
This face–to–face training is designed for use across all types of  
setting and ability, covering mainstream, special and specialist  
settings and for pupils from the ages of 5 to 16. All these materials 
have been developed in consultation with school staff, training 
providers, individuals on the autism spectrum, parents and carers.  
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The training will give lead practitioners from a range of 
organisations the opportunity to discuss, share and 
develop practice and understanding and is designed to:
• Enhance delegates knowledge and understanding 

of good autism practice
• Help delegates to question, evaluate and develop 

autism practice within their setting
• Provide delegates with the tools to audit staff skills 

and identify training needs
• Develop skills and knowledge so that delegates 

can support their organisation to meet/exceed the 
requirements of external reviewers such as Ofsted 
and be compliant with legislative requirements
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The materials will be used to promote 
the following principles:

1. Focus on difference and not deficit.

2.  Have high expectations and promote 
positive attitudes to autism.

3.  Focus on securing learning goals that are 
meaningful to the pupil and which will 
support positive life outcomes in the future.

Principles
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To support staff who have a leadership role that includes 
responsibility for developing provision for pupils on the autism 
spectrum within a school setting.

TERMINOLOGY
The term autism spectrum is used throughout the schools training materials. Some professionals may refer to autism by a different name.  
This may include autism, autism spectrum condition (ASC), autism spectrum disorder (ASD), classic or Kanner autism, pathological demand 
avoidance (PDA) and high-functioning autism or Asperger Syndrome. 

Further professional development opportunities

SUPPORTED BY: DEVELOPED BY:

Supported by:

Supported by:
Supported by:

Supported by:
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AUTISM  
STANDARDS

Please access the AET’s free self-evaluation tools:

THE AET SCHOOLS AUTISM STANDARDS
www.aettraininghubs.org.uk/schools/
national-autism-standards/
The standards will support your 
organisation to develop and  
evaluate practice. 

THE AET COMPETENCY FRAMEWORK
www.aettraininghubs.org.uk/schools/
competency-framework/
This framework, which sets out the 
knowledge and skills needed when 
working with pupils on the autism 
spectrum, is designed to help you to 
develop and evaluate your practice.

RESOURCES
You can find out more about 
autism on the AET website  
www.autismeducationtrust.org.uk 
or on the websites of two of their 
founding members:

Ambitious about Autism  
www.ambitiousaboutautism.org.uk
The National Autistic Society 
www.autism.org.uk



Contents
The training materials include presentation slides, film clips, pupil profiles, key resources, strategies 
and diagrams to illustrate key messages as well as activities to encourage you to reflect on, share 
and discuss practice with lead practitioners from other organisations. 

The information is presented across four themes:

Leading change
This training is designed to support practitioners with a management 
role to develop the skills, tools and confidence to lead change in their 
setting.

‘To move a school towards being ‘autism friendly’ it needs to be 
saturated in autism understanding and awareness… It is hard, but a 
whole-school rolling response; supporting, educating and developing 
the understanding of everyone involved is key…but it is not easy!’

Morewood, 2011

There has to be a reason to change. This is likely to include 
dissatisfaction with the current state of affairs, a sense of urgency that 
we need to do something better. You can be an agent for change in 
your setting by creating a new vision which is personalised for and 
understood by everybody in your organisation and developing a 
strategy to make that vision a reality. This will involve changing how 
people think and feel in order to change the way they behave and act.
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THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS

CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

• Promoting awareness and understanding 
autism

• Promoting learning

• Working together to support pupil progress

• Making adjustments

LEADING GOOD AUTISM PRACTICE



THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

The individual pupil

“Any understanding of autism should not 
be approached from a position of 
‘deficit’, but rather from a position of 
‘difference’. Autistic people are not 
neuro-typical people with something 
missing or something extra added on. 
They are different. If we are serious 
about equality and inclusion within any 
area, then we must first of all 
understand that difference.”

