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Welcome to 2018 and the 21st Edition of
SEND Bytes!!
The autumn term is well and truly behind us
and the ‘brighter’ spring and summer terms
are ahead.
During the autumn term we looked at different approaches used in
schools in order to support Social, Emotional and Mental Health
for pupils, parents and staff in the local SENCO Network
Meetings. This edition of SEND Bytes is packed with interesting
approaches and developments taking place across the county.
Simon Dawson takes us through The Surrey SEMH review
2017/18 with key statistics and findings. He also shares some of
the recommendations raised through the review. Whilst this is still
very much a work in progress there will be further developments
and updates released in the future.
The NEST is the name given to the nurture group at Epsom
Downs Primary School. Antonia Farino shares the history of The
NEST with an insight into how the group has developed, how it
has managed to achieve success and future actions that will be
taken in order to further refine and improve approaches. There are
also links to key websites should readers wish to learn more about
setting up nurture groups.
We are all aware of the growing complexity of the learners we are
working with. The challenge in part is what do we do for our cohort
of learners? To this end Carol Johnson, the Deputy SENCo at
Thomas Knyvett College shares the various approaches that are
used to support learners in their secondary setting.
There are some individuals who are extremely complex and
whose behaviour could easily be the main factor we are drawn
into addressing. Megan Castle the SENCo at Auriol Juniors
shares the school’s experiences in her article ‘Let’s talk about
Peter and Joseph’. This reflective piece also outlines the journey
the school went through in order to progress from intensive one to
one approaches to developing whole school pastoral approaches
that nurture as well as challenge learners.

The next edition is focussing on Sensory Processes. If you have any Good Practice you wish to share
please send them to: susan.skinner@babcockinternational.com
To be added to the mailing list please contact: susan.skinner@babcockinternational.com

© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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Social, Emotional and Mental Health
Have you seen: Transforming Children and Young People’s Mental Health
Provision; a Green Paper?
The government is asking people for their views on a green paper setting out measures to improve mental
health support for children and young people. The green paper focuses on earlier intervention and prevention,
especially in and linked to schools and colleges.
The proposals include:


every school and college will be encouraged to appoint a Designated Senior Lead for Mental Health



creating a new mental health workforce of community-based mental health support teams

A mental health lead in every school and college
The proposal is for every school and college to have a designated lead in mental health by 2025. The
designated lead will be a trained member of staff who is responsible for the school’s approach to mental health.
This designated lead will:
 oversee the help the school gives to pupils with mental health problems
 help staff to spot pupils who show signs of mental health problems
 offer advice to staff about mental health
 refer children to specialist services if they need to

The designated leads will be offered training to develop their skills in leading mental health work. It is proposed
to use the Teaching and Leadership Innovation Fund to look at developing training to build the skills of the
designated leads and support them in delivering whole school approaches.

Mental health support teams working with schools and colleges
Mental health support teams will be trained staff linked to groups of schools and colleges. They will offer
individual and group help to young people with mild to moderate mental health issues including anxiety, low
mood and behavioural difficulties.
The support teams will work with the designated mental health leads and provide a link with more specialist
mental health services. This will mean that schools and colleges will find it much easier to contact and work with
mental health services.
Mental health support teams will be the link between the NHS and schools. They will work alongside other
people who provide mental health support including:
 school nurses
 educational psychologists
 school counsellors
 voluntary and community organisations
 social workers

The consultation is open until 2nd March 2018. Further information can be found at::
https://www.gov.uk/government/consultations/transforming-children-and-young-peoples-mental-health-provisiona-green-paper/quick-read-transforming-children-and-young-peoples-mental-health-provision
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The Surrey SEMH review 2017/18
In 2014 the Department of Education re-designated
BESD (Behaviour, Emotional and Social Difficulties)
schools to become SEMH (Social, Emotional and
mental Health Difficulties) schools. This coincided with
a period in the UK where 1 in 10 children and young
people aged 5 – 16 suffer from a diagnosable mental
health disorder (approximately 3 in every classroom),
and more than 80,000 suffer with severe depression
(8,000 under 10 years old).
You cannot turn on the radio or the television today
without tuning into a programme about mental health
and the profile of SEMH type difficulties appears to be
on the rise. Mental health awareness in the UK has
improved and there is less of a stigma; young people,
parents, schools and society are no longer afraid to talk
about or identify problems. The identification of a
complex mental health diagnosis on EHCPs is now
common and the pressures on CAMHS and the NHS
has resulted in long waiting lists and an unresponsive
service to many families.
In Surrey the increase in the number of pupils
diagnosed with ASD has also put additional pressure
on schools and SEND provision and senior SEMH
leaders in Surrey and other stakeholders report that the
complexity of mental health and learning difficulties has
significantly increased in local provisions. Mainstream
and specialist settings are now seeing the impact on
teaching and support staff that are often ill-equipped to
meet the level of need. The SEMH and PRU provisions
are at the heart of this and work with some of the most
complex families and children in Surrey.
The overall provision costs for SEMH and NMI (nonmaintained and independent) special school places
(not including Alternative Provision) is £16.4 million and
we have seen a 22% increase in the last 3 years.
In Surrey, there are 8681 children and young people
with an EHCP for SEMH as a primary need, 4562 of
these are in designated mainstream settings, 179 in
local SEMH provisions and 154 in NMI settings. In
addition, approximately 415 pupils pass through our
Pupil Referral Units (PRUs) each year.
Despite the above little work has been done nationally
or locally on exploring what an SEMH school’s local
offer should look like. Even the Ofsted framework for
inspection places little emphasis on the importance of a
co-ordinated approach to the management of pupil’s
mental health needs in SEMH settings.

and new efficiencies. The full report will be published in
February 2018.
Summary of draft recommendations:
 R1. To develop a county wide vison for SEMH.
 R2. To initiate a SEMH / PRU Network to work with
Surrey Officers to explore new efficiencies and
share good practice across the county.
 R3. Revise the current directives to mainstream
schools regarding the placement and assessment of
pupils in PRU provisions.
 R4. Develop advice and guidance on assessment
placements to SEMH and PRU provisions.
 R5. Review the local offer of SEMH and PRU
provisions.
 R6. SEMH leaders should support SEND teams in
improving the quality of information provided at the
point of referral.
 R7 Initiate protocol to ensure there are robust
systems in place to prevent the need for permanent
exclusion from any Surrey SEMH or PRU provision.
 R8. To explore alternative ways of providing
medical, mental health and social care to the
children and families that the SEMH and PRU
services support.
 R9. To revise and improve existing systems to
provide more relevant and accurate information in
the admission of pupils to SEMH settings.
 R10. To explore the local offer of Surrey SEMH
schools and support the development of therapeutic
provision that will meet the complex mental health
needs of the pupils being referred.
 R11. To develop expertise and resources to support
the reintegration of pupils from special and PRU
provisions back into mainstream education.
 R12. To improve the co-ordination of admissions to
local and NMI SEMH provisions and explore the
impact and cost of post 16 EHCP provision across
the county
 R13. A comprehensive review of SEMH cases open
to A2E (Access to Education)
The SEMH Network met for the first time at Wey
House School on 18 January and one of our priorities
is to look at the co-ordination of wrap around care to
the SEMH community across the county.

Surrey recognised the gap emerging in this area and
commissioned a review of SEMH provision in
September 2017. An initial scoping exercise was
completed in the Autumn term to identify strengths and
weaknesses in the system. After the initial findings
thirteen recommendations were highlighted and a
group of local authority and SEND officers, SEMH and
PRU Headteachers are now working together to
improve systems and support and advise on change
3

Are there ways of commissioning a more co-ordinated
approach to providing mental health and social care to
one of the most vulnerable groups in our community?
We will keep you informed of our progress and any new
developments.
Simon Dawson – SEMH Consultant
1
2

SEN2 Census 2017 (validated)
Ibid
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The NEST, Epsom Downs Primary School
The NEST, a nurture group, at Epsom Downs Primary
School, has been running successfully since 2012.
In 2015 we achieved the Marjorie Boxall Quality Mark
award for excellence and in our 5 years of running
have supported 27 pupils, 26 of who have successfully
transferred back into mainstream education, 9 with
EHCPs.
Nurture Groups are run on the 6 principles of nurture:


Children’s learning is understood developmentally



The classroom offers a safe base



Nurture is important for the development of wellbeing



All behaviour is communication



Language is a vital means of communication



Transitions are important in the lives of children

Alongside this we also ensured that each classroom
provided some form of calm down area so the children
had a space to go if they were feeling unsettled in any
way.

Lucas, S. 2006

Children who struggle to regulate themselves will
need a lot of support initially on how to use this space
appropriately with the intention of bringing themselves
back to a state of calm. Many will need an adult
alongside co-regulating when in distress, showing
them how to used equipment provided (such as
squeezy balls, bubble wrap, feathers to blow, putty to
stretch, building blocks to connect, mind-jars etc.).

