
This face–to–face training is designed for use across all types of  
setting and ability, covering mainstream, special and specialist  
settings and for pupils from the ages of 5 to 16. All these materials 
have been developed in consultation with school staff, training 
providers, individuals on the autism spectrum, parents and carers.  

www.autismeducationtrust.org.uk

GOOD AUTISM PRACTICE

schools programme

SUPPORTED BY: DEVELOPED BY:

A MODULAR TRAINING PROGRAMME 
FOR PROFESSIONALS IN EDUCATION 
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Learning objectives
THIS TRAINING WILL:

• Enable staff to develop their 
knowledge and understanding of 
good autism practice.

• Provide guidelines and activities 
to support staff to refl ect on and 
improve their own practice.

schools programme

The materials will be used to promote the following 
principles:
1.  Focus on difference and not defi cit.
2.  Have high expectations and promote positive attitudes 

to autism.
3.  Focus on securing learning goals that are meaningful 

to the pupil and which will support positive life outcomes 
in the future.

Principles

2

To support all staff working directly with pupils on the autism 
spectrum to develop their practice.

TERMINOLOGY
The term autism spectrum is used throughout the schools training materials. Some professionals may refer to autism by a different name. 
This may include autism, autism spectrum condition (ASC), autism spectrum disorder (ASD), classic or Kanner autism, pathological demand 
avoidance (PDA) and high-functioning autism or Asperger Syndrome. 

Further professional development opportunities

SUPPORTED BY: DEVELOPED BY:

Supported by:

Supported by:
Supported by:

Supported by:
DEVELOPED BY:

schools programme

AUTISM  
STANDARDS

Please access the AET’s free self-evaluation tools:

THE AET SCHOOLS AUTISM STANDARDS

www.aettraininghubs.org.uk/schools/
national-autism-standards/
The standards will support your 
organisation to develop and 
evaluate practice. 

THE AET COMPETENCY FRAMEWORK

www.aettraininghubs.org.uk/schools/
competency-framework/
This framework, which sets out the 
knowledge and skills needed when 
working with pupils on the autism 
spectrum, is designed to help you to 
develop and evaluate your practice.

RESOURCES

You can fi nd out more about 
autism on the AET website 
www.autismeducationtrust.org.uk 
or on the websites of two of their 
founding members:

Ambitious about Autism 
www.ambitiousaboutautism.org.uk
The National Autistic Society 
www.autism.org.uk
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Contents
The training materials include presentation slides, fi lm clips, case studies, key resources, strategies 
and diagrams to illustrate key messages as well as activities to encourage you to refl ect on and 
discuss your practice. 

The information is presented across four themes, each divided into two sections:

GOOD AUTISM PRACTICE

3

THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS

CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

• Understanding autism
• Meeting the needs of each individual pupil 

• Delivering an effective curriculum 
• Good autism practice

• Partnership working 
• Inclusive practice

• Emotional and communication environment
• Physical and sensory environment 
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THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

The individual pupil

“Any understanding of autism should not 
be approached from a position of 
‘deficit’, but rather from a position of 
‘difference’. Autistic people are not 
neuro-typical people with something 
missing or something extra added on. 
They are different. If we are serious 
about equality and inclusion within any 
area, then we must first of all 
understand that difference.”

Christine Breakey (2006) 
The Autism Spectrum. A guide to Good Practice. London: Jessica Kingsley

4

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Know that children on the autism spectrum have some 
common needs but they also differ from each other. 
Each pupil has their own individual profile of strengths, 
needs and differences.

• Consider the four key areas of difference that need to 
be taken into account when working with pupils on the 
autism spectrum.

• Understand the importance of getting to know the 
individual and of building a profile to inform the way 
you work with them.

• Recognise that pupils on the autism spectrum are 
vulnerable to high levels of stress and consider the 
implications for safeguarding.
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schools programme
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UNDERSTANDING AUTISM
Autism is a lifelong condition which affects the way that a person communicates and relates to people and the 
world around them. Autism is a spectrum condition, which means that it affects people in different ways. Many 
pupils on the spectrum have high levels of anxiety. All pupils on the autism spectrum will have differences in:

Four key areas of difference

GOOD AUTISM PRACTICE

C1

Pupils on the autism spectrum are likely to have an uneven or ‘Spiky’ profile of abilities. Challenge stereotypes 
and avoid making assumptions about what an individual can or cannot do. The key to success is to work with 
the young person’s strengths. Use the pupil’s interests when planning activities to motivate participation and 
promote learning.