Christine Breakey (2006) 
The Autism Spectrum. A guide to Good Practice. London: Jessica Kingsley
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Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Recognise the importance of staff understanding the 
individual

• See the importance of whole staff awareness of autism 
across your setting and of engaging all practitioners in 
meeting the needs of pupils on the autism spectrum

• Understand how this helps your organisation to meet 
need and fulfil legal requirements, including the 
Children and Families Act (2014)

• Share ideas about how observations and assessments 
can be conducted in a range of settings with other 
participants



schools programme
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The Children and Families Act (2014) aims to ensure that all children, young people and their families are 
able to access the right support and provision to meet their needs. Under the Equality Act (2010) your 
setting is required to make reasonable adjustments to meet the needs of all its pupils, including those on 
the autism spectrum.

Four key areas of difference

Social understanding
Differences in understanding 
social behaviour and the feelings 
of others, which informs the 
development of friendships and 
relationships.

Communication and 
interaction
Differences in understanding and 
expressing communication and 
language, with skills ranging from 
individuals who are highly articulate, 
to others who may be non-verbal. 
Good language skills may mask a 
deep level of misunderstanding.

Sensory processing
Differences in perceiving sensory 
information. Hypo (low sensitivity), 
hyper (high sensitivity), touch, sight, 
hearing, smell, taste, vestibular 
inner ear (balance), proprioceptive 
(body awareness).

Interests and information 
processing
Differences in perception, planning, 
understanding concepts, generalising, 
predicting, managing transitions, 
passions for interests and ability to 
absorb auditory or spoken information.

Reflecting on the four areas 
of difference, what are the 
implications for making 
‘reasonable adjustments’ in 
your setting? Do staff 
working at all levels in your 
setting have an 
understanding of autism 
appropriate to their role? 

PAUSE 
FOR 

THOUGHT

LEADING GOOD AUTISM PRACTICE



THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS
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KEY AREAS OF GOOD AUTISM PRACTICE:

Assess, plan, do, review

Pupils on the autism spectrum have unique learning needs. Your setting can help to address these by:

• Having high ambitions and aspirations 

• Listening to the pupil’s voice

• Building positive relationships with pupils

• Individualising and adapting the curriculum

• Developing effective partnership working with parents and other services 

• Ensuring good communication

In order to work effectively with a pupil, it is important 
to get to know them as an individual.

Pupils on the autism spectrum are likely to have an 
uneven (‘spiky’) profile of abilities.

Observation and assessment should take place over 
time and across a variety of situations and activities, 
and cover the four key areas of difference. 

Effective assessment means reflecting on observations 
to decide what it means in terms of the pupil’s skills 
and interests,  level of development, ways of thinking 
and emotional and social responses. This should 
inform the development of learning objectives and 
support strategies.

For a setting to be autism friendly, staff need to have an understanding of autism appropriate to their role. All 
staff should have a basic awareness of autism. Practitioners need the skills and confidence to differentiate the 
curriculum, and managers the understanding to lead and facilitate effective autism practice. This will require an 
ongoing programme of Continuous Professional Development (CPD) on autism for all staff. 

USEFUL LINKS AND RESOURCES
AET Observation and next steps form bit.ly/1NDYf44
AET progression Framework www.aettraininghubs.org.uk/pf
SEN and the Graduated Approach (NASEN) bit.ly/1PzyUJq
SEND Code of practice bit.ly/1DxH545
Equality Act http://www.legislation.gov.uk/ukpga/2010/15/contents
Observation questions pre-diagnosis bit.ly/1TnIRfE
AET LA guidance http://www.aettraininghubs.org.uk/local-authorities/
Developing the Preparing for Adulthood section of the Local Offer bit.ly/1ObRJhT
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Stress and anxiety

Pupil profiles

Pupils on the autism spectrum experience high levels of stress and anxiety. Staff need to 
work jointly with pupils, their families and other services to identify triggers for stress 
and anxiety and to develop and share strategies to reduce these with everyone who is 
involved with the pupil.

