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Welcome to this special Early Years edition of SEND Bytes where we
are focusing on the policy, provision and practice across the LA to
support our youngest children and their families.
Even if you are not an Early Years provider we would recommend
this issue as required reading, and also that you have a look at the
new SEND Local Offer website.
Reading through the articles it is evident we are to be able to offer a
wealth of expertise and support from the Early Years and Childcare
Service, Physical and Sensory Support, Portage, and Specialist
Educational Psychology to the excellent provision in our settings with
the contributions from Brooklands, Freemantles and Dorking Nursery.
The links between the Early Years Framework and the SEN Code of
Practice embody the principles of inclusion that we all promote in our
work and the distinct focus on early intervention is clearly impacting
on outcomes for our children.
We are very grateful for both the contributions to this edition and the
work that they reflect from the range of professionals and
practitioners involved.
We wish all our readers an enjoyable & well-deserved summer
holiday!

Page 21: Back Issues of SEND Bytes
Page 22: SEND Teaching School

If you have any Good Practice you wish to share please send them to: susan.skinner@babcockinternational.com

To be added to the mailing list please contact: susan.skinner@babcockinternational.com

© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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Inclusion in the Early Years
The EYFS statutory framework sets the standards for all early years providers.
One of the purposes of the EYFS is to provide:
Equality of opportunity and anti-discriminatory practice, ensuring that every child is included and supported
There are four guiding principles:
 every child is a unique child, who is constantly learning and can be resilient, capable, confident

and self-assured;
 children learn to be strong and independent through positive relationships;
 children learn and develop well in enabling environments, in which their experiences respond to

their individual needs and there is a strong partnership between practitioners and parents and/or
carers;
 children develop and learn in different ways and at different rates. The framework covers the

education and care of all children in early years provision, including children with special educational
needs and disabilities.
DfE (2014) Statutory Framework for Early Years Foundation Stage, para 6

High quality teaching is key to children’s learning and development and forms the basis for any additional
or different provision for children with SEN. High quality teaching is based on the highest expectations for
individual children, draws on what staff know about children’s learning and development, is differentiated
for individual children and uses a range of pedagogic approaches. Practitioners must consider the
individual needs, interests, and the stage of development of each child in their care, and must use this
information to plan a challenging and enjoyable experience for each child in all areas of learning and
development.
DfE (2014) Statutory Framework for Early Years Foundation Stage, para 1.6

High quality teaching is adapted to the different ways in which children learn.
Dr Lovaas put it this way:
If they can’t learn the way we teach, we teach the way they learn. O. Ivar Lovaas
In planning and guiding children’s activities, practitioners must reflect on the different ways that children
learn and reflect these in their practice. Three characteristics of effective teaching and learning are:
 playing and exploring - children investigate and experience things, and ‘have a go’;
 active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy

achievements; and
 creating and thinking critically - children have and develop their own ideas, make links between

ideas, and develop strategies for doing things.
DfE (2014) Statutory Framework for Early Years Foundation Stage, para 1.9
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The SEN Code of Practice reinforces what is already established best practice in the EYFS with the Assess,
Plan, Do, Review cycle which ensures the early identification of children who experience barriers to learning
and participation.


Both emphasise the importance of:



the responsiveness of early years settings to any cause for concern; and



the setting’s approach to identifying and responding to special educational needs.

Where a child appears to be behind expected levels or where a child’s progress gives cause for concern,
practitioners should consider all the information about the child’s learning and development (SEN COP). All
the information should be brought together and considered with the child’s parents/carers. This should include
information about:


the child’s learning and development, within and beyond the setting;



practitioner observations, formal checks, any more detailed assessment, any specialist advice;



progress in the prime areas: communication and language, physical development, social and emotional
development

Good practitioners are by definition reflective practitioners – they strive for progression in their practice,
they challenge and question themselves and look for new and better ways of working. We know that
young children are affected by everything around them. Practitioners who are in the habit of reflecting on
their own practice, hold the key to the continuous improvement of children’s experiences.
A good place for practitioners to begin to reflect is by asking some simple questions:
Do we offer good quality first teaching to all children?
Do we offer children choices in their learning?
Are staff confident about child development and where children are in their learning?
Do we operate an effective key person system?
Do we offer a fully differentiated curriculum?
Are we flexible in our routines? Do children know the routines?
Do we give children enough time to free play? Can they access outdoor play when they want to?
Do staff have high expectations of all children?
Have we made changes or adaptations to meet individual need?
How inclusive are our policies and practices?

Do disabled children, children with SEN and their families experience:
…a welcome, secure relationships and support for families when they need it?
…respect for difference and a commitment to building friendships and community to the benefit of everyone?
…equality of access to play, learning, leisure and all aspects of life?
…the active participation of children and their families in decision-making?
…a proactive approach to identifying and removing barriers?
…timely access to information and to people with empowering attitudes, supportive skills and expertise?
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Identifying and meeting the needs of Pre-school Children with SEND
There should be a clearly graded response in meeting
the needs of a child with SEND; gradually drawing on
more support, more approaches, more frequent
reviews and more specialist advice in successive
cycles to ensure that the child’s needs are met; i.e. to
make sure that they are making progress towards their
agreed outcomes with the support arrangements in
place.

How are SEND Identified at an Early Stage?
For some children, special educational needs and
disabilities can be identified from birth or at a very
early age. It is likely that a health professional, such as
a Paediatrician or Health Visitor, is the first to raise
concerns or it may be that the parent themselves has
concerns and seeks advice from a medical
professional.

The Special Educational Needs Co-Ordinator
(SENCo) of the pre-school will complete and regularly
update a document entitled “SEND Support
Arrangements, which details the child’s areas of
strength and need, all the professionals involved, the
current targets they are working on and the strategies
in place to support them. This is regularly reviewed
with parents and professionals.

For other pre-school aged children, it might be that
concerns emerge once they are in a pre-school setting
amongst their peers, with concerns initially raised by
pre-school staff.
Pre-schools have access to Early Years Improvement
Advisors who can also help to identify SEND in young
children and can support the setting and parents in
putting in support arrangements to meet the needs of
that child from within the Local Offer. This is a level of
support that educational settings must put in place
themselves to meet the needs of children and young
people with SEND before requesting additional
support from the Local Authority in the form of an
Education and Health Care Plan (EHCP), previously
called a statement of special educational needs.

What Happens as a Pre-school Child with SEND
Moves into School?
As a child approaches school age, if it becomes
evident that an EHCP might be required to provide
support arrangements above and beyond that which
will already be available for children with additional
needs, then an application to the Local Authority can
be made by the pre-school setting or by the parent.
The application is usually best when completed in
partnership between the home and pre-school setting,
with the support and guidance of any appropriate
health and educational professionals.
Schools, just like pre-school settings, provide a Local
Offer where they have an allocation funds and
resources (e.g. access to specialist professionals) to
meet the needs of children with SEND so it must be
clear that the child’s needs would exceed these
support arrangements before an EHCP application is
made. Consultation with the school and educational
professionals may be required to help decide this. It is
not the case that every child with SEND needs an
EHCP. The vast majority of children’s SEND needs
can be met within the Local Offer with EHCPs being
reserved for less than 2% of children with the most
severe and complex needs.