Social understanding
Differences in understanding 
social behaviour and the feelings 
of others, which informs the 
development of friendships and 
relationships.

Communication and 
interaction
Differences in understanding and 
expressing communication and 
language, with skills ranging from 
individuals who are highly articulate, 
to others who may be non-verbal. 
Good language skills may mask a 
deep level of misunderstanding.

Sensory processing
Differences in perceiving sensory 
information. Hypo (low sensitivity), 
hyper (high sensitivity), touch, sight, 
hearing, smell, taste, vestibular 
inner ear (balance), proprioceptive 
(body awareness).

Interests and information 
processing
Differences in perception, planning, 
understanding concepts, generalising, 
predicting, managing transitions, 
passions for interests, and ability to 
absorb auditory or spoken information.

‘The terminology we use in relation to 
autism has an impact on how the 
condition is viewed. Terms such as 
‘impairment, deficit and disorder can 
negatively affect the self-esteem of pupils 
on the autism spectrum and the 
expectations of those around them.’ It is 
more helpful to see autism as a different 
and equally valid way of being.

PAUSE 
FOR 

THOUGHT
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THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS
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MEETING THE NEEDS OF 
EACH INDIVIDUAL PUPIL 
In order to meet the needs of the pupil on the autism spectrum, you need to get to know them. Find out  
about individual strengths, challenges, motivations and sources of stress or anxiety by talking to the pupil  
and observing them in a range of settings. Effective assessment is integral to the learning and development  
of the pupil and should shape the learning experience for each child. All staff who work with the pupil should 
understand their needs and know how to support participation and learning. Try to understand what creates 
optimum learning conditions for the individual. Build a profile and share it with relevant staff.

RESOURCES

Pupil profile template http://bit.ly/1NDXsjt

Prompts to support completion of profile http://bit.ly/1mhieMJ

Observation form http://bit.ly/1NDYf44

Keeping children safe in education http://bit.ly/1DuR2wi

SEND code of practice http://bit.ly/1DxH545

C2

Everyone is different. 

“If you have met two people on the autism spectrum, 
you have met two different people on the autism 
spectrum” 
Aaron Watkins, young person on the autism spectrum.

How do you take this into account when developing 
strategies for pupils on the autism spectrum?

PAUSE 
FOR 

THOUGHT

Observing pupils – useful questions to consider

• How did the pupil communicate?

• Did the pupil start the communication  
or did s/he respond to others?

• How did the adult support the pupil?

• What was most successful in gaining  
the pupils attention?
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schools programme
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changes in 
routine

unsure what is 
going to happen

difficulties with 
communication

literal interpretation 
of situation

poor concept 
of time does not know / 

understand rules 

anxious about 
failure 

sensory 
difficulties

STRESS

GOOD AUTISM PRACTICE

Pupils on the autism spectrum often have high levels of stress and anxiety. Recognising and addressing the 
needs of each individual will do a great deal to reduce anxiety, support mental health and promote wellbeing.

Staff need to work jointly with pupils, their families and other services to identify and reduce the triggers for 
stress. These strategies should be agreed and shared with everyone who is involved with the pupil.

Pupils on the autism spectrum may have other co-occurring 
conditions such as learning difficulties, epilepsy, visual or 
hearing impairments or problems with mental health. 
They may also have disturbed and erratic sleeping, eating 
and toileting routines which can significantly affect their 
well-being. It is important to recognise the signs and 
impact of these on the individual. 