All staff, including new staff and supply staff, should be made aware of the needs of 
pupils on the autism spectrum. You should build a pupil profile which:
• provides a clear pictures of each individual’s strengths and areas for development
•  identifies the support needs of the pupil and provides guidance and strategies about 

how best to facilitate learning and progress
You can find a template and guidance for completing a pupil profile in the Tools for 
Teachers www.aettraininghubs.org.uk

The sample profile headings include:

How can you support your setting to meet the SEND code of practice’s requirement to: 

‘use their best endeavours to make sure that a child with SEN gets the support they need – this means doing 
everything they can to meet children and young people’s SEN.’

What information does your organisation collect about a pupil on the autism spectrum and how is it 
gathered? How do you ensure that key information is shared with relevant staff so that everyone 
understands how best to support participation and engagement?

PAUSE 
FOR 

THOUGHT

PAUSE 
FOR 

THOUGHT

The Local Offer and processes for referral
Your setting should have clear procedures and mechanisms for noting down concerns and for clarifying routes 
for referral for pupils with SEND, including any pupils who are on the autism spectrum but who have not yet 
been diagnosed. Practitioners also need to be aware that a pupil might have other conditions as well as their 
autism. Information about the impact of these and how to deal with them should be readily available.

• Communication and social interaction
• Interests and motivators
• Academics
• Photo
• Sensory needs
• Practical/self-help/independence skills
• Strengths and skills
• Sources of stress and anxiety to include strategies
• Support needs and preferences
• How to support participation and engagement

•  Summary of any  
risks and implications  
for Safety Management

• Health/Medical
• Unstructured times  
 - skills and support  
 needs
• Other relevant  
 information?

LEADING GOOD AUTISM PRACTICE



BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTS

“Schools should talk to parents 
regularly (at least 3 times a year) to 
set clear outcomes and review 
progress towards them, discuss the 
activities and support that will help 
achieve them, and identify the 
responsibilities of the parent, the 
pupil and the school.” 
SEND code of practice

THE INDIVIDUAL PUPIL

8

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Understand the importance of creating a culture of 
welcoming parents, listening to their concerns, consulting 
them about learning goals and communicating with them 
about the pupil’s progress

• Identify the importance of working in partnership across 
education, health and social care

• Recognise the importance of facilitating positive peer 
relationships and explore ways to do this

Building relationships

Parents and carers are an integral part of the life of the child they love and live with and know their 
child better than anyone. They can play a key role in sharing, developing and implementing strategies. 
Practitioners should develop a close working relationship with parents, and listen to their views, 
recognising their expertise.

What do you do to involve parents in their children’s learning?  How do you ensure parents feel 
welcomed and listened to and how effective is communication with families, both formally and 
informally? How effectively are parents involved in agreeing learning goals and strategies? Drawing on 
what you have learnt, what more could you do to develop practice in your setting?

PAUSE 
FOR 

THOUGHT
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How do you ensure that 
staff in your setting have 
time to think and talk about 
their practice in order to 
decide how they will work 
with the pupil and agree 
learning goals? How can 
you support consistency 
across your setting?

PAUSE 
FOR 

THOUGHT

Building a good relationship 
with a pupil 

Effective communication

Building partnerships to support outcomes

Having a good relationship with a pupil can make a big difference 
to a pupil’s progress and sense of wellbeing. A key person can act 
as the cultural interpreter for the pupil and liaise with family. S/he 
can also play a vital role in identifying needs and facilitating 
independence. It is however important to ensure that expertise and 
responsibility is shared across all practitioners in the setting and used 
effectively to promote learning.

Effective communication within the organisation is critical. You can help to build this by:

• Ensuring that the role of teaching assistants is recognised and valued as key contributors to successful 
inclusion and positive outcomes 

• Providing time and structure for staff to meet, reflect and share information

• Leading inclusion by example – saying ‘we’ and ‘us’ and breaking down traditional barriers to support 
effective channels of communication 

• Ensuring the commitment of senior managers

In order to support positive outcomes and enable the pupil to achieve their aspirations for the future, there 
needs to be good communication and joint planning between the members of the team around the child.