What Support Arrangements can be put in Place?
It is important to note that in the early years the
following support arrangements can be provided,
where appropriate, without the need for an Education
Health and Care Plan (EHCP):
 Additional support in an early years setting e.g.

discretionary funding

It is good practice for the pre-school setting to arrange
a transition meeting with the school the child will be
going into, inviting parents and involved health and
educational professionals so that the SEND Support
Arrangements document can be discussed, shared
and handed over to the school. This helps to ensure a
smooth transition into school, and targets and
arrangements can then be reviewed with parents and
involved professionals after their first term.

 An assessment place in a specialist setting e.g. a

specialist nursery
 Access

to specialist advice e.g. from an
Educational Psychologist, Speech and Language
Therapist etc. as appropriate.

4

NEWSLETTER – ISSUE 1 6 J u l y 2 0 1 6
notification papers are sent to the Education
professional working with the family and they will
ensure the SEND support processes are followed.
The SENCo for the setting assumes this
responsibility when the child joins a setting.

What are SEND Support Notifications (SSNs)?
The SEND Code of Practice 2014 states that ‘Where a
health body is of the opinion that a young child under
compulsory school age has, or probably has, SEN,
they must inform the child’s parents and bring the
child to the attention of the appropriate local authority.’
When a health professional notifies the SEND
Management (an Education-based team) at the Local
Authority that a child might have special educational
needs in Surrey this process, as of January 2016 is
called a SEND Support Notification (SSN), - previously
called a Pre-School Notification (PSN). The child’s
special educational needs will be outlined in the
notification and supporting evidence will be attached.

3. For a child not in receipt of any educational support,
the papers are sent to the EP working closest to the
child’s home address and the EP ensures the
SEND support processes are followed, handing this
duty over to the SENCo once the child joins a
setting.
This ensures that the child’s educational setting holds
the responsibility for ensuring that the child’s SEND
needs are met, just like in schools.

The purpose of the SEND Support Notification is to
ensure that the Local Education Authority is aware of
children with special educational needs and is able to
ensure that the child has access to the right support
arrangements at the right time. The threshold for an
SEND Support Notification is generally agreed to be
that the child has severe, complex and enduring
special educational needs which may require support
arrangements which are in excess of those that can
be reasonably provided for within the Local Offer i.e.
they are likely to need an EHCP.

Support from the EP Service for Pre-School
Children with SEND
Pre-schools can use a form to request involvement
from the EP service for a child whether or not they
have received an SSN for that child, although in most
cases the child will have been notified via this
process.
EP involvement can be requested as long as:

There is no generally accepted right time for an SEND
Support Notification to be made. Health colleagues will
notify the Local Authority at a time that is considered
to be appropriate on the child’s journey and when the
child will benefit from support.
What happens when the Local Education Authority
Receives an SSN?
The process for managing SSNs as they come into the
Local Authority has recently changed. Previously, any
notification received from Health went directly to the
Educational Psychologist (EP) working closest to the
child’s home address.
It was then the EP’s
responsibility to contact the child’s pre-school and
parents, to visit and assess the child as necessary and
to ensure that the SEND support processes were
followed. As of January 2016, when an SSN is
received it goes down one of three routes:



the setting considers that the child requires
SEND support arrangements over and above
those that could be provided from within the
Local Offer;



the setting has robust SEND Support
Arrangements in place that are clearly
documented;



parents/carers understand why EP involvement
is being sought and have given permission for
this to be requested



the Early Years Improvement Advisor has been
involved with the child and agreed that EP
involvement is required at this time.

Nadia Wilkinson
Area Senior Educational Psychologist for the NE
with Additional Responsibility for the Early Years
For additional guidance on this area, please see the
“SEND Support Notification for Pre-School
Children: Local Authority (LA) Guidance”
document available on the Surrey SEND Local Offer
Website under the Resources section.

1. For a child attending a pre-school setting – the
notification papers from Health are sent to the preschool setting and it is the SENCO) at the setting
who must then ensure that the SEND support
processes are followed.

www.surreysendlo.co.uk

2. For a child receiving educational support (e.g. from
Portage or from the Physical and Sensory Support
Service) but not attending a pre-school setting - the

5

NEWSLETTER – ISSUE 1 6 J u l y 2 0 1 6

Physical & Sensory Support : “specialist support
for living and learning” - Early Years
Physical and Sensory Support is a team of
qualified and experienced Advisory teachers for
Hearing Impairment, Vision Impairment, Multi
sensory impairment and Physical Disability.
We work across Surrey with children and young
people aged 0-25 in homes, nurseries and
educational settings and a post 16 team supports
students in Further and Higher education.
The following case study focuses on the typical
support we might provide for preschoolers and
their transition into school.

 Through PSS Record of Visits, parents were invited

to contact the Advisory Teacher to discuss transition
to school. Mum did make contact and over time,
began to share further information about Archie’s
needs, the family support needs and their
aspirations.

A pre-schooler, aged 3, was referred to the Physical
Disability team, Physical and Sensory Support, by the
paediatrician due to concerns over his declining
physical skills and in particular his mobility.
*Archie was attending a preschool four days a week
and was due to start school a few months later in
September. The preschool was concerned that
Archie’s mobility difficulties were affecting his access
to activities and also his social interaction with peers.

 An access visit was carried out at the school

following the transition planning meeting. The
Advisory Teacher sought further advice regarding
Archie’s care needs and advised the school on
some low cost adaptations for them to put in place,
e.g. a threshold ramp to the outside play area.

Archie was attending a number of medical
appointments. At this time, parents did not feel able to
discuss the outcomes of these appointments with the
preschool or other professionals although Mum had
told nursery key worker that she was "scared” about
her son starting school.

 The Advisory Teacher visited Archie on his second

day of attendance and provided further advice to the
school on the arrangements for furniture within the
classroom and the positioning of activities outside,
e.g. Archie’s favoured water tray activity was moved
nearer to the classroom exit to reduce the distance
Archie needed to walk and new activities were
initially positioned close to the water tray to further
encourage Archie to try different things.

 Physical and Sensory Support team visited the

preschool to give advice on environmental access
(inside and outside) and support for activities. E.g.
advice was given on how to arrange furniture in the
setting so that Archie could support himself when
moving around and take part in a greater number
and range of activities without having to rely on an
adult taking him there.

 On subsequent visits, PSS worked with the school

to plan additional provision for Archie including
additional adult support and interventions to aid
increased interactions with peers. Ideas for
alternative activities at lunch times were provided as
Archie found a lot of the play outside difficult to
participate in due to his reduced mobility. The
school put these in place and regular reviews were
arranged with the Advisory Teacher.

 Staff were advised to give Archie structured choices

to help him feel more in control and develop his
independence, e.g. “You choose – will you do
painting or sand play first?”
 Advice was provided on appropriate support to

ensure inclusion in activities but also to enable
interactions with peers, e.g. step in, step back.