In The NEST we have worked hard to keep these
principles at the forefront of our minds when
developing the environment, when planning the
curriculum and on a daily basis during our interactions
with the children. We saw the significant impact this
had on the children and started to work closely with
class teachers to ensure the children had similar
nurturing strategies to support them in their
classrooms.
Soon we were keen to use these principles to
enhance our school’s nurturing ethos and with the
support of senior leadership embarked on a project of
developing nurturing classrooms throughout the
school.
Whilst we were in the process of doing this the Nurture
Group Network launched their National Nurturing
Schools Programme and this was really helpful in
providing us with a framework to help us in our
endeavour. The North Downs Partnership of schools
have all signed up to the National Schools Nurturing
Programme and so we have attended training together
and have used The NEST as a support and resource.
Creating Nurturing Classrooms

Our classrooms also all have some mechanism for the
children to share their worries such as a worry box or
worry monster.

Focusing on creating a classrooms that offer a safe
base for the children at Epsom Downs we decided that
recognising, acknowledging and accepting emotions
was key. We wanted to ensure that conversations
about how we are feeling and how this impacts our
behaviour were part of the everyday conversations.
To ensure this was happening we asked each
classroom to provide some form of display around
emotions and a daily check in system of how the
children were feeling.

Following the introduction of the Mindfulness in
Schools Programme all the classes now include daily
mindfulness sessions. This focus on enabling the
children to be responsible for understanding and
managing their emotions has had a positive impact
that can be seen from the quotes below.

4
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The way staff interact with the children and with each
other is paramount. It is also a great way for children
to learn positive communication skills through our
modelling of appropriate interactions. To help us in
this we looked at the Dan Hughes PACE approach.
Although this was developed for working with
traumatised children we felt it would help our staff
think about their teaching style in a way that could
benefit all children.

Children also feel safe when things are predictable
therefore class teachers aim to follow a timetable as
much as possible. All classrooms display a daily
visual timetable and at the beginning of each day take
the time to go through this with the children.
“For many children behaviour will be their primary
means of communicating distress. We need to view
their behaviour as a cry for help”
Bomber. L, 2007

PACE stands for:

For many years now schools have traditionally run on
a behavourist approach when managing behaviour.
This assumes that behaviour can be controlled and
modified according to the rewards and sanctions
applied to the behaviour. Recent research (Bergin and
Bergin, 2009; Riley, 2010; Cozolino, 2013) shows that
a relational approach to behaviour management can
not only have an impact on decreasing negative
behaviours but can also have a positive impact on
increasing the brain’s capacity to learn.

Playful – creating a relaxed atmosphere by using a
light tone of voice, smiling, expressing joy
Accepting – sometimes children ‘can’t do’ rather
than ‘won’t do’ and negative behaviours can arise in
these situations. Accepting this without judgement is
at the core of the child’s sense of safety
Curiosity –being curious rather than angry about
why children act in certain ways.
Empathy- allow the child to feel their feelings “ Your
hands look really sore where you have fallen over. I
bet that hurts”

Consequently we set about providing training for staff
that helped them develop specific skills to be attuned
to their pupils, help build positive relationships, help
them manage tricky behaviour situations whilst
keeping the child’s self-esteem intact. We developed
scripts that would enable a teacher to reflect a child’s
feeling and behaviours back to them in a way that
supported their ability in learning to recognise and
manage their emotions. Firstly the teacher needs to
be attuned to the child to be able to notice what’s
going on for them, then they can help the child by
accepting their feeling and labelling it for them. Next
they can help them deal with that emotion in a way
that keeps everyone safe.

Building on this we wanted to support our children in
developing skills along these lines for communicating
with each other. The Mindfulness In Schools
Programme has sessions taught on kindness and
gratitude and to back this up we also asked staff to
promote kindness through including displays such as a
‘kindness tree’ or ‘kindness buckets’. We have a citizen
of the week award. Children can be nominated by staff
or their peers for these acknowledgements. We also
developed and introduced a script called WIBIT for the
children to use to communicate their feelings around
behaviours. Teaching children to use their words as a
way to interact rather than actions or retaliation. For
example When you won’t let me have the ball, I feel
sad, because I would like to have a turn. I would like
you to share the ball with me. Thank you

For example “ I can see you’ve screwed your work up
and thrown it on the floor and now you’ re kicking the
chairs. I’m wondering if you got frustrated with that
piece of work.
It’s ok to feel like that, I get frustrated too when I find
things difficult but it’s not ok to kick the chairs. Do you
think it would be a good idea to go to the calm corner
or go for a walk and when you are feeling calmer we
can have a look at the work together and I’ll see if I
can help.”
As well as this relational approach we also asked
class teachers to ensure they had ways of celebrating
the children’s achievements and efforts. Such as:
reward boards; proud walks; star of the day; house
points and so on.
As well as building children’s self-esteem it also
provides ample opportunities for children to learn to be
pleased for their peers, manage their disappointments
if they are not chosen and to build in ways to discuss
with and help the children to feel an intrinsic sense of
pride in their achievements and not just the extrinsic
reward of the prize.
5
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Our nurturing approach is still a work in progress, we
are currently asking the children to explore the
meanings of the ‘Six Principles of Nurture’ and put
them into their own words so we can all work towards
this common goal.

The National Nurturing Schools Programme is a
programme that allows staff to develop personally and
professionally whilst embedding a nurturing culture
throughout their schools, enhancing teaching and
learning, promoting healthy outcomes for children and
young people. This is achieved by focusing on
emotional needs and development as well as
academic learning in a whole school environment.

We are reviewing our policies in light of these
principles and are working towards involving the wider
community in our endeavour too. Of course we know
we are expecting a lot of our staff who already work so
hard. Our ‘Nurturing School’ approach is also looking
at ways that we can support them through setting up
systems that provide on-going support, that
acknowledge their achievements and make sure that
we take care of each other too. Our own well being is
crucial to the success and well being of the children in
our care.

More about the PACE approach
https://ddpnetwork.org/about-ddp/meant-pace/
Mindfulness in Schools Programme
https://mindfulnessinschools.org
References

Surrey has 6 cluster Nurture Groups that are an early
intervention for children who are struggling to settle
into school life or who are not reaching their potential
due to their social, emotional or behavioural
difficulties. Group size is limited to a maximum of 7
children. The children attend for 4 mornings a week
and spend the rest of their schooling in their
mainstream class. Each cluster group in Surrey can
take children from local schools that are within
reasonable travelling distance.

Bombèr, L. 2007. Inside I’m Hurting. 1st Ed. London:
Worth Publishing Ltd
Bombèr, L., Hughes, D. 2013. Settling to Learn 1st Ed.
London: Worth Publishing Ltd
Lucas, S., Insley, K. and Buckland, G. (2006) Nurture
Group Principles and Curriculum Guidelines Helping
Children Achieve. 2nd Ed. London: The Nurture Group
Network
Mc Cloud, C, 2006. Have You Filled a Bucket Today.
A Guide to Daily Happiness for Kids. 1st Ed. Brighton,
Michigan: Bucket Fillers Inc.

For Surrey Nurture Groups
https://www.surreycc.gov.uk/__data/assets/pdf_file/00
18/136026/Surrey-NurtureGroups_v1.pdf?bustCache=34072364

Antonia Farino
Nurture Group Teacher
Epsom Downs Primary School and Children's
Centre

For more information on Nurture Groups and the
National Nurturing Schools Award please visit
The Nurture Group Network https://nurturegroups.org

If you are interested in Nurture Group training please contact the SEND Teaching School
courses@sendteachingschool.co.uk
6
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Dan Hughes’ PACE Model
PACE is an approach of four personal qualities which allowing adults to support a child to develop their
own self-awareness, emotional intelligence and resilience. Over time, and with practice, a child will gain
strong tools to better understand and regulate their emotions.
Key to this approach is a deep respect for the child’s own experiences and their inner life.
When an adult engages in this work we provide a supported space within which children hone and
develop their own thinking skills. We help children to reflect upon, understand and then manage their
emotions more skilfully.
PACE stands for PLAYFULNESS, ACCEPTANCE, CURIOSITY, EMPATHY
Playfulness – an open, ready, calm, relaxed and engaged attitude.
’When children laugh and giggle, they become less defensive and more reflective. Playfulness can help
keep it all in perspective. It can also diffuse a difficult or tense situation when the parent has a touch of
playfulness in his or her discipline.’
Acceptance – unconditionally accepting a child makes them feel secure, safe and loved
‘Actively communicating to the child that you accept the wishes, feelings, thoughts, urges, motives and
perceptions that are underneath the outward behaviour. It is about accepting, without judgment or
evaluation, their inner life. The child’s inner life simply is; it is not right or wrong. The parent may be very
firm in limiting behaviour while at the same time accepting the motives for the behaviour.’
Curiosity – without judgement children become aware of their inner life
‘Curiosity involves a quiet, accepting tone that conveys a simple desire to understand the child: “What
do you think was going on? What do you think that was about?”
Empathy – a sense of compassion for the child and their feelings
’The adult will stay with the child emotionally, providing comfort and support. The adult is also
communicating strength, love and commitment, with confidence that sharing the child’s distress will not
be too much. Together they will get through it.’
More information can be found at httpps://ddpnetwork.org/about-ddp/meant-pace/
Pace can be used by any adult to validate, explore and understand children’s feelings. It is an approach
which limits shame, promotes compassion and brings a sense of mutual support, strength and
resilience. When an adult spends time and demonstrates an interest in a child’s inner life the adult
contains and regulates the child’s emotions, eventually the child will learn to do this themselves.