You can help by:

• Developing links with all the people/organisations who can contribute to the achievement of aspirations 
and outcomes for the pupils on the autism spectrum with whom you work

• Finding out about all the services that are available for pupils on the autism spectrum in your Local Offer

Ensure you know which health, education or care professionals support pupils in your setting and consider 
what more you can do to make multi agency working more effective.

LEADING GOOD AUTISM PRACTICE



BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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Building peer 
relationships
Pupils on the autism spectrum are particularly 
vulnerable to bullying. Your setting must be aware of 
and comply with local safeguarding procedures and 
ensure it has effective procedures in place to 
safeguard the welfare of all pupils including those on 
the autism spectrum.

You can help by:

• Ensuring that all staff recognise that pupils on the 
autism spectrum are more vulnerable to teasing 
and bullying

• Having robust policies in place to safeguard 
pupils, including bullying, cyber bullying and 
‘prevent’

• Providing training for staff to ensure they are 
aware of signs of bullying and know what action 
to take, including training for both staff and 
pupils about e-safety

• Taking effective action to promote positive 
attitudes to autism and to support pupils to 
develop and sustain meaningful relationships 
with their peers

How effectively does you 
setting enhance peer 
awareness and what more 
could be done to promote 
positive peer relationships?

PAUSE 
FOR 

THOUGHT
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USEFUL LINKS AND RESOURCES
Working together to safeguard children bit.ly/1D6DbiG
Keeping children safe in education bit.ly/1DuR2wi
Prevent duty guidance for England and Wales bit.ly/1XOwMAZ
Safeguarding children with autism bit.ly/1PzTcmb

LEADING GOOD AUTISM PRACTICE

Practitioners should work with the whole peer group to enhance their knowledge and understanding and to 
foster positive relationships. You could consider developing a buddy system, setting up AS social groups, and 
finding ways to support pupils on the autism spectrum to share their special interest with others. Pupils may also 
benefit from having a safe place to go and the use of specific strategies to support the development of peer 
relationships such as ‘Social StoriesTM’.



BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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“...traditional school curriculums paid little 
attention to the development of friendship 
skills yet these skills are the foundation of 
abilities that are highly valued by adults in 
their professional and personal lives – 
through having teamwork skills, the ability to 
manage conflict and having successful 
personal relationships.” 
Tony Attwood and Carol Gray 2000

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Understand the importance of having effective leadership of 
autism practice in your setting

• Consider how to build the curriculum around the needs of 
the pupil on the autism spectrum

• Identify the questions to ask to evaluate specific approaches 
for pupils on the autism spectrum

It is important to see the pupil as a partner in their education 
and listen to their views, providing plenty of opportunities to 
make choices.

Curriculum and learning



schools programme
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LEADING GOOD AUTISM PRACTICE

Outstanding leadership
Outstanding practice requires outstanding leadership. Having a skilled member of staff to take the lead on 
developing effective autism practice is very important. The lead person can play a key role as an agent of 
change in relation to liaison with parents and other agencies, training and development for staff, the 
assessment of pupil’s skills and needs and the development of strategies.

Does your setting have an autism 
specialist who can build capacity 
among the staff team? Are staff 
provided with the training they 
need to make reasonable 
adjustments and differentiate the 
curriculum?

PAUSE 
FOR 

THOUGHT

It is important to have a clear vision for developing your 
provision, which is supported at a strategic level. This will 
have implications for:

• culture and ethos 
• funding/resources
• capacity building
• securing high quality teaching and learning
• promoting a whole school approach



BUILDING RELATIONSHIPS CURRICULUM AND LEARNING ENABLING ENVIRONMENTSTHE INDIVIDUAL PUPIL
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Approaches to support learning
It is important to use specialist and evidence informed approaches which are relevant to and appropriate for 
the individual. In selecting the right approach, the following questions might be helpful:
• What areas of development should we focus on for this pupil?
• What are the pupil’s interests and strengths?
• How can we motivate and engage the pupil?
• What do parents and other professionals think?
• How will this strategy promote independence and can the pupil continue to use it in his or her future life?
• How will we evaluate its impact?
Many pupils on the autism spectrum have an additional learning difficulty so this needs to be taken into 
account when meeting the needs of pupils on the autism spectrum in your setting.