As with all children, there should be a member of staff  
in each setting responsible for safeguarding and welfare. 
You should ensure you know how, when and to whom you 
should report any concerns, be able to recognise warning 
signs and know what to do, and be familiar with 
individual risk assessments and related protocols.
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BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

“Schools should talk to parents regularly (at least 3  
times a year) to set clear outcomes and review progress 
towards them, discuss the activities and support that will 
help achieve them, and identify the responsibilities of the 
parent, the pupil and the school.
These discussions can build confidence in the actions 
being taken by the school, but they can also strengthen 
the impact of SEN support by increasing parental 
engagement in the approaches and teaching strategies 
that are being used. The views of the pupil should be 
included in these discussions.”
SEND code of practice

THE INDIVIDUAL PUPIL

8

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Understand the importance of developing a trusting relationship 
with the pupil and know how to listen to their views using a 
range of strategies.

• Understand the importance of joint working and effective 
communication between parents, staff and other relevant 
partners.

• Explore the issues relating to peer awareness and inclusion and 
identify ways to support positive peer relationships for pupils on 
the autism spectrum.

Building relationships

RESOURCES

The Den video diaries (AET): http://www.autismeducationtrust.org.uk/the-den/diaries.aspx
Talking Mats: http://www.talkingmats.com/about-talking-mats/
AET consultation template: http://bit.ly/1Pmj3Oa
Questions to ask parents: http://bit.ly/1QOh9Jb
Person Centred Approaches: http://www.helensandersonassociates.co.uk/
Life at the Edge and Beyond: Living with ADHD and Asperger Syndrome by Jan Greenman, (2010) 
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GOOD AUTISM PRACTICE

Working in partnership with the pupil, their family and everyone involved in supporting learning is 
essential. This requires effective communication between home, school and other involved parties. 

Having a good relationship with a pupil on the autism spectrum 
is crucial for their progress. Accept the pupil for who they are, 
and act as a cultural interpreter.
Listen to what pupils on the autism spectrum think about their 
experiences at school, likes, dislikes, how they like to be 
supported and what is important to them now and in the future.
There are a range of ways of getting pupils’ views, including 
video diaries or talking mats, involving pupils in discussing/ 
writing about/ drawing their ideal learning environment, 
observing the pupil across the week, or enabling the pupil to 
create a PowerPoint or input for their annual review.

Parents and carers are an integral and permanent part of the life of the child they love and live with. They  
know their child better than anyone, and see them in a range of environments. Parents can play a key role in 
sharing, developing and implementing strategies. It is important to listen to parents/carers, and acknowledge 
and believe what they say.
Dealing with change is always likely to be difficult for a pupil on the autism spectrum. The changes associated 
with key transition, such as moving from setting to another are particularly challenging and require carefully 
planned support. Start the process early, work collaboratively and use person centred approaches.

PARTNERSHIP WORKING 

What role do you play in implementing the pupil’s plan? 
How do you ensure that everyone involved in supporting  
the pupil understands their role and that communication  
and information sharing is effective?

How do you obtain the views of pupils in your setting 
and find out what they enjoy, what they don’t enjoy 
and what is difficult for them?

PAUSE 
FOR 

THOUGHT

PAUSE 
FOR 

THOUGHT

C7

Information sharing  
– suggested headings

• Communication and social 
interaction

• Interests and motivators
• Academics
• Sensory needs
• Practical/Self-help/

independence skills
• Strengths and skills
• Sources of stress and anxiety 

(plus strategies)
• Support needs and preferences
• How to support participation 

and engagement
• Risks and Safety management
• Health/medical
• Unstructured times – skills and 

support needs

Key principles to develop good staff/parent/carer relationships include

• Listen to the learner
• Listen to the parents/carers: be humble, they are the experts on their child and can share  

and implement strategies for use at home and in other settings
• Give clear information
• Involve parents/carers/ relevant others in setting goals
• Give practical advice on what parents/carers/relevant others can do to help the pupil
• Ask parents/carers for advice on strategies which work at home
• Gather and share information on specialist local services
• Invite pupils and parents /carers to attend and contribute to training events
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BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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Pupils on the autism spectrum will need support to learn about the nature of different types of relationships, 
how to develop them and what to expect. Having just one friend can make a significant difference to both 
well-being and self-esteem. For older pupils, learning should include talking about puberty and sexuality as 
well as loving relationships. Play is a crucial part of how younger pupils learn. Choose things the pupil finds 
interesting and encourage turn taking and symbolic play. Above all, make it fun!
Pupils on the autism spectrum have differences in the way they perceive, interpret and understand social 
behaviour, rules and conventions. They may need support during unstructured times and will benefit from 
being taught specific strategies to support them in situations they find challenging.