Have you seen the ETF Resource?
SEN support: research evidence on effective
approaches and examples of current practice in
good and outstanding schools and colleges
A resource for mainstream leaders, teaching and support staff working with pupils and
students with special educational needs and learning difficulties and disabilities
https://rwp.excellencegateway.org.uk/content/etf2782
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SEND Support at Thomas Knyvett College
Boost

Here at the Thomas Knyvett College we strive to
ensure that all of our students receive all the support
they need. This includes educational support, but it
also goes much further than that.

A group intervention aimed mainly at Year 8 and 9
students, initially a 6 week course, held in small groups
aimed at students who are struggling with social skills
and interaction. Designed to enhance all social skills
and confidence.

Mental Health Nurse
We are very fortunate to have contact and support from
our local Mental Health nurse. She will come in and
support our students with various concerns and issues,
and will point them in the right direction for continued
support.

Drawing Therapy
An intervention that enables students to express
worries and traumas from deep within their minds
through drawing. This is a 6 week course, of 30 minute
sessions, aimed at students who may be struggling to
express their emotional needs.

St Peter’s Early Intervention Programme
Over the last year we have been sending students in
year 7 and 8 to the St Peter’s Medical school every
Wednesday for 6 weeks of intervention. Our students
are able to build their confidence and self-esteem
through a variety of mediums, with the last session
involving a celebration of their achievements. The
support does not stop there, as a representative from
St Peter’s visits TKC to see how all of the students are
getting on.

Successful 7s
An intervention aimed at dealing with the transition
from primary school for new Year 7 students, this is for
students who may have self-esteem, or confidence
issues, and is designed to help with integration into
secondary school life.
Friendship Group/Biscuit Club
An intervention aimed at mainly Year 8 and 9 students,
to enable them to handle issues and conflicts that may
occur within their peer group, a 6 week course, held in
small groups.

ASD Outreach Support
We have fantastic links with the ASD Outreach
Workers from Limpsfield Grange. They are able to
come in and observe selected students, and then
provide strategies and resources to enable us to
support the specific needs of each student we refer.
We are able to refer students with and without an ASD
diagnosis, and therefore feel that this supports a wider
range of our students.

Cognitive Behavioural Therapy
An intervention aimed at dealing with emotional and
anger issues. The one to one sessions involve talking
thoughts and feelings, to help students deal with
issues.

Student Relational Worker

ETHOS Study

In school we have Caz McGrath, a student relational
worker, from East To West, who is available to talk to
any student about any issue. Referrals need to be
made for the student, who will then be offered a
session to talk to Caz, either on an ad-hoc or regular
basis, depending on the need.

We are very fortunate at the Thomas Knyvett College
to be involved in the current ETHOS study. The study
has been developed to ascertain whether counselling
within schools is effective. Our students are now able
to access 10 weeks of counselling within school, along
with taking part in 6 week assessments to monitor the
effectiveness of the counselling. We have been very
successful, and to date three cohorts of students have
been accepted onto the trial, and we have been offered
a further cohort to start at the end of January 2018.

Olympia Lunch Club
This is a quiet room where students can come and eat
their lunch in peace. The room is very calm and
inviting, especially for our ASD students who need a
quiet and calm environment.. There are games to play,
and this encourages social interaction between
students that might not usually participate

Carol Johnson
Deputy SENCO
Thomas Knyvett College

ELSA
An ELSA is a specialist teaching assistant, who will
hold one to one interventions with any students
referred for a variety of issues, these aim to remove
barriers to learning and help students to reach their
academic potential.
Our ELSA’s are regularly
supervised and regulated by our Local Authority.

8
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Top Tips for Emotional Wellbeing

During a school INSET, I encouraged teachers at my school to consider at what points during the school day
students would be at their most vulnerable in terms of loss of emotional well-being. The idea is to protect
mental health and prevent students from becoming anxious and unhappy and keep them progressing to their
full potential. I collected ideas from teachers on how to achieve this and ended up with a huge number of
strategies. The areas of vulnerability discussed were:
reading tasks, writing tasks, group work, teacher input, teacher asking questions, class discussion,
seating plans, homework
The teachers had a clear idea of the kind of person you need to be to engender great safe school environment
where the students feel secure, you need to:
‘be polite; considerate; thoughtful; flexible; knowledgeable of issues; professional; and create warm
positive relationships with students’
Since the initial work, the strategies have been honed and developed, and here I have tried to distil all those
strategies into the most effective ones; the things we can do as practitioners that really make a difference to
young people. Number one in the list is number one for a reason…




Signposting - provide an agenda for every
lesson; as adults we want to know what is going
to be discussed in a meeting, young people also
feel far less stressed if they know what they are
going to be doing



Give time to prepare for difficult tasks –
preparation and thinking time; this will remove
any sense of anticipation / fear and includes
time to prepare to read out loud, and time to
prepare to answer teachers’ questions



Give opportunities for practice; for example,
write on a whiteboard before writing in books,
answer on post-its before speaking out loud



Encourage respect of everyone and their ideas;
Create an environment where failure is OK



Use your seating plan to support students by
careful positioning of vulnerable students; have
a plan that is adaptable, considerate, and
discreet



Assign clear roles for group work and alternate
them regularly



Provide clear success criteria to work against so
that students have definable parameters for the
tasks set



Give prompts / sentence starters / writing
frames to give students structure to ‘hang on to’,
rather than feeling lost and adrift, and don’t
forget time-limits on tasks

Empathise about feeling anxious, share
experiences of your frustrations / obstacles

 Build in a system to signal emotional difficulties

for those who need it: emotional colour cards,
where, e.g., red = angry ‘leave me alone’
 Use

positive reports, achievement points,
incentives or merits to praise effort and the
process of learning; put less emphasis on
‘excellence’
and
more
on
‘resilience’,
‘perseverance’ and ‘learning skills’

 Layer up support when asking for contributions

from students; chunk questions, allow students
to ask others for help, praise good starting
points, and no contribution is ‘wrong’
 Ensure that any homework set is going to be

clear to students and their families once they
get home, confusion over tasks can build a
pressure pot of anxiety overnight
 For those who already have difficulties with

emotional well-being, provide a mentor or
champion, someone they can absolutely rely on
and who can use more individual strategies to
make that young person feel more secure again

9
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Head teacher post box

Stop, Look and Listen!

Introduce a head teacher post box and let students
know about it. Rather than wait to go through school
council a student can have a direct and acceptable
way to communicate straight to the big boss.
Sentence starters and visuals might help encourage
some students. ‘I have some thing to say….’ ‘I have a
problem…’ ‘I have a worry…’ or even ‘I feel angry…’
Add some positives (just in case). ‘I am happy
because…’, ‘I feel safe because..’

Jodie’s teacher is frustrated by her ‘scrappy writing
and lack of effort’ and mentions this in the staff room.
But Jodie’s previous teacher remembers a different
child. She recalls Jodie’s amazing imagination, her
creative use of language, her ability to problem solve
and think outside the box.
What’s happened?
Stop!

We make our teacher lists and cross things off. This
helps us see we are working through things. Posting a
problem away and knowing that it is going somewhere
to be addressed can make such a difference to an
anxious student.

Jodie struggles with spelling and handwriting, but has
the most creative imagination. Who’s to stop her from
being the next JK Rowling? We have computers with
spell checkers and editors. We would love Jodie to
have legible writing and perfect her spelling, but we
also want to keep that creative spark alive. Jodie
needs to know that her teacher believes in her
wholeheartedly.

Comic Strip ConversationsTM
Carol Gray developed Comic Strip ConversationsTM
when she was teaching students with autism. They
provide a great structure and reduce the need for too
much language. They can be helpful in unpicking
incidents and understanding the thought processes
behind them. They reduce the need for lots of
unnecessary language, which can fan the flames of
anxiety.

I have three children aged 6 – 11. I love it when their
teachers talk about their friendships, their funny quirks
and the things that they are brilliant at. Our children’s
dreams are linked to football, animation and ballet
dancing. I hope that their teachers will support and
encourage them to follow these dreams and believe in
themselves.

The teacher sets the scene by drawing a stick figure
and a simplistic representation to set the scene. The
stick figure represents the student and the teacher can
add a speech bubble for what was said and a thought
bubble, which encourages the student to explain the
thoughts behind their actions.

