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Welcome to the 14th edition of SEND Bytes with its new look, which is
in keeping with SEND Teaching School’s new logo and website check out the new website here www.sendteachingschool.co.uk
In this SEND Bytes edition we are focusing on overcoming barriers
to learning.

Wendy Thomas, Senior Teacher/SENCo/Head of Nursery & PSLCN at
West
Ewell
Primary
School provides us with practical suggestions and guides us through
Overcoming Barriers to
their school’s approach to overcoming barriers to learning – urging us to ‘unpick the root
Learning—Epsom Primary
cause of the issue’ and not be disheartened if at first a strategy doesn’t enable the child to
& Nursery School
overcome the barrier to learning, but instead to ‘move on until we find the right strategy for
that child’.
Paired reading at
Guildford County School
Marie Newman, Assistant Head—Inclusion at Epsom Primary School then takes us
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Top Tips for Effective SEN
differentiation

Page 10: Trust wins new £12.9
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Surrey CAMHS Service
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feedback

through the journey that their school has taken to improve outcomes by improving their
interventions programme– with the key to the success being the team approach of their
skilled staff,
Sara De Little, Director of Special Educational Needs and Disabilities at Guildford County
School shares with us her school’s successful introduction of paired reading with Year 7
and Sixth Form pupils, and how paired reading has not only improved the reading for the
Year 7 pupils, but has also raised the status of reading and improved attitudes towards
reading in their school
Inclusion expert Daniel Sobel discusses approaches teachers can use to achieve
differentiation for SEN pupils and to maximise its impact by providing us with Top Tips for
Effective SEN differentiation

Page 12: Spring Autism Conference All four articles highlight that it is not just strategies and intervention programmes that

have enabled barriers to pupil learning to be overcome – it’s the inclusive school values
and inclusive culture that have really make a difference and transformed learning
outcomes, which is in line with the SEND 2020 Programme Workstream 4: ‘Developing
Page 13: Links
inclusive practice (ensuring children and young people with SEND have equal access to
learning opportunities and outcomes, especially in mainstream schools)’ Sophie Harris,
Page 17 Back Issues of SEND Bytes Senior Communications Officer Children, Schools and Families, sets out the SEND 2020
Programme for us.
Page 18: SEND Teaching School

The Annual SEND Conference at Epsom Downs Racecourse was well attended and
feedback is captured here, along with information about the Spring Autism Conference.
There is also information about the new contract for Surrey CAMHS Service.
Our next edition will focus specifically on Inclusive Values so please get in touch if you
would like to contribute or provide us with any feedback.

If you have any Good Practice you wish to share please send them to:
susan.skinner@babcockinternational.com
To be added to the mailing list please contact: susan.skinner@babcockinternational.com

© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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Overcoming Barriers to Learning
‘How have you supported pupils to overcome barriers to learning?’
(From the perspective of a mainstream school with a Specialist Centre)
Engaging any child in learning will at some point
prove a challenge and as teachers, our role is to
ensure that every child is able to access and in turn
reach their full potential. For those children with
additional needs, this can prove even more of a
challenge.

We also have a large number of staff, both teachers
and support staff, who are Elklan trained with one
member of staff trained as an Elklan Co-Tutor.
We are also not afraid to ask for external help and will
(regularly!) call upon the services of LLS, BSS, OT,
SALT, Linden Bridge Outreach and others – we don’t
see it as a failing and it doesn’t mean that we can’t
‘cope’. Sometimes a fresh pair of eyes with a wealth
of different experiences can help us find an
alternative way of attempting to move forward.

As a mainstream school with attached Pre-school
and YR/KS1 SLCN, we have always prided ourselves
on the strength of our inclusion and shared good
practice. We are also always willing to challenge
ourselves in order to trial new strategies and
interventions to enable children to overcome barriers
but at the same time we do not become disheartened
if it is unsuccessful – we simply move on until we find
the right strategy for that child. We do however know
that we can’t tackle everything at once and have to
choose which issue we will deal with first.

With our SLCN background and inclusive approach,
there are certain strategies that have become part of
our everyday classroom practice: breaking down
learning into ‘chunks’; visual timetables or now and
next boards to ease anxiety for children who need to
know what is going to happen each day; Makaton;
modelling using a step-by step approach; simplifying
and repeating language and visual references (2D
images/photographs or 3D objects as some children
may not be able to generalise the symbolic meaning
of a particular image).

Barriers can take on many shapes and forms and can
be as the result of a range of issues within a child’s
life. We begin by looking carefully at the area of
concern and unpicking where possible the root of the
issue. We are fortunate to have support staff trained
in delivering a variety of research-based interventions
such as Precision Teaching, Boosting Reading
Potential (BRP) and Fischer Family Trust as well as a
Reading Recovery teacher, Specialist Speech,
Language and Communication Learning Assistant
and full-time ELSA.

Breaking words into chunks
These interventions have been instrumental in
supporting children to access their learning and
overcome barriers.

Visuals used in classrooms
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‘Tickled Pink’ and ‘Green for Growth’

marking completed while working with children
individually to inform next steps in learning
Children are also becoming increasingly affected by
their vibrant environments and as such it is important
to have quiet areas within the classroom or breakout
spaces outside for when children cannot cope with
being inside the busy classroom – sometimes a
blanket or pop-up tent will suffice!

Repetiition of sentence starters
Clearly defined end points or sand timers to
demarcate the length of a session or activity can help
to eliminate possible anxiety while for some children
with low self-esteem, simply telling the teacher one
good thing about themselves or their work each day
has been a break through. When dealing with specific
issues, Social stories with visuals and simple
language can help children to understand that certain
behaviours are not acceptable and why.