 The school was shown how to use the Occupational

Therapy pack checklists and strategies, particularly
in relation to seating, fine motor skills and self-help
skills.

 Staff, were given strategies to physically support

Archie in the setting.
 The Advisory Teacher made contact with the

 During Archie’s first term in school, parents shared

involved physiotherapist and receiving school and
arranged a transition planning meeting to include
parents and other involved professionals.

medical information with Advisory Teacher and
asked that this was explained to the school along
with the implications on Archie’s educational access.
6
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 Appropriate support and differentiation led to Archie

Outcomes

feeling more confident in his environment. This led
to him initiating play and increased interactions with
peers.

 Archie was able to move around the pre-school and

school settings independently and take part in a
greater number and range of activities.

 Good relationships have developed between the

 Archie started school at the same time as his peers

and was able to take part in the same play
activities.

parents and the Advisory Teacher, school and
health professionals, resulting in timely and helpful
sharing of information.

 Parents were reassured that Archie’s needs were

 By putting in place information and advice from

being met when he transferred to school, that he
was safe and happy and making progress.

Physical and Sensory Support team, health
professionals and parents, the school is currently
meeting Archie’s needs within their own resources.

 Staff had an awareness of Archie’s needs and

changed the classroom environment and curriculum
tasks
to
enable
access
and
increased
independence.

*name has been changed
Laura Bullard, Specialist Teacher, Early Years,
Advisory Teacher for Hearing Impairment
Surrey County Council

Surrey Portage Early Education Support Service and their work with
Children with Social Communication Needs
The Portage Early Education Support Service is a
highly valued home visiting service that caters for pre
-school children with a range and complexity of need.
This article focuses on the support that we provide
for children with social communication needs (SCN),
as well as, those with a diagnosis of Autistic
Spectrum Disorder.

This includes liaison and support with nurseries and
pre-schools.
Many aspects of the Portage model fit well with
supporting children with SCN and their families, for
example, the sessions are clearly structured and the
programme is individually tailored. Toys and
activities used can be changed and adapted to suit
different children. Taking toys out of a bag one at a
time can also help to engage children and improve
their attention. Activities are revisited each session.

There are four Portage Teams in Surrey, one in each
quadrant. Some variability exists between the teams,
which will be referred to. I am the Portage Team
Manager in the South East. During the last academic
year approximately 28 to 33% of the children that we
worked with had SCN and 17% had a diagnosis of
ASD. These numbers highlight how important it is for
Portage staff to understand the needs of this client
group and be able to support these children and their
families.

These repeated opportunities for learning help
children with SCN to become familiar with new skills
and to understand what is expected of them. Portage
support also draws on visual and experiential
approaches to learning that will aid children with
SCN.
Nevertheless, limitations to the basic Portage model
do arise when working with children with SCN
because a greater focus often needs to be placed on
targeting and developing communication and social
interaction skills. This is recognised within the Surrey
Portage Service and the programmes we provide
have
been
developed
to
address
these
shortcomings. SCIPPS and SCERTs materials are
used to gain baseline data and to set meaningful
targets for children with SCN. Portage staff also
receive training in appropriate approaches and
strategies that can be applied to support children
with SCN, such as, ‘Intensive Interaction’, ‘Sensory
Integration’, ‘PECS’, ‘Visuals Support’, ‘Attention for
Autism’ and ‘SCERTS’.

The traditional Portage Model focuses on gathering
baseline data on Portage children across a range of
developmental areas and then setting very small
achievable targets for the children in collaboration
with their families. Play is then used to engage and
teach children new skills.
The Portage Teacher or Support Worker is
instrumental in modelling appropriate and motivating
play activities with children so that their families gain
a concrete understanding of how to support their son
or daughter. Joined up work is promoted throughout
the service and Portage Teachers and Support
Workers link up with other professionals involved
with the children that they work with.
7
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Surrey Portage Service offers three programmes,
which are all based on Portage principles. The core
Portage Programme is offered to children between 0 –
3 ½ years old who have significant delays in two or
more areas of development. The quantity of preschool attendance is also taken into consideration
when offering Portage Support. This programme lasts
between 3 – 18 months with visits being weekly or
fortnightly. Children who present with SCN and are
deemed appropriate for this programme are also likely
to present with significant learning and sensory needs.
Support for these children will follow the traditional
Portage model with a focus on developing
communication and social skills.

It is specifically aimed at supporting families who are
seeking advice on how to manage their child’s
challenging behaviour. Families are encouraged to
spend time playing with their child, develop daily
routines, set boundaries and consider the use of
rewards.
There is also close liaison with nurseries that the
children attend. This programme is not designed to
address the needs of children with SCN. However,
over half of the children referred for PPP present with
SCN (children with a diagnosis of ASD are not offered
PPP). Children who are accepted on the programme
and present with SCN are provided with a CAPP style
programme which is more suited to their needs. Each
quadrant is restricted to delivering 15 PPPs over the
academic year.

The Communicate and Play Programme (CAPP) is
offered to children with SCN who meet Portage
criteria yet fall within the higher age band (e.g. 3 – 3 ½
years). CAPP is a short-term programme (typically 6-8
sessions/weeks), which specifically focuses on
supporting children to develop their communication
and social skills through play. Families are
encouraged to identify what their priorities for support
are. The Portage Teacher/Support Worker then
introduces strategies used with young children with
SCN to help to address these priorities, for example,
setting clear routines, using visual supports and
introducing activities to develop attention.

In addition to these three programmes, children and
families in the SE who are accessing a Portage
Programme can attend regular SEN groups run at
local Family Centres.
Portage Teams in the other areas also work closely
with their local Family Centres, providing different
packages of support. Furthermore, Surrey Portage
staff continue to deliver the Early Bird training to
parents of children diagnosed with ASD, as well as, a
1 ½ day training on Autism for Early Years staff.

If appropriate one of the CAPP sessions is used to
visit the nursery that the child attends. This is to share
good practise and develop consistent approaches of
support for a child. Only the NE and SE Portage
Teams offer the CAPP.

Surrey Portage Service provides a range of high quality
support programmes for children with SCN and their
families. Portage staff are hugely experienced. They
work in dynamic and creative ways to engage and
motivate children and their families to promote positive
development.

The Positive Play Programme (PPP) is offered across
all four quadrants within Surrey. This programme is 12
weeks long and is for children who are 2 ½ - 4 years
old.

Joanna Matthews
SE Educational Psychologist and Portage Manager
Surrey County Council

Assessing through play

Counting, number recognition, ordering numbers, physical control
8
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At Brooklands we have 2
classes in our EYFS, each
has a mix of Nursery and
Reception aged children.
One class is for children with complex needs and the
other is for children needing visual structure, most of
whom are on the Autistic Spectrum.