Look!
Let’s take a closer look at Jodie. Recently she’s
developed dark circles under her eyes and lost some
weight. Her clothes seem to be getting bigger rather
than smaller. Come to think of it she’s smiling less and
spending lunch times in the library. Maybe there are a
lot of warning signs linked to Mental Health we should
be picking up on, but to do this we teachers need to be
given the time, training and freedom to stop and look.

Comic Strip ConversationsTM show students that we
are not blaming, but trying to work things out and work
with them to get a better picture of how they see. They
not only clarify things, but build trust.

We know that there is a bubbling crisis with Mental
Health in our schools.

1:1 tutorials
Having some 1:1 time with each student might seem
impossible with the many demands on our time and so
much to fit in, but these are these are the times when
students can speak up and voice those niggling
anxieties. I’ve learnt so much from these 1:1 tutorials.
Listening to the students makes us better teachers. I
recall having an impromptu 1:1 tutorial with a little girl
with autism who was refusing to go to her inclusion
placement. We started with a comic strip picture. She
explained that her mainstream teacher spoke to
‘complicatey’ and ‘often shouts’. The teacher wasn’t
shouting at her, but at some boys, but the shouting
was causing the girl so much pain…

‘In April 2017 the teachers union NASUWT released
findings from a survey, which involved 2000 teachers.
98% of those teachers had come into contact with
pupils experiencing mental health issues. Nine in ten
had experienced a pupil of any age suffering from
anxiety and panic attacks. ‘(NASUWT 2017)
http://www.bbc.co.uk/news/education-39589910#
A while ago I overheard some secondary students in a
shop talking about parents evening. One of them said
she was worried that the teacher might not even know
who she was. I was saddened to think how many more
students might feel like that…

Maybe Ali always forgets his books. A 1:1 tutorial is a
time when you can work out a system to help him
remember. Imagine what a difference that system will
make to Ali in the future.

Listen!
We must prioritise honing listening skills, but where
should we start? Here are three simple strategies,
which can make a big difference.
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Case Study: Finn - Diagnosis: Autism
Finn made it clear he did not want to be in school. He
wanted to be at home with his mum. He was a bright
boy, whose vocabulary was impressive. He could talk
at length in a very adult way about his high interests.
He did not see the point in learning to read and write.
His mind was thirsty for knowledge linked to his
personal interests and he resisted anything that looked
like ‘work’.
So when Finn arrived at school and started to ask to go
home I didn’t ignore his request, but explained that it
was not up to me. If he wanted to go home then
perhaps he should write a letter to the Headteacher.
Why couldn’t he go and tell the Headteacher? Because
Headteachers are very busy people and the best way is
to write them a letter so that they can look at it and
respond when they are less busy. I wasn’t expecting
Finn to ‘write’ yet. We sat at the computer together and
he dictated the letter. I used a symbols program called
Symwriter and as I typed I saw Finn looking at the
words and symbols. Once the letter was written we
printed it and then went to collect it from another
printer.
I explained that we would need to put it in an envelope
(because Headteachers like letters to be in envelopes)
and he could ask the office staff for one. Finn, who had
such advanced, extensive vocabulary, asked me, ‘What
is an envelope?’ I explained. We got the envelope and
then I asked Finn to sign the letter (because the
Headteacher would need to know who it was from). I
wrote ‘Finn’ in dots so he could overwrite it. Finn put it
in the envelope and then overwrote ‘M’ for Matthew on
it. I showed Finn where the pigeon holes were and he
located the one which said Matthew.
During that morning Finn had learnt a lot. He had
controlled his anxiety and frustration at being at school
and learnt a way to address it and communicate exactly
how he felt. He had transitioned through school calmly
and communicated politely with office staff. He had
extended his functional vocabulary and learnt what an
‘envelope’ was. He had picked up a pencil to try writing
and then looked for the Headteacher’s name – reading
– and read the reply – (more reading). What if I had
simply made Finn do his work as usual?

How would that have made him feel or react, when he
had arrived so resistant and anxious?
Finn got a reply later that day. We read it together. The
letter explained that it was the law that he should be in
school, but if he wanted to take this further he could
write to the Education Minister. Another letter followed
and he waited for the response…
Finn kept asking if the Education Minister had replied.
He suggested we email him as this would be quicker.
Brilliant thinking, but I explained that a letter was more
likely to get his attention. In time Finn did get a
response, but it was not what he had hoped for. The
Education Minister agreed that Finn would have to stay
in school. Finn sighed as he had really hoped the
Education Minister would see sense. Through this
process Finn had learnt so many things. He had learnt
about another way to make a point and get an answer
from an adult. He had learnt about letter writing,
communicating and the purpose of reading and writing.
He had also realized that we were ready to listen to him
and that his point of view was valued and respected. By
going off plan, I had the opportunity to assess his
reading, writing, fine motor and language skills.
Sometimes we must forget what is on our immediate
agenda, listen, learn and build a child’s trust. The child
must always come before the tick box. (Devine 2016
pg108)
Final thoughts
Think back to that teacher who really ‘got’ you at
school. Now think about what they did differently. What
do we do before we cross a road? We stop, look and
listen. The path of the teacher is filled with
unpredictable twists and turns, ups and downs and
then there are those unpredictable drivers, who indicate
and go the other way. They don’t seem to follow any
rules! But if we stop, look and listen we might just
empower our students to take that path less travelled
and follow their individual dreams.
Adele Devine
Portesbery School
Use code VIS at the checkout of JKP website
(www.jkp.com) for a 20% discount.

Social Understanding Course, including Comic Strip ConversationsTM and Social StoriesTM
Session one: A look into the issues around context blindness This course is spread across 2 full day sessions at
faced by many of our young people and the social context Freemantles School with lunch provided on both days. The
teaching which is needed to help this. After lunch a training training is suitable for both professionals and parents.
package designed to enable staff and parents to use Comic Next training dates:
Strip
Conversations
effectively
to
support
social
10am-4pm on Thur 22nd and Thur 29th March 2018.
understanding.
www.freeoutreach.org.uk/docs/2017Session two: The full Social Stories™ accredited training 18_booking_forms/22_03_18_UPDATED_Social_Understanding_Fli
package, delivered on behalf of Carol Gray by members of the
er.pdf
Freemantles Social Stories Satellite School. Social Stories are
a social learning tool that supports the safe and meaningful 10am-4pm on Wed 13th June and Wed 20th June 2018.
exchange of information between parents, professionals, and www.freeoutreach.org.uk/docs/201718_booking_forms/13_06_18_Social_Understanding_Flier.pdf
people with autism of all ages.
General training information is at www.freeoutreach.org.uk/training
11
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It takes a whole village….
 I supported the SENCo to gather information from

I first heard about John in November 2014 when the
head teacher of an outstanding infant school called
me to say she had issued a fixed-term exclusion to a
reception child for repeated physical aggression
towards staff and children. She was clearly upset; this
was a highly experienced, competent head teacher
who rarely called for help. She wanted to know how
she could support her staff and the child. Was the
only possible course of action a permanent exclusion
for a 5 year old?

the family. John’s parent did attend meetings in
school but was clearly more comfortable talking
about John and their life together when I made a
home visit.
 I arranged additional funding and a short term

reduced timetable for John so that he could receive
consistent, predictable 1:1 support in school. John’s
ability to trust us and begin to feel safe was not
going to happen overnight. In the meantime he
needed to experience dedicated, responsive care
from someone who could help him negotiate the
day, whatever his emotional state.

I am so glad she called because, in spite of
everyone’s worst fears, John has now successfully
transferred to Year 3 in his local mainstream school.
He still has significant difficulties managing his
feelings and behaviour and we all still have some
work to do, but thanks to the choices the head
teacher and her staff made, John’s life chances have
improved. He is on track to reach his own aspirationvoiced as a 5 year old boy for his EHCP application‘to be a normal kid’.

 A

Boxall profile was completed that helped
everyone to understand that, although John was a
bright boy, emotionally he was functioning as a
much, much younger child.

 ABCs were analysed and a pro-active plan and risk

assessment were developed. Staff were helped to
reflect on the question “how will we know if this
support is working?” Children like John present with
behaviours that can quickly create chaos around
them. They manage or cope with something one
day and not the next. It is therefore very important
for the supporting adults to know and agree what
they are aiming for and what their success criteria
are for the end of the lesson, the end of the day,
the end of the week, the end of the term.

I soon discovered that John, a cognitively able boy,
had experienced a turbulent life: changing homes,
nurseries, carers and countries several times. He had
experienced
harsh
parenting
and
physical
chastisement. Staff used all the tools they had in
their tool kit. These had worked well for their more
resilient children but were not making a difference for
John. Staff were convincing themselves that he
needed more specialist help than they could provide.