Curriculum
Lead practitioners need to ensure that all staff in their setting are linking learning goals to the core 
characteristics of autism and that they are ensuring that communication, life skills and social and emotional 
wellbeing of pupils are prioritised. Practitioners should adjust their practice to help pupils on the autism 
spectrum engage in work and to promote positive peer interaction. 

The curriculum should be differentiated to take account of the skills and needs of the pupil on the autism 
spectrum, ‘narrowing the gap’ by recognising and addressing barriers to learning. You need to consider how to 
address the management implications of facilitating effective differentiation within your setting. This might be in 
relation to:  

• visual approaches
• safe space
• timetables
• rewards and reinforcements
• support for unstructured times
• support for learning
• effective communication
• using interests

USEFUL LINKS AND RESOURCES
The Ofsted common inspection framework: education, skills and early years under section 5 of the 
Education Act bit.ly/1IimRtu
The AET schools autism progression framework www.aettraininghubs.org.uk
Navigating the Social World (Jeanette McAfee, Future horizons, 2002)
Teachers Standards (2011, updated 2013) bit.ly/XQ0ETp
Choosing an approach, questions to consider bit.ly/1WnAbVR
Research autism (evaluations of interventions) bit.ly/214W13Q
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LEADING GOOD AUTISM PRACTICE
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“Inclusion within an educational setting, 
means finding the best match or fit 
between the individual student’s learning 
requirement and the educational 
provision. Unlike integration, which 
means fitting the student into the 
provision, inclusion means devising or 
redesigning the learning environment to 
match the individual student’s learning 
requirement.”
Christine Breakey in The Autism Spectrum. A Guide to Good Practice. (2006)

Learning objectives
THIS SECTION WILL SUPPORT YOU TO:

• Understand the importance of creating an autism friendly 
environment

• Recognise that pupils on the autism spectrum may be 
particularly vulnerable and consider the implications for 
safeguarding

• Understand the importance of supporting and preparing 
pupils for transitions, between activities, areas and settings

Enabling environments 
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As a result of the four key areas of difference, there need to be adjustments to the environment, activities, 
materials and way of teaching pupils on the autism spectrum. Practitioners need to understand that pupils on 
the autism spectrum may be particularly vulnerable.
All pupils need to learn in a safe and caring environment.
Research shows that children and young people with autism are disproportionately affected by both formal and 
illegal exclusion. Behaviour is a key reason for excluding young people with autism from educational settings.
Providing training for staff to support them to understand autism and how it effects individuals, and having 
effective policies and strategies in place is essential. This will reduce stress and anxiety, minimise incidents and 
enable pupils on the autism spectrum to succeed and thrive.

Your setting should take account of the sensory challenges pupils on the autism spectrum might have. 
Completing a sensory profile will help to identify what adjustments need to be made.

Using what you have learned from this training and working with colleagues, draw a map of the pupil on the 
autism spectrum’s journey through your setting to illustrate:
• the number of people they come into contact with
• the frequency of contact
• the level of knowledge that those people need (compared to the frequency of contact)
Work together to identify where any issues might arise and who is responsible for these issues. What are the 
implications for information sharing and staff training?
Ensure that you consider elements of the sensory and physical environment throughout the day to include 
lunch-times. 