Children in the EYFS have an IEP which incorporates
their therapy programmes. It can be challenging to get
the right balance between child led learning and
working on IEP targets and therapy programmes.
Planning across the two classes shows which staff are
working with which children each session and the
targets or therapy programme they need to cover. Staff
then have the freedom to work in the best way for
individual children e.g. if a child is working on a
counting target, the member of staff working with them
will be led by what the child is interested in or wants to
do.
For children with complex needs, staff are
advocates and will select activities they know the child
enjoys.

We use a wide range of approaches and assessment
systems in the EYFS (and across the school)
depending on the needs of individual children. These
include Development Matters, SCERTS, TEACCH,
PECS, High Tech AAC, Low Tech AAC, Routes for
Learning, R.O.C.K, Attention Autism, the Oregon
Project and other assessment frameworks for HI and
VI.

We are lucky to have a skilled and dedicated staff team
in EYFS who support the children with their learning
and have an ever developing understanding of the
different systems.
Debbie Nunn
AHT and EYFS Coordinator
9
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Dorking Nursery School & Children’s Centre
At Dorking Nursery School and Children's Centre we
are frequently asked what we do for our children with
additional needs. To be honest, our answer is the
same for our children with additional needs as it is for
our mainstream children.... We do what is right for
the child. It comes back to the basics of good EYFS
practice every time, we plan for the needs of each
individual by focussing on where the child is at
developmentally, not chronologically. We also make
sure that we know where the child needs to go on
their journey, what are their next steps and how can
we get them there, without forgetting Maria
Montessori's wise words...'play is the work of the
child'.

For each child, there was a different barrier to the
activity, for one; his anxiety levels did not allow him
to let go of his adult the whole session, for another;
the thought of being immersed in water was a
completely new sensory experience as well as
getting to know a new adult in their life, their
swimming teacher, Amanda. The turtle beat the
hare...slow and steady. As a team we talked (a lot!!)
about the barrier for each child and how we could
help them to overcome it.
We could very quickly see that this experience was
having an impact on the children, and for each one in
a different way. One little girl, who has very limited
language and until this experience had not used
sentences in context, saw me in the nursery, she
looked at me and said 'Donna....black car....splishsplash' to let me know she had been to the pool, with
me, in my black car! It was one of those goose bump
moments that every practitioner relishes!!

Children's starting points are vitally important to find
out where to begin, but our focus swiftly changes to
the final destination, ensuring there are high
expectations for each child regardless of the barriers
in their way and their diagnosis on paper, we will
climb over, go around, under and over to give each
child the best possible start.

So here we are now, mid-June, with 5 little fish,
swimming about in the water every week, 5 little fish
with skills they did not have three months ago.

Do we do Makaton? Do we do PECS? Do we use
PODD? Do we use visual timetables? The answer to
all these questions is 'yes'! A one size fits all
approach does not work, again, each child will use
the communication system that is right for them.
Being open to new ideas and initiatives is extremely
hard work, but it impacts on outcomes for the
children.

Our message is clear, what do we do for our children
with additional needs....we do what is right for the
child regardless of the barriers that might in their (or
our) way!!
Please come and see us, we run Visitor Mornings
twice a term to share our practice and provision, go
to www.dorkingnurserychildrenscentere.org.uk .

In February this year, we were offered the chance for
our children who attend our SEN unit to have a
weekly swimming lesson at a nearby local primary
school. The advantages outweighed the barriers and
within a week it was happening. 5 children with 4
adults, including myself, all in the water. 4 out of the
5 children had never been in a pool before.

Donna Harwood-Duffy
Headteacher
Dorking Nursery School and Children's Centre
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During the start of the autumn term, we were busy
visiting lots of other teams within health and education
to publicise LEAP and the support and encouragement
we received from our colleagues was really appreciated.

The Local Early Autism Programme
(LEAP)

There was more good news in October when we
secured an agreement for LEAP to be evaluated as part
of a research project jointly co-ordinated by Surrey
County Council and the Institute of Education.
This would not only provide us with comprehensive
feedback but also give us clarity about further
improvements and enable us to provide an independent
evaluation of the service which could be made available
to prospective parents.

Left to right: Triona Casey, Emilia Mik-Jagiello, Laura Wilby,
Cheryl de Suys-Shrubb & Kate Broome

The Local Early Autism Programme or LEAP was first By January 2016 we had a fully staffed team of five, we
conceived in the early part of 2014, although it was an all come from a range of backgrounds and bring a
idea which I’d been thinking about for several years.
variety of skills and experience from within the fields of
Since starting in Surrey in 2009 as an Educational education, psychology and autism. As a team we have
Psychologist and through my work with families with invested heavily in training, including specialist autism
young children with autism I became aware of the training, SCERTS, PECS and Attention Autism. We
frustrations of families regarding the limited amount of have also been lucky enough to visit a local authority
specialist support in the area. I was also involved with a with experience in running a similar programme and
couple of families who went to great lengths to secure have received bespoke workshops provided by our link
support for their children through the private sector and speech and language and occupational therapists.
the many difficult dilemmas and challenges involved in We started meeting our first families in late January and
this.
over the last six months it has been lovely to get to know
As the Educational Psychology lead specialist for both the children and the parents as well as forge links
autism, I was given the go ahead to undertake some with staff working in pre-schools and nurseries. Over the
research into the feasibility of developing a specialist last two terms we have provided weekly visits to children
early intervention service for young children with autism. in their home and pre-school settings and it has been
After careful reflection of issues related to child very rewarding to see the progress they have made over
development, family resilience and good practice in this time.
autism together with consideration of the relevant Time seems to have flown by and for many of our
research evidence, consultations with other local children who will be going to school in September we
authorities who had set up similar schemes, talking with are now in the midst of supporting them with their
colleagues, and crucially after listening to the transition to Reception. Our children are moving on to a
experiences of families who had had difficult journeys wide range of local authority provision including local
securing appropriate services for their children, we mainstream schools as well as specialist school and
developed a proposal with the skeletal plans for LEAP.
centre placements.
In April 2015 we received the wonderful news that We are very much looking forward to bringing all our
funding had been agreed! Although incredibly exciting, families together at our first coffee morning next month
it was an intimidating prospect to set up a new service and will also be using this as an opportunity to celebrate
from scratch. The summer was spent planning exactly the end of our first year, which based on the initial
how the service was going to work and the first feedback from the research evaluation, has been very
challenge was to make a decision on the exact content positively received by families. It has been an
and nature of the programme and that was where immensely busy yet rewarding time and personally a
SCERTS (Social Communication, Emotional Regulation steep learning curve but we are very proud of what we
and Transactional Support) came in – this is an have achieved in such a short space of time and we
evidence based framework for assessing, planning and look forward with enthusiasm to our next year in the very
monitoring educational programmes for children with exciting journey of LEAP!
autism.
If you think that you might know a child and family who
I had been lucky enough to attend SCERTS training would benefit from LEAP the first step would be to refer
during the previous year and was aware it was being them to the Educational Psychology Service who can
used widely within one of our specialist ASD schools, it refer them on to us if appropriate.
seemed we were on the right track! We then moved
forward with developing protocols around the criteria Laura Wilby, Educational Psychologist
and systems of referral, as well as the day to day
service delivery.
11
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Is LEAP right for my child?