 All staff

in the school accessed training on
attachment difficulties. Louise Bomber’s books
became essential reading! The training helped staff
to understand where the most confusing and
frustrating of John’s behaviours were coming from.
It helped staff understand that what looked like
defiance and, let’s be honest, selfish and unkind
behaviour, was what John had learnt to do to
survive and make sense of his world.

I remember promising the SENCo that I would not just
recommend “positivity and a reward chart” and walk
away! They are not bad ideas in themselves but in
some scenarios they can feel insulting as advice! I
also remember saying that her school (with the right
external support) was the best setting to support
John. I’m not sure she liked me very much that day
but I have been back since to thank her and her team
for proving me right.

 Staff accessed training on Positive Touch and

So, how has John managed to get where he is, fully
included in a Year 3 class and exceeding age related
expectations across the board? Here are some of the
things that happened between then and now but
nothing on my list can fully describe the kindness,
patience, care and commitment that really did the job.

MAPA restraint training: they needed to know how
to manage the risks associated with John’s
behaviour. They learnt how they could look after
John, the other children, and themselves. John was
a frightened little boy, it was important that we did
everything to make the staff around him feel
confident. Anxiety breeds anxiety.

 I listened to staff, worked alongside them and

 An experienced Specialist Teacher went into school

observed John over several visits. In that small
school, full of anxious, tearful staff, it was important
to be present and acknowledge how difficult every
day was. For staff to offer John the consistent,
empathic response that he so urgently needed,
they needed to receive a consistent, empathic
response themselves.

regularly to help establish manageable systems
and to provide support and guidance to staff.
Things did not immediately improve. The
behaviours actually escalated for a while because
of further family issues, but, with better
understanding of why, and regular support and
supervision, John’s placement stabilised.
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 In Year 1, as John settled (a relative term!) he

John has transitioned successfully into his KS2 setting
but there have been challenges. At times his feelings
overwhelm him and he ‘defaults’ to seeking control.

started an intervention with a play therapist which
helped him begin to process some of his most
difficult experiences and feelings.

The hope lies in what his new head teacher told me
this week. “Jackie, when he loses control he
desperately asks people to move away because he
doesn’t want to hurt them”. He is now ready for more
targeted work on his emotions. Our challenge is to
provide this whilst helping him still feel the ‘normal kid’
he so wants to be. And, of course, protecting his
reputation with his peers.

 With the support of the EP, an EHCP was

requested and issued, a particular challenge at the
time, as the whole SEN process was in the throes
of change!
 All staff accepted that whilst certain behaviours

were never acceptable, everyone needed to offer
John unconditional positive regard. In small ways,
every day, they evidenced to him his qualities and
successes.

John has been supported by everyone in his school
community not just by the TA assigned to him. What a
lonely position that could have been. Led by the head
teacher and SENCo, all the staff learnt to understand
his needs and contribute to his progress. Every smile
and kind word they offered helped to make a
difference.

It was not an easy journey and there were lots of false
starts and set -backs as we hit systems that appeared
to fail us.
For example, in spite of meeting criteria for our local
nurture group and short stay school, John did not
attend either. Also, John’s initial CAMHS referral was
turned down. Frustrating, I know. But in the end none
of this mattered as the school stopped thinking about
obedience and controlling John’s behaviour and
instead focused on shared approaches that helped
John to develop a more positive identity and feel safe
and supported.

For John, staying in his local school helped him gain
the sense of belonging and of being ‘just a normal kid’
he so desperately needed. The school worked
tirelessly to avoid repeating the disruption and
rejection that had become such a feature of John’s
early life. This means that whatever life has in store
for him now and in the future, he is a little better
equipped and more resilient to manage it.

By year 2, after some carefully managed transitions
within the infant school, we began preparing for the
big one; the transition to junior school.

Our involvement continues.
Jackie Foley
Lead Specialist Teacher for Inclusive Practice
(SW)
Surrey County Council
January, 2018

I remember observing John before his Year 2 review
and, on that day it was hard to pick him out from the
rest of the children in his class. The staff knew him so
well, and their support was so well attuned and subtle,
he looked like (and was) the normal kid he so wanted
to be.

Let’s talk about Peter and Joseph
Peter is a child who had come into school each day
and spent the morning refusing to learn. He caused
chaos in the classroom and often would be found
hiding under the table. Quite quickly, it was easy to
identify that there were other issues that were having
an impact on Peter’s ability to access the curriculum
and a number of causational factors were addressed
with the help of external specialists, including those at
home, so that Peter was able to take part in learning
once more.

support. Yet when a member of staff took the time
one day to sit down and talk to Joseph, they
discovered quite quickly that Joseph had had a
grandparent recently die and was having trouble
accepting it. This was having a huge impact on his
ability to concentrate in the classroom and yet it had
not been apparent in his behaviour.
Thanks to a multitude of extensive research around
the psychology of learning, it is widely known and
accepted that if a child is not emotionally ready to
learn, then they are unable to. Yet still this is
something that doesn’t seem to fit with the running of
mainstream education and the pace of the current
curriculum.

Joseph came into class each morning and was not at
all disruptive. He was shy and quiet and wouldn’t
contribute most of the time, but generally would get
on with his work. He didn’t distract others and he
would always do as he was asked. Except Joseph’s
progress remained poor and there didn’t seem to be
any underlying difficulties stopping him from doing so;
he certainly didn’t meet the criteria for external

Due to external pressures, teachers work tirelessly to
support children academically, but how often are they
able to take time out to support them emotionally?
13
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These have been enormously empowering for the
children and have had a positive impact on the way
that they have been able to access learning within
class.

At Auriol, a junior school in Epsom, this issue
became key for us and we invested time as a Senior
Leadership Team into looking at the pastoral wellbeing of our students and the impact this has on
education. We were quite adept at identifying
children with significant Social, Emotional and Mental
Health (SEMH) difficulties and addressing these
individually with the help of external support where
necessary, but we wanted to spend more time in
exploring how we could invest in pastoral care on a
larger scale within our school, despite budgetrestraints, in order to achieve an environment that
nurtured as well as challenged our learners.

We also offer a ‘Safe Space’ for children where they
can use time out cards to visit when they feel they
need to, which is manned by the SENCO, ELSA or
other members of SLT, including the head and
deputy head-teacher.
We also run gardening and pet therapy with groups
of children. These ‘therapies’ are a non-threatening
environment for children to feel they can talk about
their anxieties and work with other children without
feeling the pressure to do so.

In this data-driven era, one of the key initial concepts
we had to make clear throughout the school was that
if a child was struggling socially or emotionally then
this was as much as a priority as any academic
difficulties.

‘Draw and Talk’ is another intervention run by trained
HLTAs, whereby children are encouraged to discuss
any anxieties in a non-invasive way through the
medium of art.

With some students, we actively encouraged the
development of emotional targets over their
academic targets, because without being emotionally
ready to learn, they were never going to develop
academically to an appropriate degree. In order to
prioritise this, we had to make sure that we had
interventions in place and a whole school ‘buy-in’ to
the importance of this.

In the playground, we have ‘Playground Friends’ and
a ‘Friendship stop’ to try and encourage the children
to help include anybody who is struggling at playtime and we have ‘Inclusion Leaders’, who are
children who help train others in the school on
different Special Educational Needs and how to
include each other within the classroom. We also
have a ‘Buddy’ system, whereby Year 6 children
partner up with Year 3s and help them through any
concerns they may have during the transition from
infant to junior school. We are also looking into
offering a Breakfast Club to help provide support to
families who may find the morning before school
challenging, which in turn has an impact on the way
different students come in ready to learn.

Within classes, we have ‘Worry Bubbles’ for each
child that they can place on a teacher’s desk when
they need to talk about an issue. We also have an
open door policy so that parents can raise any issues
that could be on a child’s mind at any point, as
collaboration with parents is key in terms of
understanding what a child may have gone through
before they walked through the school gates.

Our approach to Social, Emotional and Mental Health
difficulties is one that is still developing and changing
as we trial new systems and approaches, but having
the support and understanding of the Senior
Leadership Team and the rest of the school has been
absolutely vital in being able to develop as a team. It
has empowered us to be able to create an
environment and ethos that all stakeholders are
becoming increasingly proud of and where the
children feel safe and able to thrive.

We have raised the importance of teaching PSHE
and Growth Mindset within class and this is now part
of our School Development Plan in order to develop
our PSHE time further for maximum impact and to
ensure it is relevant to our cohort of children.
Currently, we have an Emotional Literacy Support
assistant (ELSA) who works both one on one with
individuals based on targets as set by class teachers
or on programmes such as self-esteem, angermanagement or managing anxiety.