INCLUSIVE PRACTICE C4

RESOURCES

How to ‘Social StoriesTM’ http://bit.ly/1SdW62h
Autism West Midlands Fact sheet on play http://bit.ly/1JxcELw
Social StoriesTM http://carolgraysocialstories.com/social-stories/
Sex education and pupils on the autism spectrum http://www.autism.org.uk/living-with-autism/
communicating-and-interacting/sex-education-and-children-and-young-people-with-an-asd.aspx
AS and Sexuality: From Adolescence through Adulthood by Isabelle Henault
Love, Sex and long term relationships, what people with Asperger syndrome really really want –
Sarah Hendrickx 
The Independent Woman’s Handbook for super safe living on the autistic spectrum by  
Robyn Steward

‘Difficulty with language, body language and 
facial expressions is a big one. These are the 
things that we have massive difficulties with. 
For the adolescent and teenage person with 
Asperger Syndrome, deciphering other kids' 
meanings is harder than deciphering ancient 
hieroglyphics.’
Luke Jackson (2002) Freaks, Geeks and Asperger syndrome.
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GOOD AUTISM PRACTICE

Pupils on the autism spectrum are particularly vulnerable to being bullied because they may not realise that 
they are being ‘set up’ or teased. They may lack understanding about what should and should not be disclosed 
on social networking sites. Staff need to work with the whole peer group to enhance their knowledge on how to 
recognise, prevent and address incidents of bullying, including cyber bullying.
Other pupils may find a peer on the autism spectrum hard to understand, or be upset if their social advances 
are ignored. Be vigilant and ensure you have effective policies and practices relating to this. 
More difficulties occur during unstructured times such as break, lunchtimes and transitions between situations. 
Structuring activities during free play can make these more enjoyable. Staff need to create systems of support 
and foster relationships, for pupils who want these. 

What strategies do you 
employ to promote positive 
peer relationships? What 
more could you do?

PAUSE 
FOR 

THOUGHT
Creating positive relationships with peers

• Enhance the awareness of peers about the needs and 
strengths of pupils on the autism spectrum.

• Create a buddy system or circle of friends.
• Work with the pupil to identify social activities which focus on 

their special interests.
• Use strategies such as Social StoriesTM to explain how the pupil 

can deal with situations.
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BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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“You can be the cleverest kid in the 
world but you won’t get anywhere in 
life if you can’t have a conversation. 
For people like me a social and 
emotional education is so much more 
valuable than an academic one.”
Luke Dicker, young man on the autism spectrum, quoted in Jan Greenman, J (2010) 
Life at the Edge and Beyond: Living with ADHD and Asperger Syndrome”  
London: Jessica Kingsley 

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Develop your understanding of a meaningful and relevant 
curriculum that addresses the aspirations of the pupil on the 
autism spectrum.

• Explore ways to adjust, differentiate and deliver the 
curriculum.

• Consider how to build on strengths and interests to motivate 
learning and encourage participation.

• Reflect on what you have learnt about autism and consider 
the implications for good practice.

Curriculum and Learning
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GOOD AUTISM PRACTICE

RESOURCES

National curriculum in England framework: http://bit.ly/1mZBbBi
Prompt cards: http://bit.ly/1J6yP0f
How to support pupil organisation: http://bit.ly/1QOhvQ3
How to use visual strategies: http://bit.ly/1Pmjnwf
You might also find it useful to find out about and use the AET progression framework.

Progress should be reviewed regularly and further planning based on 
the progress pupils have made. Pupils on the autism spectrum may 
have spiky profiles and this is likely to be reflected in their levels of 
development in different areas. Ensure pupils have the opportunity to 
excel in areas where they have strengths and individualised support to 
facilitate progress sand achievement in areas the pupils finds difficult. 