One of the most important strategies has to be
building good working relationships with our parents.
What we do at school is only half the battle and
whether it is continuing to use strategies at home or
simply having parental agreement for referrals, we
need parental support in order to support our children
to the fullest and being honest and open at all times
ensures that our concerns do not come as a surprise
and delay what can be vital intervention.

Mind mapping has been an important tool in helping
children identify and classify vocabulary. When
learning new words and their meaning, mind mapping
enables children to use visual clues as a way to store
information effectively in the ‘filing cabinets’ in their
brains and ‘hook’ meaning onto words.
We have worked hard as a whole school to ensure
that our marking system (Tickled Pink/Green for
Growth) enables children to access immediate
feedback and as a result they are much more aware
of what they have to do to be successful and move
forward in their learning.

Wendy Thomas
Senior Teacher/SENCo/Head of Nursery & PSLCN
West Ewell Infant School and Nursery
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How has Epsom Primary and Nursery School
supported pupils to overcome barriers to learning
Epsom Primary and Nursery School is currently a two
form entry school with three forms of entry in
Reception, Year 1 and Year 2, a 52 place Nursery
(with capacity to take 104 children over a school day),
a two year old provision and an attached Children’s
Centre.

In 2013 we underwent a support staff restructure which
included moving teaching assistants away from
lunchtime supervision and empowering a new
lunchtime team. In line with this, in September 2013,
we created our vision for intervention; to swiftly close
gaps to ensure that all children make accelerated
progress.
Following a whole school needs analysis, researched
based interventions such as Better Reading
Partnership, Project X Code, Write from the Start,
Precision Teaching, Talk Partners and Numicon were
selected. These were then resourced and support staff
were trained in the specific intervention they were
chosen to lead. During this initial training period an
intervention room was set up, we ran group
intervention training for all Teaching Assistants and
ILSAs and devised record keeping, data tracking and
baseline and exit data assessment systems.
The lead for inclusion and the lead for teaching and
learning worked with the School Business Manager to
develop a fully costed and bespoke provision map
which has proved to be an invaluable way to track the
provision for every child and assess the impact of
targeted support.

Children whose first language is not English, the
percentage of pupils from minority ethnic groups and
those that are eligible for pupil premium is in the
highest national percentile. The proportion of children
with SEND is well above the national average and the
majority of these have speech, language and
communication difficulties.
For the past three years we have been working hard to
close the significant gaps that have historically existed
for children with barriers to their learning, to ensure
that these children make accelerated progress and
underachievement is eradicated.

From January 2014, our new programme of
intervention was up and running and we focussed on
monitoring the quality of delivery of intervention.
Observations, together with children’s entry and exit
data, case studies and discussions at pupil progress
meetings were used to measure the impact of
intervention, evaluate the success of our provision and
inform planning for the following term.
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Staff meetings at the beginning and end of each term
were effectively used as ‘speed dating’ sessions in
which teachers and teaching assistants worked
together to identify gaps and plan the specific targeted
outcomes for each intervention and to verify and share
exit data.

One of our largest interventions is our phonics
programme, which is run by one part time teacher and
two Teaching Assistants. In 2015, the percentage of
children passing the phonics screening check in Year
1 has increased by 21% and 34% for those retaking
the check in year 2.

Within the first year of our new intervention
programme 85% of children who had accessed
intervention made accelerated progress.

Each term, around 180 children access around 14
different wave 2 interventions and around 150 children
access around 12 different wave 3 interventions. The
vast majority of these result in the children meeting or
exceeding all expected outcomes.

In July 2014, in order to accommodate a further bulge
class, Surrey School Commissioning and Early Years
jointly funded a new and creatively designed
intervention room as part of the school expansion
programme, which meant that our original intervention
room was taken back as teaching space.

Our school recently received recognition of its work in
closing the barriers to learning, in the Ofsted
inspection in December 2015.
‘interventions rapidly close gaps in pupils’
knowledge and understanding across reading,
writing and mathematics.
Interventions are
planned and delivered effectively and evaluated
to ensure that they are making a difference.
Leaders have targeted pupils at risk of falling
behind extremely well and staff responsible for
delivering this support are very well trained and
carefully track the impact of interventions on
pupils’ learning.’

Moving forward, in September 2014, we identified a
gap in our provision for the small number of children
with extreme behavioural difficulties. In response to
this we appointed and trained two ELSAs, reviewed
the role of our School Based Learning Mentor and set
up a ‘snug’. A programme of nurture intervention is
now in place and impacting positively on outcomes for
these very vulnerable children.
In line with our launch of the new curriculum, we also
recognised the need for misconceptions to be
addressed immediately, and as a result deployed
Teaching Assistants to their own class for 30 minutes
each afternoon to focus on misconceptions from the
morning lessons. This has met the needs of those
children who fall between quality first teaching and
those needing specific, longer term intervention.
In order to meet the needs of our increasing numbers
of children with additional needs coming into the
school, we have deployed two full time Teaching
Assistants to First Steps, our two year old provision,
Nursery and Reception to focus solely on early
intervention.
The appointment of an Early Years SENCO has
ensured early access to services, swift intervention
and an increase in parental engagement for some of
our most vulnerable children.

The success of our intervention programme is down to
the team approach of our skilled staff, particularly the
dedicated support staff who have been pivotal in
realising our vision for intervention.
Marie Newman
Assistant Head—Inclusion
Epsom Primary and Nursery School
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Paired Reading at Guildford County School

If you were to visit the library at Guildford County
School at the beginning of any Monday or Friday
afternoon, you would see a group of Year 7 and Sixth
Form students engaged in reading activities. Paired
Reading is a Wave Three Intervention offered by the
SEND Department to Year 7 students whose reading
comprehension or fluency falls within the below
average range. The students meet for half an hour to
choose books and read together with the common
aim of sharing books and promoting the idea of
regular reading for pleasure. The group is coordinated and run by a Teaching Assistant and the
outcome is improved reading fluency, understanding
and development of reading for pleasure.