Megan Castle
SENCO
Auriol School

We also have social skills groups run by the ELSA
focusing on: friendship, reciprocity, emotional
awareness and anger management.
Targets for the group are set before and assessed
after by both the ELSA, SENCO and class teachers
so that everyone is aware of progress made for these
children and the areas still to develop within the
classroom. Similarly, class teachers know how to
facilitate their lessons to that the children are able to
demonstrate and use the skills they have learnt
within sessions.
14
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Derbyshire County Council’s Emotional and Mental Health Resource For Schools
Although this resource includes guidance around
implementation of specific activities, it is not designed to
be a comprehensive guide or a strategic framework.
The area of children’s emotional health is enormous
and diverse! This resource represents ‘the tip of the
iceberg’ in terms of what is available and can be
applied. It is aims to provide some inspiration and ideas
to help address this sensitive area and support you on
your ongoing development of provision.
It includes a whole school approach and a Wellbeing
Pathway:

Please take the time to look at this useful resource

https://www.derbyshire.gov.uk/images/DCC%
20Emotional%20and%20mental%20health%20toolkit%
20(2)_tcm44-286729.pdf
The purpose of the resource is to provide practical
ideas and examples to support schools in promoting
emotional and mental health and responding to mental
health problems in school. This resource was
developed in response to an innovative pilot project
funded by NHS England, with six schools in Derbyshire
and Derby City, to develop a good practice model for
schools around emotional health and well-being.
Consultation with pupils highlighted ‘Different options
are needed as one approach does not fit all”. Pupils
said that what makes a real difference to them is:
A key person to talk to
Time out space
Distraction activities
Being included
Making and keeping friends
A smooth transition between schools
Pilot schools identified that they wanted to see ‘’what
was out there’’ and to know ‘’what other schools are
doing.’’ Our resource, in an informal scrapbook format,
aims to respond to this brief.
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Derbyshire County Council’s Emotional and Mental Health Resource For Schools
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Derbyshire County Council’s Emotional and Mental Health Resource For Schools
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The Surrey Local Offer and Mindsight Surrey CAMHS can help
SENCOs and Practitioners
If you are a SENCO or a practitioner working with
children or young people who have behavioural or
emotional difficulties, you may find it helpful to visit a
new page on the Surrey Local Offer website
signposting schools and families to the wide range of
support available for children and young people
experiencing behavioural or emotional difficulties..

Another important source of help is Surrey's CAMHs
service (Child and Adolescent Mental Health Service),
whose details you can find on the Mindsight Surrey
CAMHS partnership website: http://www.sabp.nhs.uk/
mindsightsurreycamhs
However, many of the services described on the
Surrey Local Offer page may provide the right level of
help and support without the need for CAMHs services.
In addition, these services may provide additional help
while a young person is still accessing a CAMHs
service or following discharge from receiving a CAMHs
service.

The sources of help range from services available to
everyone (universal), to those aimed at specific groups
of children (targeted) to very specialist (children with
very high level and complex needs). That means
children can get access to some support services at
their school or at a voluntary or community group,
while others require a referral from a GP or other
practitioner. Specialist support may have to be agreed
as part of an Education, Health and Care Plan (EHCP),
following an assessment.

If a referral to CAMHs is the most appropriate route for
help and support, a person who knows the child or
young person well is usually the best person to make
the referral. Sometimes this may be the GP, but it
might often be the teacher or SENCO who works with
the young person on a daily basis. However, many of
the services described on the Surrey Local Offer page
do not require this kind of referral.

This
information
is
in
one
place
at
www.surreylocaloffer.org.uk/helpandsupportweb
to
help families understand what is available and assist
schools and other practitioners to plan appropriate
support. The information will be regularly updated, and
extended to include other services.

Kooth; the online counselling and emotional support service
Kooth.com is an online counselling and emotional support service available for free to all 11-19 year olds in
Surrey. It gives young people timely access to qualified, professional counsellors anonymously and confidentially and via any connected device, including a
smartphone. Secure year-round, live text-based chat is
available until 10pm every night. Kooth also gives
young people access to self-help resources and moderated forums. They can book scheduled chats with
counsellors and are free to read and contribute to the
Kooth online magazine.

The service was launched in 2004 to help children and
young people looking for mental health support and it
is now available in more than 70 clinical commissioning group areas. Kooth is accredited by the British Association for Counselling and Psychotherapy (BACP)
and is part of the Prevention and Early Intervention
Service within Mindsight Surrey CAMHS.
Assemblies and workshops have been devised for
schools to introduce Kooth to students; sessions can
also be run on any number of issues relevant to children and young people, from anger management and
self-esteem to stress and bullying. These sessions can
be delivered as part of PSHE lessons or equivalent.
Please enquire for further details by contacting:

A robust safeguarding practice ensures Kooth is a
safe, supportive and accessible service for young people, in a non-stigmatising environment.

Caroline Blake at cblake@xenzone.com
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SENCO Inductions
If you are a new to role SENCo who works in a maintained school (not an academy or free school) then you
are eligible for a SENCo induction visit as part of Surrey’s support package.
This is a supportive visit where you will meet with an Inclusion Consultant who will go through systems,
processes and general approaches to SEND within your setting.
To request a visit please contact judy.lebesque@babcockinternational.com

SENCO Network Meetings—Spring Term 2018
Venue

Time

Course
Code

Network meeting for SENCOs in NW Area 19/02/2018
Runnymede Borough

NASUWT, Send

10.00 12.00

17T/13606

Network meeting for SENCOs in NW Area 06/02/2018
Surrey Heath Borough

Kings International College,
Camberley

10.00 12.00

17T/13607

Network meeting for SENCOs in NW Area 06/02/2018
Woking Borough

Surrey History Centre,
Woking

13.30 15.30

17T/13608

Meeting

Date

Network meeting for SENCOs in NE Area Spelthorne Borough

20/02/2018

The Thames Club, Staines

10.00 12.00

17T/13610

Network meeting for SENCOs in NE Area Elmbridge Borough

09/02/2018

Epsom & Ewell Partnership.
West Ewell

10.00 12.00

17T/13615

Network meeting for SENCOs in NE Area Epsom & Ewell Borough

09/02/2018

Epsom & Ewell Partnership.
West Ewell

13.30 15.30

17T/13616

Network meeting for SENCOs in SE Area Reigate & Banstead Borough

07/02/2018

Reigate Baptist Church

10.00 12.00

17T/13617

Network meeting for SENCOs in SE Area Mole Valley Borough

05/02/2018

Babcock 4S Conference
Centre

10.00 12.00

17T/13628

Network meeting for SENCOs in SE Area Tandridge Borough

05/02/2018

de Stafford School

13.30 15.30

17T/13629

Network meeting for SENCOs in SW Area Guildford Borough

23/02/2018

Guildford Children's Centre,
Guildford

10.00 12.00

17T/13630

Network meeting for SENCOs in SW Area

23/02/2018

Guildford Children's Centre,
Guildford

13.30 15.30

17T/13631

To book a place on either of the dates above go to http://cpd.babcock-education.co.uk/cpd/ and enter
course code.
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Targeted Mental Health in Schools (TaMHS)
All schools can access free support from their Primary Mental Health Worker – this is generic/universal proactive support.
Schools can also access funded:


Core Mental Health Awareness training – delivered at their school by their Primary Mental Health
Worker



Attachment training



Network Meetings – quadrant based (Autumn and Spring Term) next focus is gender, equalities –
with a focus upon Trans*



Regular meetings with their Primary Mental Health Worker to discuss referrals, cases, concerns,
supportive strategies for all pupils

For any or all of the above contact: sarah.lyles@babcockinternational.com

Surrey Healthy Schools Programme
Approximately 100 Surrey schools have achieved Surrey Healthy Schools Status Schools can freely access:


Annual review tool to self-evaluate their provision which supports physical and mental health and
wellbeing



Project planning template to assist in the development of an impact based project focusing upon
an area of wellbeing



Surrey Healthy Schools website and information repository www.surreyhealthyschools.co.uk