The Local Early Autism
Programme (LEAP)

If your child has been offered a place on LEAP, the
family will be asked to sign an agreement to commit to
Frequently Asked Questions
the programme. This will involve full engagement in
home visits (and may require childcare to be organised
Who can make referrals to LEAP?
for siblings) and responsibility for continuing to work on
Children can be referred for consideration for LEAP by agreed targets throughout the week.
Educational Psychologists or Portage.
How long does the programme continue for?
Who decides if my child gets a place?
It is possible for the programme to continue until the
The LEAP team will prioritise offers of places in respect child reaches school age. However, any offer of a place
of severity of social communication difficulties, age and will be subject to regular reviews of the effectiveness of
parental commitment. Places will not be offered to the programme.
children who are accessing other specialist educational
For more information, please contact:
provision.
Is an autism diagnosis necessary?

Local Early Autism Programme

An autism diagnosis is not necessary, as long as your
child is experiencing social communication difficulties
indicating an autistic spectrum disorder.

North West Educational Psychology Service
Surrey County Council
Quadrant Court
35 Guildford Road, Woking, Surrey GU22 7QQ
Telephone: 01483 518130
Lead Specialist EP: Laura Wilby

Learning in the Early Years for children with ASD
Striking the balance between adult directed and child
led activities for children in any early years setting can
prove challenging. With the additional complexities of
Autistic spectrum disorder’s (ASD) this balance can
become increasingly perplexing. It is widely
recognised that those who are diagnosed with ASD
often have difficulties with social interaction,
communication and a limited imagination. This has
many implications in the way that they learn and
respond to various teaching methods. As professionals
working with children with ASD it is our responsibility
to provide opportunities that allow our children to
access learning to extend and build upon their existing
knowledge.
At Freemantles School our experience shows us that
most children with ASD thrive in a structured learning
environment. This provides a safe, predictable place to
learn that enables children to become more confident
in their own abilities. By encouraging fun and engaging
adult led activities within this, children are provided
with the tools to become active, independent leaners.
However, without the structure and use of teaching
staff as a scaffold to extend their experiences, most
children with ASD will not inherently engage and
explore to extend their knowledge.

12

Many people will have witnessed children with Autism
in mainstream Early Years settings following very rigid
routines around pouring or spinning (for e.g.) as these
are activities that they find calming, where they haven’t
had the scaffolded support in place. By using this
structured scaffolding principle it can enable some
children to then go on to access their own learning
through discovery and exploration. Furthermore, it is
important to recognise that learning with all children,
especially those diagnosed with ASD, is very individual
and should be acknowledged early on in order for
children to make the most progress.
To achieve this equilibrium between adult directed and
child led learning it is imperative to consider the
individual needs of every child. As a result of this,
some individuals will be able to access increased child
led learning, relying less on adult directed activities
because of the skills they have acquired within a
highly supported and structured environment.

Tianna Wells and Bethany Cosstick
(Early Years and KS1 Teachers, Freemantles
School)
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One of the key changes in the new legislation is a focus on
aspirations for all children as well as looking at improving
outcomes for children.
Whilst some have said this is not relevant to Early Years we
would argue it is even more so! We have started using person
centred approaches in our team around the child meetings in
Surrey Early Years and Childcare Service to make sure we are
truly reflecting a child and family`s views and aspirations.
The Surrey Early Support Service is a team that works with
families with children with SEND under 5 to coordinate services
and support for these families. A great starting point is to host a
TAC (team around the child) meeting where we start by
focusing on aspirations for the family.
There can be a tendency to feel that at 2 or 3 a child will not
have any aspirations but by asking the question "What does
success look like? " or even quite simply "where do you see
your child in 6 or 12 months time?" the aspiration is often as
simple as being happy and settled at nursery or going to the
local primary school with my sister. We work through looking at
what is working and not working and what is important to and
for the child and family so we can arrive at some meaningful
outcomes that really reflect the aspirations of the child. Again it
is surprising what these might be and often goes much further
than life at the setting or school. It may be around going to an
after school club or around getting support for families at home
with voluntary organisations such as "Home Start" or simply
referring a family to the local children`s centre.
By supporting families in this way we hope that they will
become resilient, confident and empowered for the journey
ahead for themselves and their child.
Eleri Morley
SEN and Inclusion Manager
Early Years and Childcare Service
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Good Practice Example
Theme:

Date

Role of Keyworker in improving outcomes
for families in the Early Years

May 20th 2016

Name of Worker:

Name of Manager:

Susan White Early Support Coordinator
EYCS Surrey

Eleri Morley SEN Manager EYCS and line manager
for Early Support Team

Work Undertaken:
Improving outcomes for family with 3 children. 2 of the children have a genetic disorder. Referral
came from the family`s Health Visitor, the family had also contacted the Contact Centre requesting
support whilst on the waiting list. To ensure Early Intervention and preventative rather than reactive
support a Keyworker from the Surrey Early Support Service was allocated immediately and a home
visit was carried out.
During this visit the keyworker began to build a relationship with the parents and start looking at the
key issues for the family and look at identifying key desired outcomes for the family to improve daily
life and to empower the family to deal with the current situation.
An Early Help Assessment was completed for the 2 children with disabilities with actions identified
to support all members of the family. Initially the keyworker contacted the mother regularly to
update on progress on actions identified in the assessment and visits to ensure support was there
when needed
Evidence of Good Practice:
Outcomes were improved for the family and work undertaken by the Keyworker to organise a TAC
[team around the child] meeting at the elder child`s EY setting. From here support was delegated to
the setting EYCS Advisor to support the setting in meeting the child`s needs, setting up an
Individual Support Plan etc.
Following the EH assessment and TAC the keyworker was able to apply for a Carers Break Grant
for the family to have some time together as well as securing some respite during the long summer
holidays. A referral to several voluntary sector groups was made to support the family at home
[Crossroads and Homestart] as well as referring the elder child without additional needs to Young
Carers. Support was also given to look at family finances by a benefits check offered at Citizen`s
Advice Bureau.
A review was carried out 6 months later, with these actions and this ongoing support in place
outcomes had improved for the whole family and the mother was now able to undertake more to
support the children with the guidance of the Keyworker.
14
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Top Tips for supporting children with autism in the
Prime Areas of Learning and Development
Communication and language

Personal, social and emotional development

 Keep language simple and positive and say what

 Listen carefully to what parents have to say about

their child in relation to likes and dislikes and
things their child finds frustrating or stressful. Aim
to minimise frustration and stress and anticipate
difficult situations before they become a problem

you want the child to do. Avoid using non-literal
language and where it appears in stories explain
what it means
 Use visual support materials such as symbols,

 Make sure the child understands the structures

photographs and objects of reference to support
the child’s understanding

and routines of the setting, supported by a visual
timetable if appropriate

 Introduce stories and songs in a smaller group

 Make sure the rules are clear. For more able

before expecting the child to take part in the whole
group

children you may wish to give a simple explanation
of why the rule exists, but be aware many children
will not understand a reasoned explanation