At the start of the Paired Reading Programme in
November, sixth formers are paired with a Year 7
student. This is done with care, and sometimes sixth
formers ask if they can read with a particular Year 7
student and vice versa; this is accommodated and
often contributes to early success. The Teaching
Assistant who manages the programme attends every
session and is responsible for registering all students,
and for reminding everyone to attend. Although the
initial sessions can be hesitant, the Teaching
Assistant is there to answer any questions, and the
students quickly become familiar with each other,
rapidly gaining confidence in being able to choose,
read and discuss books together. The approach to
paired reading is individual to each pair of students
and is likely to vary over time, for example, they may
begin by reading a paragraph each and progress to
reading a page each (or more).

In the first half term of Year 7, all students on SEN
Register are assessed using LUCID Exact. Students
are selected for Paired Reading Group based on their
scores; they may have SEN needs, be on the EAL
register or have been referred by one of their English
teachers. The group runs from November until midFebruary, and is extended until June for those
students who require continued support, or who
choose to remain within the programme. Reassessment takes place in February and again in
June. In the three years that the group has been
running
we
have
seen
some
impressive
improvements, a memorable one being a gain of
three years in reading accuracy and rate.
During October, the Sixth Form students, who have
elected to volunteer for Paired Reading as part of
their Extended Project Qualification, attend two half
hour training sessions. The sessions are designed to
share the aims of the programme and best practice,
but also to build the confidence of the sixth formers
and encourage them to reflect on how they
themselves learned to read. They are asked to
remember anyone who read with them while they
were learning and are provided with a prompt list of
questions to help them check comprehension and are
given guidelines about when a book is too difficult.
One of the training sessions takes place in the library
so that students are reminded where the ranges of
short novels and high interest, low reading age books
are kept, as well as the wide variety of fiction and non
-fiction reading material that is available to all.

In addition to the benefit of improved reading, the
Year 7 students have the opportunity to develop a
relationship with a sixth form student who also
becomes a ‘buddy’ for them. They can talk about what
has been happening during the week and find out
more about life in a busy secondary school from the
sixth formers. Questions about life in the senior part of
the school as well as being able to ask those about
any aspects of school of which they are unsure are
heard frequently.
The programme ends in June, when the sixth formers
head off on study leave. The Year 7 students are then
assessed and their results are shared with the
students, their parents and the sixth form. The sixth
formers are often as proud as the parents at the
improvements made by their Paired Reading
Partners.

They are also encouraged to read at home with a
younger relative or friend as a practice activity prior to
the start of the Paired Reading Programme.
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Co-ordinating all the elements that contribute to the
running of this group is increasingly challenging within
the context of a congested secondary school
timetable however it is most definitely worthwhile. I
would like to take this opportunity to extend my
thanks to the Teaching Assistants, Librarians, Sixth
Form and Year 7 students who make the programme
a success. Long may it continue….

Following this intervention, students are monitored
throughout the following academic year and further
Wave Three interventions are offered to those who
require them. All students in the school have silent
reading for half an hour at least once a week during
tutor time and engage in group reading during their
library sessions once a fortnight.
Back in the library, visitors are likely to see pairs of
smiling students quietly sitting and reading, at the
shelves choosing books or adding to their personal
glossary and checking words in the dictionary if they
are a student with EAL. They are likely to hear the
quiet murmur of reading and occasional questions as
follows, “Do you know what is happening?… Do you
know what that means?…’’ or simply hear the students
exchanging their experiences of school life. As the
year progresses, it is not uncommon to hear, “You
have really improved at …… well done” and other
similar comments.

Sarah De Little
Director of Special Educational Needs and
Disabilities
Guildford County School
February 2016

Latest on the SEND 2020 programme
The SEND 2020 Programme is just putting the
finishing touches to its Development Plan, due to be
published in March. The Development Plan spells out
in more detail the main areas of work being
undertaken to improve special educational needs and
disability (SEND) services over the coming months
and years.
The work is organised under four key headings, which
we call workstreams, along with another cross-cutting
piece of work focusing on preparing for an inspection.
All of this work is being undertaken with the
involvement of partners and families to identify and
implement improvements in our working practices,
use of data, organisational arrangements and
provision of services across the SEND spectrum.

The programme is also preparing for an inspection by
Ofsted and the Care Quality Commission (CQC). The
timing of this is still to be confirmed but we are using it
as an opportunity to check we are on the right track
with our improvement plans.
The Development Plan will be available online and a
number of printed copies will also be distributed.
If you have any queries please email the SEND 2020
programme at: send2020@surreycc.gov.uk or if you
just want to keep up-to-date with what the programme
is up to please join our SEND 2020 page on LinkedIn.

While the aim is to make improvements as soon as
possible, our plans extend over five years as some
changes will take longer to achieve, such as
developing more SEN schools for children and young
people with certain types of need.

Our aim is that all Surrey children and young
people – with or without additional needs – are
happy, healthy, safe and confident in their future.