Healthy Schools newsletter



Surrey Drug Education Guidance 2016



Surrey Relationships and Sex Education Guidance 2016



Surrey PSHE Education Guidance 2016



Surrey PSHE Framework for Secondary Schools 2016
All documents, including subscribing to Surrey Healthy Schools News:
www.surreyhealthyschools.co.uk
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Access2education: www.access2education.co.uk
Additional & Special Educational Needs: Head: Beverley Clarke beverley.clarke@surreycc.gov.uk
ADHD: ADDISS - ADHD information services www.addiss.co.uk
ADHD: ADDmire for professionals working in the West Surrey area http://www.addmire.org.uk
ADHD: CHADD - Children & Adults with Attention-Deficit/Hyperactivity Disorder www.chadd.org
ADHD & Learning Disabilities: LD online www.ldonline.org
Alcohol abuse: FASD Foetal Alcohol Spectrum Disorder - ‘All About Me!’ booklet from
admin@fasdtrust.co.uk
Alcohol Education Trust: www.alcoholeducationtrust.org | www.talkaboutalcohol.com
Aphasia: National Aphasia Association www.aphasia.org
Acquired brain injury: Outreach lead jwinter@tadworthcourt.sch.uk
Advice: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly Surrey Parent Partnership):
www.surreyparentpartnership.org
Area Lead Pupil Support (ALPS):
NE : Janice Anastasi
janice.anastasi@surreycc.gov.uk
NW : Anne Halliday
anne.halliday@surreycc.gov.uk
SE:
Mark Keiller
mark.keiller@surreycc.gov.uk
SW: Jane Dufton
jane.dufton@surreycc.gov.uk
Arthritis: Arthritis Care www.arthritiscare.org.uk
Asperger’s: Asperger’s Foundation www.aspergerfoundation.org.uk
Autism: Support & Advice is available from the SEND team at Babcock 4S and Autism Outreach Services Primary: NW & SW voldham@freemantles.surrey.sch.uk / NE & SE outreach@linden-bridge.surrey.sch.uk.
Secondary: SE & NE julietayloroutreach@limpsfield-grange.surrey.sch.uk or debbiewalford@outreachlimpsfield-grange.surrey.sch.uk.
SW & NW jillcurrieoutreach@abbey.surrey.sch.uk
Autism: Autism Education Trust - supporting effective education practice www.autismeducationtrust.org.uk
Autism: Autism Research Centre (arc) www.autismresearchcentre.com
Autism: Global Autism Collaboration (GAC) www.autism.org
Autism: IDP -Supporting pupils on the autism spectrum resources www.aet-idp.org.uk/
Autism: NAS National Autistic Society www.autism.org.uk
Autism: NAS National Autistic Society Surrey Branch www.mugsy.org/cgi-bin/tp.pl
Autism: NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
Autism: The Transporters help children recognise emotions www.thetransporters.com/index.html
Autism: Webinars about autism www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx
Babcock 4S website: Babcock 4S
Babcock 4S SEND support: kenny.wheeler@babcockinternational.com
Behaviour: Behaviour2Learn to support the development of positive behaviour www.behaviour2learn.co.uk
Behaviour and attendance DfE guidance: http://education.gov.uk/schools/pupilsupport/behaviour
Brain Injured Children: BIBIC British Institute for Brain Injured Children www.bibic.org.uk
Brain related conditions support: Cerebra www.cerebra.org.uk
Brain & Spine Foundation helping people affected by brain and spine conditions: www.brainandspine.org.uk
CAMHS Child and Adolescent Mental Health Services www.surrey-camhs.org.uk
CAMHS: Mindsight Surrey CAMHS www.sabp.nhs.uk/mindsightsurreycamhs - Making a referral:
CAMHS One Stop: Call 0300 222 5755. We are open 8am-8pm Monday to Friday and 9am -12pm Saturday
Write to: 18 Mole Business Park, Leatherhead, KT22 7AD / Visit the secure web portal (use Google Chrome to access portal)
CAMHS Youth Advisors (CYA): email: Just.cya@surreycc.gov.uk Tel: 07896 248 244
Carers: Surrey Young Carers (for young carers of siblings and parents with disabilities): 01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748
info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
CASPA Implementation Officer: peter.pambos@surreycc.gov.uk
Child Exploitation & Protection: CEOP ceop.police.uk
Child Exploitation: Parents against Child Exploitation: (PACE) www.paceuk.info
Childline: 0800 1111
Child & Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Children’s Health: Royal College of Paediatrics and Child Health www.rcpch.ac.uk
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Communication: Ace Centre - aiding communication in education acecentre.org.uk
Communication: The Communication Trust – Every child understood: www.thecommunicationtrust.org.uk/
Communication: ICAN - Helps children communicate: www.ican.org.uk
Communication: Talking Point – the first stop for information on children’s communication: www.talkingpoint.org.uk
Communication: Talk Gym - developing good communication skills www.btplc.com/Betterfuture/ConnectedSociety/
LearningandskillsFreeresources/TalkGym/Default.aspx
DeafBlind: SENSE – for deafblind people www.sense.org.uk
Disability Help & Advice: SCOPE: www.scope.org.uk
Domestic Abuse: Surrey Against Domestic Abuse www.surreyagainstda.info/
Down's Syndrome Association: http://www.downs-syndrome.org.uk/
Drug Education support: Babcock 4S consultant - sarah.lyles@babcockinternational.com
Dyslexia: Dyslexia Research Trust www.dyslexic.org.uk
Dyslexia: The Dyslexia-SpLD Trust interventionsforliteracy.org.uk
Dyslexia Courses for Teaching Professionals: www.arkellcentre.org.uk
Dyspraxia Foundation: www.dyspraxiafoundation.org.uk/
Dyspraxia Foundation Surrey Support Group: www.dyspraxiafoundation.org.uk/groups/
Early Support: contact earlysupport@surreycc.gov.uk
Early Years and Childcare Service: www.surreycc.gov.uk/learning/early years and childcare service Tel: 01372 833833
Education, Health and Care Plans (EHCP) Pathfinder trials exemplars: www.sendpathfinder.co.uk/infopacks/
EHCP Co-ordinators:
NE E&E
01737 737936
Joy Rimell
NE ELM
01372 832092
Vanessa Miller / 01372 832224
Charlotte Byers
NE SPEL
01372 832109
Gulden Walmsley
NW:
01483 518110
nwsen@surreycc.gov.uk
SW:
01483 517890
swsen@surreycc.gov.uk
SE:
01737 737990
swsen@surreycc.gov.uk
Emotional Well-being and mental Health: Complex needs training module 3.4
Equality Act revised guidance: DfE updated their advice on the Equality Act 2010 to schools in June 2014 https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
Family Voice Surrey: http://www.familyvoicesurrey.org/
Freemantle's Outreach Training: September message 2014
Hearing: Action on Hearing Loss (RNID): www.actiononhearingloss.org.uk
Hearing: BATOD The British Association of Teachers of the Deaf: www.batod.org.uk
Hearing: NDCS National Deaf Children ‘s Society: www.ndcs.org.uk
Hearing & Blindness: SENSE – for deafblind people www.sense.org.uk
Helpline for male only sexual exploitation service: BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Hemiplegia: HemiHelp www.hemihelp.org.uk
Hyperactivity: HACSG The Hyperactive Children’s Support Group www.hacsg.org.uk
ICT/Computing Babcock 4S Team: Ingrid Lucas ICT Project Officer ingrid.lucas@babcockinternational.com
Inclusion Development Programme (IDP): www.idponline.org.uk
Information: Surrey SEND Information, Advice and Support Service (SSIASS) (formerly Surrey Parent Partnership)
www.surreyparentpartnership.org
KIDS: Working with disabled children, young people and their families www.kids.org.uk
Language Impairment: NAPLIC National Association for Professionals concerned with Language Impairment in Children:
www.naplic.org.uk/
Learning Difficulties: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk/
project-resources/cldd-briefing-packs.html
Learning Difficulties: Training materials for teachers of learners complex learning difficulties: www.complexneeds.org.uk
Learning Difficulties Review: Proposals to better meet the needs of Surrey pupils with SEN: Surrey SEN Room on Fronter (for access to
PLS/Fronter contact susan.skinner@babcockinternational.com)
Learning Disabilities and ADHD: LD online www.ldonline.org
Learning Disabilities: BILD British Institute of Learning Disabilities: www.bild.org.uk/
Learning and Language and Behaviour Support—Specialist Teaching Team:
NW : Katharine Dodd katharine.dodd@surreycc.gov.uk / NE : Jo Kenyon jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
/ SE : Wendy Mumford wendy.mumford@surreycc.gov.uk
Literacy: Interventions for Literacy interventionsforliteracy.org.uk/schools
Literacy: Reading Recovery and Literacy Interventions Heather.Retter@babcockinternational.com
Local Offer - Surrey SEND: www.surreysendlo.co.uk
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Maternal Health: National Child and Maternal Health Intelligence Network www.chimat.org.uk
Mental Health: Child and Adolescent Mental Health Services (CAMHS) www.surrey-camhs.org.uk To subscribe to Newsletter
contact camhs@surreycc.gov.uk
Mental Health—Making a referral: Mindsight Surrey CAMHS www.sabp.nhs.uk/mindsightsurreycamhs :
CAMHS One Stop: Call 0300 222 5755. We are open 8am-8pm Monday to Friday and 9am -12pm Saturday
Write to: 18 Mole Business Park, Leatherhead, KT22 7AD / Visit the secure web portal (use Google Chrome to access portal)
Mental Health: CAMHS Youth Advisors (CYA) just.cya@surrey.gov.uk or call 01483 519571
Mental Health: Mindfull endorsed mental health site for 11-17 year olds www.mindfull.org
Mental Health: TaMHS (Targeted Mental Health in Schools) Primary Mental Health Worker contact - Nicola Dykes
Nicola.Dykes@sabp.nhs.uk
Mental Health Foundation: www.mentalhealth.org.uk
Mental Health training module: Complex needs training module 3.4
NAS National Autistic Society www.autism.org.uk
NAS National Autistic Society Surrey Branch http://www.nassurreybranch.org/
NICE National Institute for Health and Care Excellence www.nice.org.uk/
NICE National Institute for Clinical Excellence guidelines on autism. http://guidance.nice.org.uk/CG170
No Child Left Behind: Babcock 4S consultant: linda.trueman@babcockinternational.com / sue.winterton@babcockinternational.com
NSPCC: 0808 800 5000
PACE Parents against Child Exploitation: www.paceuk.info
Performance & Knowledge Management Team (PKM): pkm@surreycc.gov.uk
Physical and Sensory Support - PSS: http://www.surreycc.gov.uk/learning/teachers-and-education-staff/services-for-children/physical
-and-sensory-support-pss
Physical & Sensory support: Surrey contact: PhysicalSensorySupport@surreycc.gov.uk or Tel 01372 833774
Provision: Accessing provision for children and young people with SEND The Right Provision at the Right Time (April 2014)
PSHE, Relationships and Sex Education, Drug Education, Restorative Approaches: Babcock 4S consultant
sarah.lyles@babcockinternational.com
PSHE: National PSHE CPD Programme - Accredited training for PSHE professionals www.pshe-cpd.com or contact
nationalpshe@babcockinternational.com
Psychiatrists: The Royal College of Psychiatrists www.rcpsych.ac.uk/
Pupil Premium: Babcock 4S consultant: linda.trueman@babcockinternational.com / sue.winterton@babcockinternational.com
Resources: CLDD Complex Learning Difficulties and Disabilities Research Project briefing packs complexld.ssatrust.org.uk
Resources: LDA Leading Development Aids www.ldalearning.com/
Resources: Speechmark practical resources for education, health and social care www.speechmark.net
Safeguarding: Multi-Agency Safeguarding Hub (MASH) Tel: 0300 470 9100 massh@surreycc.gov.uk out of hours emergency duty
team tel: 01483 517898
Safeguarding: Surrey Safeguarding Children Board www.surreycc.gov.uk/safeguarding
Safeguarding Support: SCC Education Safeguarding Advisor 01483 518158 ian.mcgraw@surreycc.gov.uk
Safeguarding support: Babcock 4S consultant liz.griffiths@babcockinternational.com
SEAL: Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
SEN: Area Special Needs Managers NW : Carole Gill
carole.gill@surreycc.gov.uk
NE : tbc
SW : David Griffiths david.griffiths@surreycc.gov.uk
SE : Gavin Spiller
gavin.spiller@surreycc.gov.uk
SEN: Children with special education needs; an analysis—2012 www.gov.uk/government/publications
SEND support: Babcock 4S kenny.wheeler@babcockinternational.com / susan.skinner@babcockinternational.com
SEND (post 16) Team:
Assistant Team Manager SE Julia Johns
julia.johns@surreycc.gov.uk
Assistant Team Manager NE Mandy George mandy.george@surreycc.gov.uk
Assistant Team Manager SW Andrew Hudson andrew.hudson@surreycc.gov.uk
Assistant Team Manager NW Diane Beattie
diane.beattie@surreycc.gov.uk
SEND Transition Development Manager Marisa von Gerard marisa.vongerard@surreycc.gov.uk
SEND: Surrey SEND Information, Advice & Support Service (SSIASS) (prev. Surrey Parent Partnership) www.surreyparentpartnership.org
SEND 14: www.surreysendlo.co.uk
SEND 14 - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
SEND Pathfinder: DfE Mott MacDonald www.sendpathfinder.co.uk
SEND Pathfinder Information Packs: & Resources www.sendpathfinder.co.uk/infopacks/
SEND Resources: Beating Bureaucracy Toolkit: www.routledgeeducation.com/resources/fulton
SEND Resources/Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
SEND Resources: NASEN: www.nasen.org.uk
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SEND Gateway: Online resource for all education professionals working with children and young people with SEND www.nasen.org.uk/
latestnews/?news=221
SEND Teaching School: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Sex & Relationship Education: A Programme for Learners with ASD www.fionaspeirs.co.uk
Sexual Exploitation:
Childline 0800 1111
NSPCC 0808 800 5000
Support for boys and young men BLAST mesmac.co.uk/blast 0113 2444209 or 07921 372896
Parents against Child Exploitation PACE www.paceuk.info
Surrey Children’s Services 01483 518505
Surrey Police 101 or 999 in an emergency
Crimestoppers anonymously 0800 555 111
Social and Emotional Aspects of Learning (SEAL): www.sealcommunity.org
Social, Emotional and Behaviour Difficulties (SEBDA): Working together with children http://sebda.org/
Speech Teach UK for parents and professionals supporting children with speech difficulties www.speechteach.co.uk
Speech, Language and Communication: Afasic: supports parents and represents children and young people with speech, language and
communication needs (SLCN) www.afasic.org.uk
Speech, Language and Communication Needs: How can you tell and what can you do? Publication available from sshanks@meathican.org.uk
Speech & Language Therapists, Virgincare: resources for both parents and schools www.surreychildrenstherapies.co.uk
Speech & Language Therapists, Royal College: www.rcslt.org
Specialist support for Surrey Schools: Surrey Teaching Centre www.tadworthcourt.surrey.sch.uk
Specialist Teaching Team - Learning and Language and Behaviour Support
NW : Karen Woosnam
karen.woosnam@surreycc.gov.uk
NE : Jo Kenyon
jo.kenyon@surreycc.gov.uk
SW : Jackie Foley
jackie.foley@surreycc.gov.uk
SE : Wendy Mumford
wendy.mumford@surreycc.gov.uk
Surrey Local Offer Website: www.surreysendlo.co.uk
Surrey SEND - files to download: https://www.surreysendlo.co.uk/information/10-send-resources
TaMHS Babcock 4S support: sarah.lyles@babcockinternational.com
TaMHS CAMHS Support: CAMHS One Stop Tel: 0300 222 5755 Mon-Fri 8am-8pm / Sat 9am-12pm (excl Bank Holidays).
www.sabp.nhs.uk/mindsightsurreycamhs
Teaching School, SEND: courses@sendteachingschool.co.uk / www.sendteachingschool.co.uk
Training: Babcock 4S courses www.babcock-education.co.uk/4Scpd
Training: Inclusion Development Programme (IDP) www.idponline.org.uk/
Training: SCERTS course at Linden Bridge teachingschool@west-hill.surrey.sch.uk
Training: SENJIT – Special Educational Needs Joint Initiative for Training www.ioe.ac.uk
Training: Social Stories (Accredited) training at Freemantles teachingschool@west-hill.surrey.sch.uk
Virgincare: Speech & Language therapists resources for parents and schools www.surreychildrenstherapies.co.uk
Young Carers:
Surrey Young Carers (for young carers of siblings and parents with disabilities):01483 568269 syc@actionforcarers.org.uk
Action for Carers Surrey (for parent carers of children with disabilities): 01483 302748 info@actionforcarers.org.uk
www.surrey-youngcarers.org.uk
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SEND Bytes back issues
Click on the link below