Every state-funded school must offer the national curriculum,  
a balanced and broadly based curriculum, which promotes 
spiritual, moral, cultural, mental and physical development  
and prepares pupils at the school for the opportunities, 
responsibilities and experiences of later life.
This forms one part of the school curriculum. Many pupils  
on the autism spectrum can achieve academic qualifications, 
but may need support to gain the personal, social and 
independence skills required to achieve and sustain social 
inclusion, and for older pupils, employment. Be clear about 
what you are teaching, why and how.
The SEND code of practice requires teachers to be ambitious 
and set high expectations for every pupil. Lessons should 
address potential areas of difficulty and remove barriers  
to achievement. 
Simple things like identifying where pupils sit, calling their  
name to get attention, bulleting what is happening and when  
in the lesson on the whiteboard and offering instructions in  
both verbal and written/visual form can all make a positive 
difference. The key to success is to work with the individual 
pupil’s strengths. Focus on reducing reliance on support by 
developing strategies and approaches pupils can apply 
independently, including the use of technology. Pupils on  
the autism spectrum are typically visual thinkers and will  
benefit from visual strategies to support their learning.

How effectively do you 
currently use visual strategies 
and/or technology to support 
learning and promote 
progress and achievement? 

PAUSE 
FOR 

THOUGHT

DELIVERING AN EFFECTIVE 
CURRICULUM 

C2
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BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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Build on strengths and use special interests creatively to engage pupils in learning. This will support motivation, 
and for older pupils, could lead to careers or work related activity.

Pupils on the autism spectrum can be resistant to change and may need extra support to prepare for transition 
between activities, groups and areas. Differences in thinking and understanding of the social world can make it 
hard to predict what is happening and to understand expectations. 
Providing structure and predictability will help. Answering these 4 basic, but essential, questions can 
significantly reduce anxiety and increase focus:
1. What am I doing?
2. How long am I doing it for?
3. What will I be doing next?
4. When will I get to do the things that I really want to do?

GOOD AUTISM PRACTICE C1

Consider how effectively you are using the pupil’s special interests in the curriculum. 
How could they be used to promote learning and to support their aspirations?

PAUSE 
FOR 

THOUGHT

Autism affects four key areas and so staff need 
to consider the potential challenges in learning 
situations for pupils on the autism spectrum in 
relation to:

• Social and emotional understanding.

• Understanding and using language  
to communicate effectively.

• Change, which demands the ability  
to predict.

• Sensory issues.

Staff should differentiate the curriculum to 
provide the best learning opportunities.

Differentiation can refer to:

• Input: appropriate use of language, focused questions, targeted information and repetition for specific groups.
• Tasks: activities which are meaningful and enjoyable to the pupil.
• Resources: arrangement of the classroom environment and materials.
• Support: peer support, group work, adult support.
• Outcome: expectations for the finished piece of work.
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GOOD AUTISM PRACTICE

Also consider use of:
• Language which is clear, precise and concrete
• Visual cues to support communication and understanding
• Personalised and safe learning space
• Support for unstructured times
• Timetables to support prediction and prepare pupils for any changes

Pupils on the autism spectrum are likely to take time to learn in a group and may 
need help to do so. Pupils say the following make a positive difference:
• Clear and accessible instructions.
• Staff who do not shout or use too much speech.
• Being able to work on their own and/or being able to choose who they work with.
• Being able to take a break.
• An object which reduces stress e.g. stress ball.
• A clutter-free, low arousal area.
• Having a clear start and end to tasks and activities.
• A safe place to go for time out.

What you can do
Use visual strategies to facilitate learning and promote 
independence. Provide support for exams by consulting 
with the pupil to fi nd out what they need and liaising with 
exam boards to agree concessions. Help pupils on the 
autism spectrum to plan and organise work and structure 
activity and to understand expectations. Some pupils on 
the autism spectrum fi nd the act of writing diffi cult, have 
problems in recording and expressing their thoughts and 
ideas and may fi nd using computer keyboards easier. 
Provide text in a range of formats and use writing frames 
and mind maps to help pupils structure their work.
Many strategies developed for pupils on the autism 
spectrum will also help other pupils in school who fi nd the 
social and academic demands diffi cult to understand.