What are the four workstreams?
1. Transforming the customer experience (making it
easier to get the right support)

Sophie Harris
Senior Communications Officer
Children, Schools and Families

2. Rebuilding the system (so that it works more
smoothly and seamlessly for families)
3. Reshaping SEND services locally (making the right
services available in the right place) – we refer to
this as the ‘local offer’
4. Developing inclusive practice (ensuring children
and young people with SEND have equal access to
learning opportunities and outcomes, especially in
mainstream schools)
7
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Top Tips for Effective SEN differentiation
Inclusion expert Daniel Sobel discusses approaches teachers
can use to achieve differentiation for SEN pupils and to maximise
its impact
Responding to the variety of needs presented in any secondary
classroom can seem like an overwhelming task for teachers. The
2014 Code of Practice brought SEN “back into the classroom”,
emphasising the role of quality-first, personalised teaching in SEN
support.
The problem is that of a teacher’s 200-plus students a week,
perhaps 40 could need some degree of personalised learning.
Noticing, differentiating for and keeping track of so many
individuals, on top of the time required for those with the most
severe needs, seems like a massive addition to a teacher’s
workload. I have worked with multiple SEN departments struggling
to “lead from behind”: to support teachers to support students,
rather than letting provision happen in the SEN office at the end of
the corridor.
They do not report that teachers aren’t interested – just that they are run off their feet already, and the extra
challenge can seem almost insurmountable. If differentiation takes up too much time, regardless of training, it is
unreasonable to ask staff to do it. But I don’t believe this is the case. In fact, I think part of the perceived
difficulty of differentiation arises simply from seeing SEN in the wrong way.
A student who struggles with sequencing could be
taught simple mind-mapping techniques such as
colour-coding.
Once a student is labelled in your mind they are
limited: the difficulty with saying that a child is
hyperactive is that they may be hyperactive currently,
rather than always, or even hyperactive in reaction to
you.

Problems vs ‘presenting behaviour’
SEN departments, and therefore teachers, tend to
work with labels. A student’s particular needs are
diagnosed and linked to a condition. In line with the
extent of the needs, appropriate streams of support
and funding are unlocked.

This is a crucially important process, but what it tends
to mean in the classroom is paperwork: teachers must
navigate files of detail on every SEN student, followed One autistic spectrum disorder student is not the same
by the mammoth task of mapping out parallel goals as another, just as goes for neuro-typical students, and
the label tends to misdirect understanding of the
and work for each.
individual.
Several things become simpler if we focus instead on
“presenting behaviour”: the needs a student presents Do note that for some students, perceiving that their
teacher thinks they “have a problem” can lower their
with at a given moment.
self-esteem and lead to a worsening of behaviour as a
Identified “presenting behaviours” are not labels, like coping strategy.
autistic spectrum disorder or dyslexia, which describe
Focusing on the needs presented at any given
a condition with specific linked symptoms.
moment makes SEN support less a matter of arduous
A student may well have a condition, but if so, it is a preparation and more one of understanding.
matter for qualified professionals to diagnose. What
matters in the moment is that the student is presenting Teacher training stages fail to convey enough in-depth
a need: like difficulty following complex instructions, knowledge of needs and the processes of child
reading the emotions of a peer, or ordering and development and language acquisition, and there is a
deep need for targeted CPD.
sequencing.
“Presenting behaviours” are immediate needs which However, if teachers work on developing good
require subtle, flexible on-the-spot intervention. A “teaching reflexes” when it comes to SEN support –
student who appears to struggle to follow complex the ability to notice “presenting behaviour” and
instructions, for example, could have instructions respond quickly with subtle and flexible differentiation
repeated to them one or two steps at a time, or have – the demand on their time is significantly reduced.
them written down as steps, each ticked off on
completion.
8
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Beyond worksheets

It’s our problem

I worked with a teacher who was really struggling to
differentiate for a particular student with a range of
social and learning needs. She prepared alternative
worksheets for nearly every lesson. This either took
up a great deal of her time or (to make them quicker
to produce) followed a simple repetitive pattern that
bored the student.

Effective support is not only about differentiation
techniques. Relationship is key and will have an
impact on all interventions – even the most thoughtful
support can be undermined by a negative teacherstudent relationship.
Thinking in terms of presentations reinforces this.
Labels describe students in terms of complex and
permanent problems. But the needs a student
presents in a given moment – including challenging
behaviours – are the combined result of their needs
and the situation and will be linked to the relationship
they have with the teacher and the atmosphere that
teacher has created in the classroom.

I worked together with the school’s SENCO to
suggest a number of on-the-spot techniques the
teacher could use to respond to the student’s needs.
First, we suggested that she sit the student with a
more able peer for parts of the lesson. With this peer’s
help the student was mostly able to engage with the
same material as the rest of the class. The sociable
aspect of the pairing also gave him a chance to work
on social skills at the same time.

Regardless of a student’s presenting behaviour, the
issue is ours to deal with. This is nearly always
possible. While some students will need the specialist
interventions that a non-mainstream setting provides,
the good news is that the majority of students will be
helped significantly if staff are trained and supported
to include them. For many this will include avoiding
their school placement failing.

We also suggested that the teacher break down
instructions into smaller chunks on the worksheets
that she prepared for the whole class.
This helped a number of students and saved her
preparing and printing two sets of material for every
lesson.

Focusing on success

Finally, we suggested that when she planned a lesson
which was going to introduce a number of keywords
or concepts, she set the student an alternative
homework of researching these beforehand.

Among urgent discussions about classes or teachers
with which a student has failed to engage, successes
tend to get lost. But even comparatively small
successes can be the key to challenging situations.

This small element of pre-learning saved the teacher
from having to spend a chunk of time each lesson
working one-on-one with the student explaining new
ideas and vocabulary.