 Respond to, celebrate and praise all attempts at

communication, not just speech, with meaningful
praise and reward

 Value any special interests and use these to

connect with the child

 Be aware that children may not understand

 Don’t insist on eye contact

everything they say or repeat

 Encourage friendships with peers by modelling

 Say the child’s name before addressing them

appropriate interactions and teaching the rules of
engagement (for example, listening to what the
other person is saying). However, also allow the
child to have some time to themselves and a ‘safe’
area to retreat to if needed

 Give instructions one at a time
 Set up situations that will encourage the child to

communicate e.g. offering a choice of 2 objects
that are just out of reach

 To begin with, limit the number of children who

 Provide running commentaries when the child is

play alongside the child with autism

engaged in an activity or play

 Address any sensory processing difficulties to

 Decide on key vocabulary needed to support

minimise discomfort to the child

understanding and make use of special interests to
extend vocabulary

 Remember that the purpose of the adult support is

to develop the child’s independence

 Teach the rules of communication e.g. responding

and turn taking in conversation

 Match the practice to the needs of the child, rather

than expecting them to fit in

Physical development
 Teach specific skills such as throwing and catching, riding a bike and help the child to see that see that it’s

fun
 Some children may be fearful and need lots of encouragement whilst some may be fearless and need

careful supervision!
 Some children will need help to develop their bodily awareness and where their bodies are in space, to

avoid bumping into objects or other people/children
 Fine motor skills such as fastening buttons or holding a pencil may need to be explicitly taught
 Children with autism may find the unpredictability, excitement and noise of physical play overwhelming and it

is important that they are able to withdraw if needed
15
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New special educational needs and disability (SEND) Local Offer website
goes live!
The new SEND Local Offer website is now live.
Following previous feedback from both practitioners and families on the original local offer, the site has
been redeveloped to make it much more interactive. It now works more like a portal which pulls in
information from other sites and includes discussion forums, a feedback mechanism and an improved
search function. A live chat service is also being developed to allow families to speak directly with a
professional who can help.
The news site now has the following functions:


Find it – This is where you will find services that can
support you for all aspects of SEND.



Read it – This is where you will find advice, information and key documents on all
aspects of SEND.



Discuss it – This is where you can talk with other parent carers through existing
support websites, forums and social media.



Ask it – This feature is still being developed, but when it is launched you will be able to
speak to a real person, either by phone or online, about any issues or queries you
have.



Tell it – We need you to tell us what’s working and what isn’t and where there are gaps
in services, so that the local offer develops according to the needs of its users.



Events – This is where you can find out what’s on and where and you can add to the
events calendar to help publicise an event.

Please take a look at the site and give your feedback – this could be anything from what you don’t like
about the site and what you think is missing to the features you think are working well.
You can feedback directly through the site or by emailing localoffer@surreycc.gov.uk. This is a really
useful tool for all professionals working with children and young people with SEND, so head to
www.surreysendlo.co.uk now to find out more.

16
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Additional & Special Educational Needs: Head: Beverley Clarke beverley.clarke@surreycc.gov.uk
ADHD: ADDISS - ADHD information services www.addiss.co.uk
ADHD: ADDmire for professionals working in the West Surrey area http://www.addmire.org.uk
ADHD: CHADD - Children & Adults with Attention-Deficit/Hyperactivity Disorder www.chadd.org
ADHD & Learning Disabilities: LD online www.ldonline.org
Alcohol abuse: FASD Foetal Alcohol Spectrum Disorder - ‘All About Me!’ booklet from
admin@fasdtrust.co.uk
Alcohol Education Trust: www.alcoholeducationtrust.org | www.talkaboutalcohol.com
Aphasia: National Aphasia Association www.aphasia.org
Acquired brain injury: Outreach lead jwinter@tadworthcourt.sch.uk
Advice: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly
www.surreyparentpartnership.org
Area Education Officer (AEO):
NW : Mark Scarborough
mark.scarborough@surreycc.gov.uk
NE : Kerry Randle
kerry.randle@surreycc.gov.uk
SW : Paula Evans
paula.evans@surreycc.gov.uk
SE : Sue Roch
sue.roch@surreycc.gov.uk
Area Lead for Psychology & Assessment (ALPA):
NW : Susan Harris
susan.harris@surreycc.gov.uk
NE : Sally Grimstone
sally.grimstone@surreycc.gov.uk
SW : Shungu Mgadzah
shungu.mgadzah@surreycc.gov.uk
SE : Liz Hunt
liz.hunt@surreycc.gov.uk

Surrey

Parent

Partnership)

