changes to SEND support - files to download: www.surreycc.gov.uk/sendchanges
TaMHS (Targeted Mental Health in Schools): Primary Mental Health Worker contacts NW : Louise Paque
Louise.Paque@sabp.nhs.uk
NE : Louise Paque &

Louise.Paque@sabp.nhs.uk

Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

SW : Jill Pretorius

jill.pretorius@sabp.nhs.uk

SE : Rebecca Robertson

rebecca.robertson@sabp.nhs.uk

TaMHS Babcock 4S support: sarah.lyles@babcockinternational.com
Training: Babcock 4S courses www.babcock-education.co.uk/4Scpd
Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
Training: SCERTS course at Linden Bridge teachingschool@west-hill.surrey.sch.uk
Training: SENJIT – Special Educational Needs Joint Initiative for Training www.ioe.ac.uk
Training: Social Stories (Accredited) training at Freemantles teachingschool@west-hill.surrey.sch.uk
Virgincare: Speech & Language therapists resources for parents and schools www.surreychildrenstherapies.co.uk
Young Carers:
Surrey Young Carers (for young carers of siblings and parents with disabilities):01483 568269
syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748 info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
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SEND Bytes back issues
Click on the link below

SEND Bytes Issue 8 - December 2014.pdf: Mental Health and Wellbeing
SEND Bytes Issue 7 - October 2014.pdf:

SEND 14

SEND Bytes Issue 6 - July 2014.pdf:

Children and young people with Physical, Sensory and
Medical Needs

SEND Bytes Issue 5 - May 2014.pdf:

Developments in SEN and new ways of working within
the legislation for September 2014

SEND Bytes Issue 4 - March 2014.pdf:

Support for children and young people with Speech,
Language and Communication Needs

SEND Bytes Issue 3 - January 2014:

Learners with Social, Emotional and Behaviour Needs

SEND Bytes Issue 2 - October 2013.pdf:

Local Offer and draft Code of Practice

SEND Bytes Issue 1 Summer 2013.pdf:

Local Offer from September 2014

Back issues of SEND Bytes can be found in the Surrey SEN Room on Fronter
(for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
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Please contact: training@lindenbridge.surrey.sch.uk to identify your training
needs or for any enquiries view our website www.sendteachingschool.co.uk or
email: teachingschool@west-hill.surrey.sch.uk
© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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