Students who are permanently excluded frequently
reach that stage because they have “failed” in most
classes, but if the one or two classes in which the
student succeeded could be recognised and
replicated, this outcome might be avoided. It’s not
necessary to reinvent the wheel where, as in most
cases, there are individual staff who have succeeded
with the student.

Pre-prepared differentiated worksheets do of course
have a role to play in SEN support, but it is important
to think beyond simply producing the sheet itself.
For example, to support a student who presents with
hyperactivity it may be necessary to prepare work that
is more broken down than the work for the rest of the
class. But rather than waiting for that student to come
into the classroom and settle down with the rest of the
class – a process they likely find difficult and will take
lots of time over – their worksheet can be handed to
them as soon as they come into the room.

Moreover, of course, it is important to recognise the
successes of the students themselves. Students with
SEN have often spent large amounts of time sitting in
detention thinking about how “naughty” they are, or
feeling they can’t possibly keep up with classes.
Recognising and rewarding small achievements can
help foster change in their attitude to learning.

This gives them something to sit down and focus on
immediately. Although the teacher still has to take
some time to prep the extra sheet, they save the time
within the lesson that they might have taken fighting
the need: struggling to get the student to settle before
handing work out to the class.

9

NEWSLETTER – ISSUE 1 4 F e b r u a r y 2 0 1 6
Specific SEN can sometimes bring about amazing
advantages, which can be sought out: dyslexic
students, for example, sometimes develop fantastic
memories, autistic spectrum disorder students can be
highly focused and react well to learning through
extended projects.

Best practice
Without the requisite training or understanding,
differentiating en-masse is a potentially impossible
burden for teachers. But ultimately, although it takes
time to develop the skillset, the most time-efficient
differentiation is also the most effective. It involves
continuous awareness of and subtle responses to the
needs a student presents with in a particular moment.

The goals of fostering aspiration and rapid progress
must apply to all students according to their ability. All
students deserve the opportunity to achieve. Only the
energy, focus and training of their teachers can offer it
to them.

It involves a shift in attitude, from seeing a student as
having (or being) a problem, to understanding the
needs with which they present and knowing how
respond. With praise, encouragement and the right
support, all students can achieve.

Daniel Sobel , Founder and CEO, Inclusion Expert

Trust wins new £12.9 million contract
for Surrey CAMHS services
After a competitive tender Surrey & Borders
Partnership Foundation NHS Trust have retained the
contract to provide Surrey's mental health and
learning disability services for children and young
people. The Trust was one of five mental health and
learning disability providers to bid for the £12.9 million
contract, which now includes an extra £2.3 million to
strengthen and develop the delivery of mental health
and learning disability support services across the
county.
The new arrangement will take effect from April 2016
and will lead to the creation of new clinical posts. The
funding will be used to increase access to services,
resulting in more out of hours support, and to also
broaden the range of services offered.
There will also be an increased drive to reach
vulnerable and under-represented groups.
To help achieve this, the Trust will lead a partnership
of both national and local voluntary, statutory and
private providers, who have proven track records in
delivering services to children and young people.
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For more information about partner agencies and the
key changes to mental health and learning disability
support services across Surrey are available by
clicking the links below: (could say links if you have
found the leaflet somewhere virtual!).
http://www.sabp.nhs.uk/news/trust-wins-new-ps12.9m
-contract-for-youth-mental-health-services

CAMHS Brochure
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Annual SEND Conference

Thursday 11th February 2016 saw a packed Epsom Downs Racecourse with over 180 SENCOs attending the
Babcock 4S Annual SEND Conference “Including All: Promoting Excellence”.
Delegates highly rated the content of the day, with excellent feedback on our Keynote Speakers: Lorraine
Petersen OBE, Professor Barry Carpenter CBE and David Bartram OBE, as well as the workshop sessions
delivered by a range of leading practitioners.
During the day our SEND Bytes Editor, Sue Skinner, in her role as roving reporter, mingled among the
delegates to find out what they think of SEND Bytes. Thank you for your valuable feedback, a flavour of which
appears below.
Gary Anderson, Principal Consultant Inclusion and SEN, Babcock 4S
“Nicely presented”
Julie Perry, Spelthorne
School

“Really good issues on
Maths and Literacy”
Tina Rush, Chennestone
Primary

“Good to hear from different
perspectives. Useful information to
try that others have experienced”
Hiral Mehta, Langshott Primary

“Relevant information
on the things we should
be doing”
Carol Heller,
Kingswood Primary

“Very grounded—other people are
going through what I am going
through. Links are really useful”
Cheryl Stevens, Claygate Primary

“Really useful, like the
case studies”
Sian McCarthy, Saxon
Primary

“Easy to read”
Nicola Angus, The
Weald

“Informative. Valuable
information about EHCP“
Julie Hill, St Matthews CofE
Primary

“Schools writing practical things
they have done is very helpful”
Marie Newman, Epsom
Primary

“Great, like the layout
and colour schemes”
Shona Walter, Burhill
Primary

“Like it very much, particularly
the day to day practices”
Libby Fearnside, Long Ditton
St Mary’s

“Useful Hyperlinks and
CAMHS training information”
Ruth Tunnell, Banstead
Infants
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“Good as it is. Like the
format. Easy to read”
Carolyn McLennan,
Chandler’s Field Primary