RESOURCES

Homework diary: http://bit.ly/1OjTNVf

Use visual strategies to facilitate learning and promote 
independence. Provide support for exams by consulting 
with the pupil to fi nd out what they need and liaising with 
exam boards to agree concessions. Help pupils on the 
autism spectrum to plan and organise work and structure 
activity and to understand expectations. Some pupils on 
the autism spectrum fi nd the act of writing diffi cult, have 
problems in recording and expressing their thoughts and 
ideas and may fi nd using computer keyboards easier. 
Provide text in a range of formats and use writing frames 
and mind maps to help pupils structure their work.
Many strategies developed for pupils on the autism 
spectrum will also help other pupils in school who fi nd the 
social and academic demands diffi cult to understand.
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THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS
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“If we listen to what autistic people tell 
us about autism, then one of the first 
things that we learn is that even though 
they may describe a war, or a battle 
with autism, autism in itself is not the 
problem. Their relationship with us  
and the environment is”
The Autism Spectrum: A Guide to Good Practice (2006)

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Explore ways in which your communication style might  
be modified to enhance the social and communicative 
environment and improve learning.

• Think about why pupils on the autism spectrum might 
display behaviours which can cause concern.

• Consider the potential impact on learning of the  
physical and sensory aspects of the environment.

Enabling Environments 
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GOOD AUTISM PRACTICE

All pupils on the autism spectrum have difficulty understanding developing and using communication and 
language, although the severity and type of issues may vary a great deal. You can help to reduce stress and 
support access to learning by adapting your style of communication and interaction.

Behaviour is a form of communication
A behaviour which causes concern might be a pupil’s 
only way of communicating:
• I don’t understand
• I can’t do this
• I don’t like this
• I am struggling
• I am scared
• You are not hearing what I am trying to tell you
“Autism is not a behaviour – it is a way of thinking 
and understanding the world, which results in 
behaviour. Always try to understand why the person 
may have responded in the way they did, by working 
backwards to find out the root cause. There will 
always be one, and it will always make sense- in 
their world.”
Sarah Hendrickx Autistic adult and autism specialist 
In order to reduce behaviour which challenges staff, 
you need to understand why the pupil acts in this way. 
Provide effective support and teach alternative ways to 
achieve the same outcome.

Possible causes of challenging 
behaviour
• Being unable to communicate a need
• Being confused
• Wanting to secure attention but not knowing  

how to do this appropriately
• Changes in routine
• Environmental effects- heat, noise, personal 

space, seating arrangements
• Inactivity
• Anxiety levels and mental health issues
• Health – vision, hearing , epilepsy, effects of 

medication, pain, ill health

What can you do?
Provide structure and routine to help the pupil on  
the autism spectrum to make sense of the world  
and wherever possible plan changes and explain  
in advance. 

EMOTIONAL AND COMMUNICATION 
ENVIRONMENT

What can you do?
• Use simple, clear and concise language, and keep sentences short
• Say what you mean, do what you say and keep expectations clear
• Allow time to process information and wait for responses 
• Supplement verbal information with visual supports
• Avoid sarcasm and don’t expect the pupil to understand when you are joking 
• Don’t insist on eye contact or assume a lack of eye contact means the pupil isn’t listening 
• Don’t rely on non-verbal cues to get your message across

Consider the strategies used in your setting to support communication and interaction 
and promote the social inclusion of pupils on the autism spectrum.

PAUSE 
FOR 

THOUGHT

C7
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Aspects of the learning environment can create additional stress and anxiety for pupils on the autism spectrum. 
Consider how you can adapt your practice and the environment to improve their ability to function and learn.

The world can be a confusing place for the pupil on the autism spectrum. Think about how you organise  
the physical environment, inside and outside your setting. Creating a calm and relaxing environment can 
substantially improve progress and well-being. 

Key features of an enabling environment
• Well organised and with clearly defined spaces
• Safe place to go
• Provides visual strategies to support learning and communication
• Has well planned group activities
• Takes account of sensory issues
• Uses effective communication strategies
• Uses visual signposts appropriate to pupils understanding

PHYSICAL AND SENSORY ENVIRONMENT C2

Sensory differences
The majority of pupils on the autism spectrum will 
have sensory processing difficulties, and may be over 
or under sensitive to a range of environmental factors 
depending on their individual sensory profile. Different 
sensory perceptions may cause pain, distress, anxiety, 
fear or confusion. Build a sensory profile with the pupil 
and carry out a sensory audit tool such as the AET 
Sensory Assessment checklist.