You can help to reduce anxiety and promote independence by:
• Creating a structured and organised setting 
•  Establishing clearly defined areas, identifying their purpose using words with objects, pictures or symbols as 

appropriate for the pupil

Making adjustments

Sensory differences

PUPIL JOURNEY ACTIVITY

USEFUL LINKS AND RESOURCES
Sensory processing research bulletin bit.ly/1WoW477
Sensory environment checklist bit.ly/1mhreRX
Positive Sensory profile: http://www.positiveaboutautism.co.uk/resources/Sensory-profile-for-web.pdf
Ruled out https://www.ambitiousaboutautism.org.uk/take-action/campaigns
Safeguarding Children with autism bit.ly/1PzTcmb
Keeping children safe in education bit.ly/1DuR2wi
AET transition toolkit bit.ly/1WoWbQ8

LEADING GOOD AUTISM PRACTICE
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Pupils on the autism spectrum have difficulty understanding, developing and using communication and 
language. Ensure that visual communication systems are available to support pupils to communicate their 
needs and thoughts.
Visual strategies are useful tools for promoting independence and facilitating learning because they can:
• facilitate additional processing time
• provide a reference tool
• be sequenced, rehearsed and learned
•  help pupils understand what is happening  

at different times of the day

You will find more information about  
using visual strategies in ‘Tools for Teachers’  
www.aettraininghubs.org.uk

Supporting communication

How effectively is transition 
into and out of your setting 
managed? Do you share a 
profile of the skills, strengths 
and key areas of need with the 
next setting? How could 
transition be improved? 

PAUSE 
FOR 

THOUGHT

Transition
Pupils on the autism spectrum find 
change difficult and need support to 
prepare for transitions - between 
activities, groups and areas within 
the setting as well as transition to the 
next phase.
Effective and personalised 
preparation for transition to the next 
phase is essential. It is important to 
use a range of strategies to support 
the pupil, including visits, photos, 
staff exchange and parent 
discussions.
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To help your organisation meet its responsibilities to pupils on the autism spectrum, we have considered the 
following:
• The importance of all staff understanding autism and knowing the individual – why the 

pupil does what they do
• The importance of effective communication, positive relationships and strong partnership 

working in supporting progress and achievement
• How to lead and shape an effective outcome focussed curriculum
• How to create an autism friendly environment and safeguard the wellbeing of pupils with 

autism
• How to ensure your school meets its statutory requirements in relation to safeguarding, the 

Equalities Act and the Children and Families Act

Putting it into practice
• Complete the AET Schools Standards audit
•  Use the competency framework or equivalent with key personnel as a means of conducting an annual 

audit, and use the outcomes to inform training and development activities
•  See your provision through the pupil’s eyes by undertaking the pupil journey activity referenced in your 

delegate pack 
The social model of disability says that a person is not ‘disabled’ in themselves, they are disabled by their 
environment.
Your organisation can make the difference between success and unreached potential for a pupil on the autism 
spectrum by helping them to navigate and access the world they live in.

Summary
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“Taught in the right way autistic pupils achieve 
well, you have just got to meet their needs. It is 
about fitting the school around the pupil, and not 
the other way around.”
Michelle Tointon, SENCO. Brookvale High School (outstanding school)

LEADING GOOD AUTISM PRACTICE



1 obtains information directly from the pupil on their 
strengths, interests, needs and emotional well-being, 
to add to information given by parents/carers and 
staff so that it can motivate, engage and encourage 
pupils with autism in a meaningful way. Most pupils 
with autism will have a personalised pupil passport

2 recognises the particular vulnerability of pupils with 
autism and safeguards against actual and perceived 
episodes of teasing and bullying, including cyber 
bullying

3 understands that pupils with autism often have 
additional needs arising from other conditions 
(eg visual or hearing impairment, attachment 
disorders, dyslexia, dyscalculia, learning disabilities, 
dyspraxia, ADHD, OCD, PDA and speech, language 
and communication difficulties, Tourettes…) Staff 
know how to access advice and guidance on these

4 safeguards the well-being of pupils with autism by 
recognising that they are predisposed to high levels 
of stress, anxiety and depression and that these can 
be prevented or reduced if needs are recognised 
early and met

5 places value on a knowledge of autism and accepts 
that this underpins the analysis and interpretation 
of a pupil’s performance and behaviour to inform 
effective strategies

6 trains staff to know that physical intervention is 
particularly difficult for pupils with autism and 
ensures that staff understand the legal framework 
of positive handling intervention to respond in an 
appropriate way when managing behaviours that 
challenge