SEND Bytes Issue 20 — October 2017

An Inclusive Classroom

SEND Bytes Issue 19 - March 2017.pdf

Autism

SEND Bytes Issue 18 - December 2016.pdf Safeguarding
SEND Bytes Issue 17—October 2016.pdf

Assessments

SEND Bytes Issue 16 - July 2016.pdf

Early Years

SEND Bytes Issue 15—May 2016.pdf

Inclusive Values

SEND Bytes Issue 14—February 2016.pdf

Overcoming Barriers to Learning

SEND Bytes Issue 13 - December 2015.pdf

Numeracy

SEND Bytes Issue 12 - October 2015.pdf

Literacy

SEND Bytes Issue 11 – July 2015.pdf

Post 16

SEND Bytes Issue 10 - May 2015.pdf

New ways of working arising from SEND 14 legislation

SEND Bytes Issue 9 - February 2015.pdf

Preparing for adulthood from the earliest stages

SEND Bytes Issue 8 - December 2014.pdf

Mental Health and Wellbeing

SEND Bytes Issue 7 - October 2014.pdf

SEND 14

SEND Bytes Issue 6 - July 2014.pdf:

Children and young people with Physical, Sensory and
Medical Needs

SEND Bytes Issue 5 - May 2014.pdf:

Developments in SEN and new ways of working within
the legislation for September 2014

SEND Bytes Issue 4 - March 2014.pdf:

Support for children and young people with Speech,
Language and Communication Needs

SEND Bytes Issue 3 - January 2014:

Learners with Social, Emotional and Behaviour Needs

SEND Bytes Issue 2 - October 2013.pdf

Local Offer and draft Code of Practice

SEND Bytes Issue 1 Summer 2013.pdf:

Local Offer from September 2014

Back issues of SEND Bytes can be found in the Surrey SEN Room on Fronter
(for access to PLS/Fronter contact susan.skinner@babcockinternational.com)
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© SEND Teaching School Partnership in partnership with
Special Educational Needs • Babcock 4S
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