RESOURCES

The sensory environment checklist: http://bit.ly/1mhreRX for your setting.
The sensory assessment checklist: http://bit.ly/1PmFrbV for use with a pupil.
Positive Sensory profile: http://www.positiveaboutautism.co.uk/resources/Sensory-profile-for-web.pdf
Asperger syndrome and sensory issues: Practical solutions for making sense of the world, B Smith 
Myles et al Autism, Asperger Publishing Company 2005 (reprint)
Building Bridges through Sensory integration, Yack, E and Sutton S Third edition, Sensory World 2015
Navigating the Social world Jeanette McAfee Future Horizons 2002
Communication Issues in Autism and Asperger Syndrome: Do We Speak the Same Language?  
by Olga Bogdashina
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GOOD AUTISM PRACTICE

We have looked at:
• Understanding autism – why the person does what they do
• Understanding the person – strengths, needs, preferences
• Identifying appropriate approaches for learning and communication
• Considering the physical and social environment

The social model of disability says that a person is not ‘disabled’ in themselves; they are disabled by their 
environment. You can make the difference between success and unreached potential for a pupil on the autism 
spectrum, by helping them to navigate and access the world they live in.

Given everything we 
have discussed, what 
steps can you take to 
make your setting 
more enabling?

PAUSE 
FOR 

THOUGHT

Summary
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We help children and young people 
with autism to receive an education, 
enabling them to reach their potential.

The programme has been developed by Genium for the AET in consultation with a range of partners. The development team include Project manager: 
Martin Kerem, Core authors: Allie O’Brien, Mary Daly and Annette English. Consultant authors: Sarah Hendrickx, Pam Simpson and Linda Lyn-Cook.

Originally developed by ACER at the University of Birmingham: Dr Karen Guldberg, Ryan Bradley, Kerstin Wittemeyer, Annette English, Glenys Jones, Linda 
Lyn-Cook, Damian Milton and Lesley Baker.

SUPPORTED BY: DEVELOPED BY:

www.autismeducationtrust.org.uk

Autism Education Trust c/o National Autistic Society, 393 City Road, London EC1V 1NG, UK e: info@autismeducationtrust.org.uk t: 020 7903 3650

Further information and resources can be found on the AET website at www.autismeducationtrust.org.uk

There are six modules of training:
MAKING SENSE OF AUTISM 
Basic autism awareness training for 
all staff within any education setting 
(including office staff; governors; 
caretakers; drivers and escorts).

GOOD AUTISM PRACTICE
Practical knowledge, hands-on 
tools and techniques for all staff 
working directly with pupils on the 
autism spectrum (including teaching 
assistants; lunchtime staff; teachers).
With optional certification.

LEADING GOOD AUTISM PRACTICE
For staff who may train or lead other 
staff in their setting, focussing on 
developing good autism provision.
With optional certification.

COMPLEX NEEDS AND 
PARTICIPATION
Focussed training for staff in a specialist 
provision to support a pupil with 
complex needs and aid participation 
(including development of their 
personal or EHC plan).

PROGRESSION FRAMEWORK
Introduction to the framework 
(download free), with key features 
and guidance on how to use it. 
Hands on training for all staff 
involved in setting learning goals  
and recording progress for pupils.

AET SCHOOL AUTISM 
COMPETENCY FRAMEWORK
A competency framework for people 
working with pupils and young people  
from 5-16 on the autism spectrum.

AET SCHOOL AUTISM 
STANDARDS
A set of standards from the AET to enable educational 
settings to evaluate their practice in addressing the 
needs of pupils on the autism spectrum.

EXTENDING AND ENHANCING GOOD 
AUTISM PRACTICE
Deepens delegates’ understanding, 
including theories of autism. Advancing 
skills in developing and applying strategies 
to facilitate progress and achievement, for 
teachers, teaching assistants and SENDCos.
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