“Top Tips and training
information very useful”
Lucy Richardson,
Guildford Grove
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Additional & Special Educational Needs: Head: Beverley Clarke beverley.clarke@surreycc.gov.uk
ADHD: ADDISS - ADHD information services www.addiss.co.uk
ADHD: ADDmire for professionals working in the West Surrey area http://www.addmire.org.uk
ADHD: CHADD - Children & Adults with Attention-Deficit/Hyperactivity Disorder www.chadd.org
ADHD & Learning Disabilities: LD online www.ldonline.org
Alcohol abuse: FASD Foetal Alcohol Spectrum Disorder - ‘All About Me!’ booklet from
admin@fasdtrust.co.uk
Alcohol Education Trust: www.alcoholeducationtrust.org | www.talkaboutalcohol.com
Aphasia: National Aphasia Association www.aphasia.org
Acquired brain injury: Outreach lead jwinter@tadworthcourt.sch.uk
Advice: Surrey SEND Information,
www.surreyparentpartnership.org
Area Education Officer (AEO):
NW : Mark Scarborough
NE : Kerry Randle
SW : Paula Evans
SE : Sue Roch

Advice

and

Support

Service

(SSIASS)

(formerly

Surrey

Parent

Partnership)

mark.scarborough@surreycc.gov.uk
kerry.randle@surreycc.gov.uk
paula.evans@surreycc.gov.uk
sue.roch@surreycc.gov.uk