Arthritis: Arthritis Care www.arthritiscare.org.uk
Asperger’s: Asperger’s Foundation www.aspergerfoundation.org.uk
Autism: Support & Advice is available from the SEND team at Babcock 4S and Autism Outreach Services Primary: NW & SW voldham@freemantles.surrey.sch.uk / NE & SE outreach@linden-bridge.surrey.sch.uk.
Secondary: SE & NE julietayloroutreach@limpsfield-grange.surrey.sch.uk or debbiewalford@outreachlimpsfield-grange.surrey.sch.uk.
SW & NW jillcurrieoutreach@abbey.surrey.sch.uk
Autism: Autism Education Trust - supporting effective education practice www.autismeducationtrust.org.uk
Autism: Autism Research Centre (arc) www.autismresearchcentre.com
Autism: Global Autism Collaboration (GAC) www.autism.org
Autism: IDP -Supporting pupils on the autism spectrum resources www.aet-idp.org.uk/
Autism: NAS National Autistic Society www.autism.org.uk
Autism: NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
Autism: NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
Autism: The Transporters help children recognise emotions www.thetransporters.com/index.html
Autism: Webinars about autism www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx
Babcock 4S website: Babcock 4S
Babcock 4S SEND support: helen.johns@babcockinternational.com / gary.anderson@babcockinternational.com
Behaviour support: Babcock 4S consultant liz.griffiths@babcockinternational.com
Behaviour: Behaviour2Learn to support the development of positive behaviour www.behaviour2learn.co.uk
Behaviour and attendance DfE guidance: http://education.gov.uk/schools/pupilsupport/behaviour
Brain Injured Children: BIBIC British Institute for Brain Injured Children www.bibic.org.uk
Brain related conditions support: Cerebra www.cerebra.org.uk
Brain & Spine Foundation helping people affected by brain and spine conditions: www.brainandspine.org.uk
CAMHS Child and Adolescent Mental Health Services www.surrey-camhs.org.uk
CAMHS: Mindsight Surrey CAMHS www.sabp.nhs.uk/mindsightsurreycamhs - Making a referral:
CAMHS One Stop: Call 0300 222 5755. We are open 8am-8pm Monday to Friday and 9am -12pm Saturday
Write to: 18 Mole Business Park, Leatherhead, KT22 7AD / Visit the secure web portal (use Google Chrome to access portal)
CAMHS Youth Advisors (CYA): email: Just.cya@surreycc.gov.uk Tel: 07896 248 244
Carers: Surrey Young Carers (for young carers of siblings and parents with disabilities): 01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748
info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
CASPA Implementation Officer: peter.pambos@surreycc.gov.uk
Child Exploitation & Protection: CEOP ceop.police.uk
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Child Exploitation: Parents against Child Exploitation: (PACE) www.paceuk.info
Childline: 0800 1111
Child & Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Children’s Health: Royal College of Paediatrics and Child Health www.rcpch.ac.uk
Communication: Ace Centre - aiding communication in education acecentre.org.uk
Communication: The Communication Trust – Every child understood: www.thecommunicationtrust.org.uk/
Communication: ICAN - Helps children communicate: www.ican.org.uk
Communication: Talking Point – the first stop for information on children’s communication: www.talkingpoint.org.uk
Communication: Talk Gym - developing good communication skills www.btplc.com/Betterfuture/ConnectedSociety/
LearningandskillsFreeresources/TalkGym/Default.aspx
DeafBlind: SENSE – for deafblind people www.sense.org.uk
Disability Help & Advice: SCOPE: www.scope.org.uk
Domestic Abuse: Surrey Against Domestic Abuse www.surreyagainstda.info/
Down's Syndrome Association: http://www.downs-syndrome.org.uk/
Drug Education support: Babcock 4S consultant - sarah.lyles@babcockinternational.com
Dyslexia: Dyslexia Research Trust www.dyslexic.org.uk
Dyslexia: The Dyslexia-SpLD Trust interventionsforliteracy.org.uk
Dyslexia Courses for Teaching Professionals: www.arkellcentre.org.uk
Dyspraxia Foundation: www.dyspraxiafoundation.org.uk/
Dyspraxia Foundation Surrey Support Group: www.dyspraxiafoundation.org.uk/groups/
Early Years and Childcare Service: www.surreycc.gov.uk/learning/early years and childcare service Tel: 01372 833833
Education, Health and Care Plans (EHCP) Pathfinder trials exemplars: www.sendpathfinder.co.uk/infopacks/
EHCP Co-ordinators:
NE E&E
01737 737936
Joy Rimell
NE ELM
01372 832092
Vanessa Miller / 01372 832224
Charlotte Byers
NE SPEL
01372 832109
Gulden Walmsley
NW:
01483 518110
nwsen@surreycc.gov.uk
SW:
01483 517890
swsen@surreycc.gov.uk
SE:
01737 737990
swsen@surreycc.gov.uk
Emotional Well-being and mental Health: Complex needs training module 3.4
Equality Act revised guidance: DfE updated their advice on the Equality Act 2010 to schools in June 2014 https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
Family Voice Surrey: http://www.familyvoicesurrey.org/
Freemantle's Outreach Training: September message 2014
Hearing: Action on Hearing Loss (RNID): www.actiononhearingloss.org.uk
Hearing: BATOD The British Association of Teachers of the Deaf: www.batod.org.uk
Hearing: NDCS National Deaf Children ‘s Society: www.ndcs.org.uk
Hearing & Blindness: SENSE – for deafblind people www.sense.org.uk
Helpline for male only sexual exploitation service: BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Hemiplegia: HemiHelp www.hemihelp.org.uk
Hyperactivity: HACSG The Hyperactive Children’s Support Group www.hacsg.org.uk
ICT/Computing Babcock 4S Team:
Dave Robinson
Team Leader, E-safety Project Lead, L&T Consultant dave.robinson@babcockinternational.com
Tim Barette Primary L&T Consultant
tim.barette@babcockinternational.com
Pat Risley
Primary L&T Consultant
pat.risley@babcockinternational.com
Steve Clarke Secondary L&T Consultant steven.clarke@babcockinternational.com
Ingrid Lucas ICT Project Officer ingrid.lucas@babcockinternational.com
Inclusion Development Programme (IDP): www.idponline.org.uk
Information: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly Surrey Parent Partnership)
www.surreyparentpartnership.org
KIDS: Working with disabled children, young people and their families www.kids.org.uk
Language Impairment: NAPLIC National Association for Professionals concerned with Language Impairment in Children:
www.naplic.org.uk/
Learning Difficulties: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk/
project-resources/cldd-briefing-packs.html
Learning Difficulties: Training materials for teachers of learners complex learning difficulties: www.complexneeds.org.uk
Learning Difficulties Review: Proposals to better meet the needs of Surrey pupils with SEN: Surrey SEN Room on Fronter (for access to
PLS/Fronter contact susan.skinner@babcockinternational.com)
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
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Learning and Language and Behaviour Support—Specialist Teaching Team:
NW : Karen Woosnam karen.woosnam@surreycc.gov.uk / NE : Jo Kenyon jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
/ SE : Jane Holmes jane.holmes@surreycc.gov.uk
Literacy: Interventions for Literacy interventionsforliteracy.org.uk/schools
Literacy: Reading Recovery and Literacy Interventions Heather.Retter@babcockinternational.com
Local Offer - Surrey SEND: www.surreysendlo.co.uk
Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Mental Health: Child and Adolescent Mental Health Services (CAMHS) www.surrey-camhs.org.uk To subscribe to Newsletter
contact camhs@surreycc.gov.uk
Mental Health—Making a referral: Mindsight Surrey CAMHS www.sabp.nhs.uk/mindsightsurreycamhs :
CAMHS One Stop: Call 0300 222 5755. We are open 8am-8pm Monday to Friday and 9am -12pm Saturday
Write to: 18 Mole Business Park, Leatherhead, KT22 7AD
Visit the secure web portal (use Google Chrome to access our portal)
Mental Health: CAMHS Youth Advisors (CYA) just.cya@surrey.gov.uk or call 01483 519571
Mental Health: Mindfull endorsed mental health site for 11-17 year olds www.mindfull.org
Mental Health: TaMHS (Targeted Mental Health in Schools) Primary Mental Health Worker contacts NW : Louise Paque
louise.Paque@sabp.nhs.uk
NE : Louise Paque & Rebecca Robertson
louise.Paque@sabp.nhs.uk / rebecca.robertson@sabp.nhs.uk
SW : Jill Pretorius
jill.pretorius@sabp.nhs.uk
SE : Rebecca Robertson
rebecca.robertson@sabp.nhs.uk
Mental Health Foundation: www.mentalhealth.org.uk
Mental Health training module: Complex needs training module 3.4
NAS National Autistic Society www.autism.org.uk
NAS National Autistic Society Surrey Branch http://www.nassurreybranch.org/
NICE National Institute for Health and Care Excellence www.nice.org.uk/
NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
No Child Left Behind: Babcock 4S consultant: heather.retter@babcockinternational.com
AEO Pupil Premium Lead: mark.scarborough@surreycc.gov.uk
NSPCC: 0808 800 5000
PACE Parents against Child Exploitation: www.paceuk.info
Performance & Knowledge Management Team (PKM): pkm@surreycc.gov.uk
Physical and Sensory Support - PSS: http://www.surreycc.gov.uk/learning/teachers-and-education-staff/services-for-children/physical
-and-sensory-support-pss
Physical & Sensory support: Surrey contact: PhysicalSensorySupport@surreycc.gov.uk or Tel 01372 833774
Provision: Accessing provision for children and young people with SEND The Right Provision at the Right Time (April 2014)
PSHE support: Babcock 4S consultant sarah.lyles@babcockinternational.com
PSHE: National PSHE CPD Programme - Accredited training for PSHE professionals www.pshe-cpd.com or contact
nationalpshe@babcockinternational.com
Psychiatrists: The Royal College of Psychiatrists www.rcpsych.ac.uk/
Pupil Premium - No Child Left Behind: Babcock 4S consultant: peter.burrows@babcockinternational.com
AEO Pupil Premium Lead: mark.scarborough@surreycc.gov.uk
Resources: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk
Resources: LDA Leading Development Aids www.ldalearning.com/
Resources: Speechmark practical resources for education, health and social care www.speechmark.net
Safeguarding: Surrey Safeguarding Children Board www.surreycc.gov.uk/safeguarding
SEAL: Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
SEN: Area Special Needs Managers NW : Carole Gill
carole.gill@surreycc.gov.uk
NE : Penny Easton penny,easton@surreycc.gov.uk
SW : David Griffiths david.griffiths@surreycc.gov.uk / ian.clarke@surreycc.gov.uk
SE : Gavin Spiller gavin.spiller@surreycc.gov.uk
SEN: Children with special education needs; an analysis—2012 www.gov.uk/government/publications
SEND support: Babcock 4S helen.johns@babcockinternational.com / gary.anderson@babcockinternational.com
SEND (post 16) Team:
Manager
Marisa von Gerard marisa.vongerard@surreycc.gov.uk
Area Lead SE Julia Johns julia.johns@surreycc.gov.uk
Area Lead NE Mandy George
mandy.george@surreycc.gov.uk
Aead Lead SW
Andrew Hudson
andrew.hudson@surreycc.gov.uk
Area Lead NW
Anne Thurlow
anne.thurlow@surreycc.gov.uk
SEND: Surrey SEND Information, Advice & Support Service (SSIASS) (prev Surrey Parent Partnership) www.surreyparentpartnership.org
SEND 14: www.surreysendlo.co.uk
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SEND 14 - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
SEND Pathfinder: DfE Mott MacDonald www.sendpathfinder.co.uk
SEND Pathfinder Information Packs: & Resources www.sendpathfinder.co.uk/infopacks/
SEND Resources: Beating Bureaucracy Toolkit: www.routledgeeducation.com/resources/fulton
SEND Resources/Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
SEND Resources: NASEN: www.nasen.org.uk
SEND Gateway: Online resource for all education professionals working with children and young people with SEND www.nasen.org.uk/
latestnews/?news=221
SEND Teaching School: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Sex & Relationship Education: A Programme for Learners with ASD www.fionaspeirs.co.uk
Sexual Exploitation:
Childline 0800 1111
NSPCC 0808 800 5000
Support for boys and young men BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Parents against Child Exploitation PACE www.paceuk.info
Surrey Children’s Services 01483 518505
Surrey Police 101 or 999 in an emergency
Crimestoppers anonymously 0800 555 111
Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
Social, Emotional and Behaviour Difficulties (SEBDA): Working together with children http://sebda.org/
Speech Teach UK for parents and professionals supporting children with speech difficulties www.speechteach.co.uk
Speech, Language and Communication: Afasic: supports parents and represents children and young people with speech, language and
communication needs (SLCN) www.afasic.org.uk
Speech, Language and Communication Needs: How can you tell and what can you do? Publication available from sshanks@meathican.org.uk
Speech & Language Therapists, Virgincare: resources for both parents and schools www.surreychildrenstherapies.co.uk
Speech & Language Therapists, Royal College: www.rcslt.org
Specialist support for Surrey Schools: Surrey Teaching Centre www.tadworthcourt.surrey.sch.uk
Specialist Teaching Team - Learning and Language and Behaviour Support
NW : Karen Woosnam
karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon
jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
SE : Andrea Ashton Coulton
andrea.ashtoncoulton@surreycc.gov.uk
Surrey Local Offer Website: www.surreysendlo.co.uk
Surrey SEND - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
TaMHS (Targeted Mental Health in Schools): Primary Mental Health Worker contacts NW : Louise Paque
Louise.Paque@sabp.nhs.uk
NE : Louise Paque & Rebecca Robertson Louise.Paque@sabp.nhs.uk /
rebecca.robertson@sabp.nhs.uk
SW : Jane Slater & Jill Pretorius
jane.slater@sabp.nhs.uk /
jill.pretorius@sabp.nhs.uk
SE : Rebecca Robertson
rebecca.robertson@sabp.nhs.uk
TaMHS Babcock 4S support: sarah.lyles@babcockinternational.com
Teaching School, SEND: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Training: Babcock 4S courses www.babcock-education.co.uk/4Scpd
Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
Training: SCERTS course at Linden Bridge teachingschool@west-hill.surrey.sch.uk
Training: SENJIT – Special Educational Needs Joint Initiative for Training www.ioe.ac.uk
Training: Social Stories (Accredited) training at Freemantles teachingschool@west-hill.surrey.sch.uk
Virgincare: Speech & Language therapists resources for parents and schools www.surreychildrenstherapies.co.uk
Young Carers:
Surrey Young Carers (for young carers of siblings and parents with disabilities):01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748 info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
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SEND Bytes back issues
Click on the link below