Area Lead for Psychology & Assessment (ALPA):
NW : Susan Harris
susan.harris@surreycc.gov.uk
NE : Sally Grimstone
sally.grimstone@surreycc.gov.uk
SW : Shungu Mgadzah
shungu.mgadzah@surreycc.gov.uk
SE : Liz Hunt
liz.hunt@surreycc.gov.uk
Arthritis: Arthritis Care www.arthritiscare.org.uk
Asperger’s: Asperger’s Foundation www.aspergerfoundation.org.uk
Autism: Support & Advice is available from the SEND team at Babcock 4S and Autism Outreach Services Primary:
NW & SW voldham@freemantles.surrey.sch.uk / NE & SE outreach@linden-bridge.surrey.sch.uk.
Secondary: SE & NE julietayloroutreach@limpsfield-grange.surrey.sch.uk or debbiewalford@outreachlimpsfieldgrange.surrey.sch.uk. / SW & NW outreach@abbey.surrey.sch.uk.
Autism: Autism Education Trust - supporting effective education practice www.autismeducationtrust.org.uk
Autism: Autism Research Centre (arc) www.autismresearchcentre.com
Autism: Global Autism Collaboration (GAC) www.autism.org
Autism: IDP -Supporting pupils on the autism spectrum resources www.aet-idp.org.uk/
Autism: NAS National Autistic Society www.autism.org.uk
Autism: NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
Autism: NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
Autism: The Transporters help children recognise emotions www.thetransporters.com/index.html
Autism: Webinars about autism www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx
Babcock 4S website: Babcock 4S
Babcock 4S SEND support: helen.johns@babcockinternational.com / gary.anderson@babcockinternational.com
Behaviour support: Babcock 4S consultant liz.griffiths@babcockinternational.com
Behaviour: Behaviour2Learn to support the development of positive behaviour www.behaviour2learn.co.uk
Behaviour and attendance DfE guidance: http://education.gov.uk/schools/pupilsupport/behaviour
Brain Injured Children: BIBIC British Institute for Brain Injured Children www.bibic.org.uk
Brain related conditions support: Cerebra www.cerebra.org.uk
Brain & Spine Foundation helping people affected by brain and spine conditions: www.brainandspine.org.uk
CAMHS Child and Adolescent Mental Health Services www.surrey-camhs.org.uk
CAMHS Primary Mental Health Team (PMHT) Advisory Line:
North Sector - 01784 884817 (Woking, Runnymede, Spelthorne, West Elmbridge)
East Sector - 01737 287002 (East Elmbridge, Epsom, Mole Valley, Reigate & Banstead, Tandridge)
South Sector - 01276 605376 (Surrey Heath, Guildford, Waverley)
CAMHS Youth Advisors (CYA): email: Just.cya@surreycc.gov.uk Tel: 07896 248 244
Carers: Surrey Young Carers (for young carers of siblings and parents with disabilities): 01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748 info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
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CASPA Implementation Officer: peter.pambos@surreycc.gov.uk
Child Exploitation & Protection: CEOP ceop.police.uk
Child Exploitation: Parents against Child Exploitation: (PACE) www.paceuk.info
Childline: 0800 1111
Child & Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Children’s Health: Royal College of Paediatrics and Child Health www.rcpch.ac.uk
Communication: Ace Centre - aiding communication in education acecentre.org.uk
Communication: The Communication Trust – Every child understood: www.thecommunicationtrust.org.uk/
Communication: ICAN - Helps children communicate: www.ican.org.uk
Communication: Talking Point – the first stop for information on children’s communication: www.talkingpoint.org.uk
Communication: Talk Gym - developing good communication skills www.btplc.com/Betterfuture/ConnectedSociety/
LearningandskillsFreeresources/TalkGym/Default.aspx
DeafBlind: SENSE – for deafblind people www.sense.org.uk
Disability Help & Advice: SCOPE: www.scope.org.uk
Domestic Abuse: Surrey Against Domestic Abuse www.surreyagainstda.info/
Down's Syndrome Association: http://www.downs-syndrome.org.uk/
Drug Education support: Babcock 4S consultant - sarah.lyles@babcockinternational.com
Dyslexia: Dyslexia Research Trust www.dyslexic.org.uk
Dyslexia: The Dyslexia-SpLD Trust interventionsforliteracy.org.uk
Dyslexia Courses for Teaching Professionals: www.arkellcentre.org.uk
Dyspraxia Foundation: www.dyspraxiafoundation.org.uk/
Dyspraxia Foundation Surrey Support Group: www.dyspraxiafoundation.org.uk/groups/
Early Years and Childcare Service: www.surreycc.gov.uk/learning/early years and childcare service Tel: 01372 833833
Education, Health and Care Plans (EHCP) Pathfinder trials exemplars: www.sendpathfinder.co.uk/infopacks/
EHCP Co-ordinators:
NE E&E
01737 737936
Joy Rimell
NE ELM
01372 832092
Vanessa Miller / 01372 832224
Charlotte Byers
NE SPEL
01372 832109
Gulden Walmsley
NW:
01483 518110
nwsen@surreycc.gov.uk
SW:
01483 517890
swsen@surreycc.gov.uk
SE:
01737 737990
swsen@surreycc.gov.uk
Emotional Well-being and mental Health: Complex needs training module 3.4
Equality Act revised guidance: DfE updated their advice on the Equality Act 2010 to schools in June 2014 https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
Family Voice Surrey: http://www.familyvoicesurrey.org/
Freemantle's Outreach Training: September message 2014
Hearing: Action on Hearing Loss (RNID): www.actiononhearingloss.org.uk
Hearing: BATOD The British Association of Teachers of the Deaf: www.batod.org.uk
Hearing: NDCS National Deaf Children ‘s Society: www.ndcs.org.uk
Hearing & Blindness: SENSE – for deafblind people www.sense.org.uk
Helpline for male only sexual exploitation service: BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Hemiplegia: HemiHelp www.hemihelp.org.uk
Hyperactivity: HACSG The Hyperactive Children’s Support Group www.hacsg.org.uk
ICT/Computing Babcock 4S Team:
Dave Robinson
Team Leader, E-safety Project Lead, L&T Consultant dave.robinson@babcockinternational.com
Tim Barette Primary L&T Consultant
tim.barette@babcockinternational.com
Steve Clarke Secondary L&T Consultant steven.clarke@babcockinternational.com
Ingrid Lucas ICT Project Officer ingrid.lucas@babcockinternational.com
Inclusion Development Programme (IDP): www.idponline.org.uk
Information: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly Surrey Parent Partnership)
www.surreyparentpartnership.org
KIDS: Working with disabled children, young people and their families www.kids.org.uk
Language Impairment: NAPLIC National Association for Professionals concerned with Language Impairment in Children:
www.naplic.org.uk/
Learning Difficulties: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk/
project-resources/cldd-briefing-packs.html
Learning Difficulties: Training materials for teachers of learners with severe, profound and complex learning difficulties:
www.complexneeds.org.uk
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Learning Difficulties Review: Proposals to better meet the needs of Surrey pupils with SEN: Surrey SEN Room on Fronter (for access to
PLS/Fronter contact susan.skinner@babcockinternational.com)
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
Learning and Language and Behaviour Support—Specialist Teaching Team:
NW : Karen Woosnam karen.woosnam@surreycc.gov.uk / NE : Jo Kenyon jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
/ SE : Jane Holmes jane.holmes@surreycc.gov.uk
Literacy: Interventions for Literacy interventionsforliteracy.org.uk/schools
Local Offer - Surrey SEND: www.surreysendlo.co.uk
Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Mental Health: Child and Adolescent Mental Health Services (CAMHS) www.surrey-camhs.org.uk To subscribe to Newsletter
contact camhs@surreycc.gov.uk
Mental Health: CAMHS Youth Advisors (CYA) just.cya@surrey.gov.uk or call 01483 519571
Mental Health: Mindfull endorsed mental health site for 11-17 year olds www.mindfull.org
Mental Health: TaMHS (Targeted Mental Health in Schools) Primary Mental Health Worker contacts NW : Louise Paque
louise.Paque@sabp.nhs.uk
NE : Louise Paque & Rebecca Robertson
louise.Paque@sabp.nhs.uk / rebecca.robertson@sabp.nhs.uk
SW : Jane Slater & Jill Pretorius
jane.Slater@sabp.nhs.uk / jill.pretorius@sabp.nhs.uk
SE : Rebecca Robertson
rebecca.robertson@sabp.nhs.uk
Mental Health Foundation: www.mentalhealth.org.uk
Mental Health training module: Complex needs training module 3.4
NAS National Autistic Society www.autism.org.uk
NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
NICE National Institute for Health and Care Excellence www.nice.org.uk/
NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
No Child Left Behind: Babcock 4S consultant: heather.retter@babcockinternational.com
AEO Pupil Premium Lead: mark.scarborough@surreycc.gov.uk
NSPCC: 0808 800 5000
PACE Parents against Child Exploitation: www.paceuk.info
Performance & Knowledge Management Team (PKM): pkm@surreycc.gov.uk
Physical and Sensory Support - PSS: http://www.surreycc.gov.uk/learning/teachers-and-education-staff/services-for-children/physical
-and-sensory-support-pss
Physical & Sensory support: Surrey contact: PhysicalSensorySupport@surreycc.gov.uk or Tel 01372 833774
Provision: Accessing provision for children and young people with SEND The Right Provision at the Right Time (April 2014)
PSHE support: Babcock 4S consultant sarah.lyles@babcockinternational.com
PSHE: National PSHE CPD Programme - Accredited training for PSHE professionals www.pshe-cpd.com or contact
nationalpshe@babcockinternational.com
Psychiatrists: The Royal College of Psychiatrists www.rcpsych.ac.uk/
Pupil Premium - No Child Left Behind: Babcock 4S consultant: peter.burrows@babcockinternational.com
AEO Pupil Premium Lead: mark.scarborough@surreycc.gov.uk
Resources: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk
Resources: LDA Leading Development Aids www.ldalearning.com/
Resources: Speechmark practical resources for education, health and social care www.speechmark.net
Safeguarding: Surrey Safeguarding Children Board www.surreycc.gov.uk/safeguarding
SEAL: Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
SEN: Area Special Needs Managers NW : Carole Gill
carole.gill@surreycc.gov.uk
NE : Penny Easton penny,easton@surreycc.gov.uk
SW : David Griffiths david.griffiths@surreycc.gov.uk / ian.clarke@surreycc.gov.uk
SE : Gavin Spiller gavin.spiller@surreycc.gov.uk
SEN: Children with special education needs; an analysis—2012 www.gov.uk/government/publications
SEND support: Babcock 4S helen.johns@babcockinternational.com / gary.anderson@babcockinternational.com
SEND (post 16) Team:
Manager
Marisa von Gerard marisa.vongerard@surreycc.gov.uk
Area Lead SE Julia Johns julia.johns@surreycc.gov.uk
Area Lead NE Mandy George
mandy.george@surreycc.gov.uk
Aead Lead SW
Andrew Hudson
andrew.hudson@surreycc.gov.uk
Area Lead NW
Anne Thurlow
anne.thurlow@surreycc.gov.uk
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SEND: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly Surrey Parent Partnership)
www.surreyparentpartnership.org
SEND 14: www.surreysendlo.co.uk
SEND 14 - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
SEND Pathfinder: DfE Mott MacDonald www.sendpathfinder.co.uk
SEND Pathfinder Information Packs: & Resources www.sendpathfinder.co.uk/infopacks/
SEND Resources: Beating Bureaucracy Toolkit: www.routledgeeducation.com/resources/fulton
SEND Resources/Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
SEND Resources: NASEN: www.nasen.org.uk
SEND Gateway: Online resource for all education professionals working with children and young people with SEND www.nasen.org.uk/
latestnews/?news=221
SEND Teaching School: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Sex & Relationship Education: A Programme for Learners with ASD www.fionaspeirs.co.uk
Sexual Exploitation:
Childline 0800 1111
NSPCC 0808 800 5000
Support for boys and young men BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Parents against Child Exploitation PACE www.paceuk.info
Surrey Children’s Services 01483 518505
Surrey Police 101 or 999 in an emergency
Crimestoppers anonymously 0800 555 111
Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
Social, Emotional and Behaviour Difficulties (SEBDA): Working together with children http://sebda.org/
Speech Teach UK for parents and professionals supporting children with speech difficulties www.speechteach.co.uk
Speech, Language and Communication: Afasic: supports parents and represents children and young people with speech, language and
communication needs (SLCN) www.afasic.org.uk
Speech, Language and Communication Needs: How can you tell and what can you do? Publication available from sshanks@meathican.org.uk
Speech & Language Therapists, Virgincare: resources for both parents and schools www.surreychildrenstherapies.co.uk
Speech & Language Therapists, Royal College: www.rcslt.org
Specialist Teaching Team - Learning and Language and Behaviour Support
NW : Karen Woosnam
karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon
jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
SE : Andrea Ashton Coulton
andrea.ashtoncoulton@surreycc.gov.uk
Surrey Local Offer Website: www.surreysendlo.co.uk
Surrey SEND - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
TaMHS (Targeted Mental Health in Schools): Primary Mental Health Worker contacts NW : Louise Paque
Louise.Paque@sabp.nhs.uk
NE : Louise Paque & Rebecca Robertson Louise.Paque@sabp.nhs.uk /
rebecca.robertson@sabp.nhs.uk
SW : Jane Slater & Jill Pretorius
jane.slater@sabp.nhs.uk /
jill.pretorius@sabp.nhs.uk
SE : Rebecca Robertson
rebecca.robertson@sabp.nhs.uk
TaMHS Babcock 4S support: sarah.lyles@babcockinternational.com
Teaching School, SEND: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Training: Babcock 4S courses www.babcock-education.co.uk/4Scpd
Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
Training: SCERTS course at Linden Bridge teachingschool@west-hill.surrey.sch.uk
Training: SENJIT – Special Educational Needs Joint Initiative for Training www.ioe.ac.uk
Training: Social Stories (Accredited) training at Freemantles teachingschool@west-hill.surrey.sch.uk
Virgincare: Speech & Language therapists resources for parents and schools www.surreychildrenstherapies.co.uk
Young Carers:
Surrey Young Carers (for young carers of siblings and parents with disabilities):01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748 info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
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SEND Bytes back issues
Click on the link below

SEND Bytes Issue 13 - December 2015.pdf

Numeracy

SEND Bytes Issue 12 - October 2015.pdf

Literacy

SEND Bytes Issue 11 – July 2015.pdf

Post 16

SEND Bytes Issue 10 - May 2015.pdf

New ways of working arising from SEND 14 legislation

SEND Bytes Issue 9 - February 2015.pdf

Preparing for adulthood from the earliest stages

SEND Bytes Issue 8 - December 2014.pdf

Mental Health and Wellbeing

SEND Bytes Issue 7 - October 2014.pdf

SEND 14

SEND Bytes Issue 6 - July 2014.pdf:

Children and young people with Physical, Sensory and
Medical Needs

SEND Bytes Issue 5 - May 2014.pdf:

Developments in SEN and new ways of working within
the legislation for September 2014

SEND Bytes Issue 4 - March 2014.pdf:

Support for children and young people with Speech,
Language and Communication Needs

SEND Bytes Issue 3 - January 2014:

Learners with Social, Emotional and Behaviour Needs

SEND Bytes Issue 2 - October 2013.pdf

Local Offer and draft Code of Practice

SEND Bytes Issue 1 Summer 2013.pdf:

Local Offer from September 2014

Back issues of SEND Bytes can be found in the Surrey SEN Room on Fronter
(for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
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