SEND Bytes Issue 15—May 2016.pdf

Inclusive Values

SEND Bytes Issue 14—February 2016.pdf

Overcoming Barriers to Learning

SEND Bytes Issue 13 - December 2015.pdf

Numeracy

SEND Bytes Issue 12 - October 2015.pdf

Literacy

SEND Bytes Issue 11 – July 2015.pdf

Post 16

SEND Bytes Issue 10 - May 2015.pdf

New ways of working arising from SEND 14 legislation

SEND Bytes Issue 9 - February 2015.pdf

Preparing for adulthood from the earliest stages

SEND Bytes Issue 8 - December 2014.pdf

Mental Health and Wellbeing

SEND Bytes Issue 7 - October 2014.pdf

SEND 14

SEND Bytes Issue 6 - July 2014.pdf:

Children and young people with Physical, Sensory and
Medical Needs

SEND Bytes Issue 5 - May 2014.pdf:

Developments in SEN and new ways of working within
the legislation for September 2014

SEND Bytes Issue 4 - March 2014.pdf:

Support for children and young people with Speech,
Language and Communication Needs

SEND Bytes Issue 3 - January 2014:

Learners with Social, Emotional and Behaviour Needs

SEND Bytes Issue 2 - October 2013.pdf

Local Offer and draft Code of Practice

SEND Bytes Issue 1 Summer 2013.pdf:

Local Offer from September 2014

Back issues of SEND Bytes can be found in the Surrey SEN Room on Fronter
(for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
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