7 teaches and supports pupils with autism to develop 
and use an effective communication system

8 provides opportunities for pupils with autism to meet 
others with autism to share interests and experiences

9 has a life long holistic learning perspective, 
including an understanding of adolescence in autism 
and sexual health and aims for an effective pathway 
to fulfilled adult lives

10 ensures that pupils with autism are effectively and 
regularly consulted on all aspects of their education 
and experience at school

1 establishes strong relationships between staff and 
pupils with autism, seeing this as the starting point 
for mutual understanding and support for the pupil’s 
learning and well-being

2 understands that in order to build effective 
relationships it needs to actively listen to pupils, 
parents and carers and promote opportunities for the 
exchange of information and ideas. This will enable 
families to feel that staff are open and approachable 
to discussions

3 has a named and experienced member of staff 
(autism champion/lead practitioner/ SENCO) 
with general information on autism and specific 
information about individual pupils (this is easily 
accessible for all relevant staff on the school’s 
management information system)

4 is aware of the referral pathway in the local area 
(through the Local Offer) for pupils without a 
diagnosis who may have autism

5 proactively develops links with other settings and is 
active in disseminating its expertise in autism to other 
practitioners

6 knows how to access professionals in health, social 
care and the voluntary and independent sectors and 
works effectively with them. This is described in your 
school SEND Information Report

7 provides training about autism at different levels 
for all teaching and support staff (eg, office staff, 
drivers, escorts and lunch-time supervisors) and 
has a system that informs and supports supply staff 
and new staff about the needs of pupils with autism 
through an induction programme ensuring that these 
staff know where to access immediate support

8 encourages parents and carers and individuals with 
autism to attend and contribute to CPD events. This is 
highlighted in the school SEND Information Report

9 provides opportunities and support for pupils with 
autism to develop relationships with peers to a level 
and manner which supports their needs

10 sets clear rules and boundaries to demonstrate what 
is acceptable and expected from pupils with autism. 
These are consistently applied, except where staff 
have good reasons to know that a focus on rules and 
routines may be distressing for some pupils with autism
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AET schools autism standards
THE INDIVIDUAL PUPIL BUILDING RELATIONSHIPS
Your setting: Your setting:



1 has a curriculum that addresses not only the learning 
needs of pupils with autism (including preferred 
styles of learning and uneven ability profiles) but 
also addresses their social, emotional well-being, 
their communication needs and life skills

2 provides individualised visual supports to ensure 
that the sequence of activities during the day is 
understandable and predictable

3 has activities that are well organised, structured 
and planned for and ensures that, where possible, 
advance warning is given to both pupil and parent/
carer of any changes to familiar routines in a way 
that is meaningful and helpful to the pupils with 
autism and their families

4 demonstrates equality of access to activities for 
pupils with autism, including the extended curriculum 
and exam concessions, where appropriate

5 trains staff in the use of a range of communication 
strategies to facilitate two-way communication

6 collects additional data that measures progress 
in the areas of social and emotional awareness, 
communication and autonomy (and works in 
partnership with parents & carers on this as well)

7 assesses the process and quality of the learning 
experience (not just outcomes) from the perspective 
of the pupil with autism and considers the particular 
demands of group working

8 demonstrates flexibility in making adjustments to 
activities, lessons, timetables and their delivery, as 
necessary, for pupils with autism

9 involves pupils, where possible, in formulating their 
long-term goals and ambitions, and all staff have 
high aspiration for these pupils

10 provides opportunities for pupils with autism to 
practice and use their knowledge and skills across 
situations and people, and to develop flexibility, by 
making planned changes and posing problems to 
solve

1 conducts sensory audits both within and outside the 
setting, including transport and community facilities, 
which involves pupils with autism, to consider 
potential sensory challenges and identify how these 
will be managed

2 consults pupils with autism on what to do in their 
free time (eg at break & lunch times) both inside 
and outdoors and facilitates support for this in 
activities, suitable environments, structured play and 
opportunities for games and interactions with others

3 uses a variety of cues (eg tactile, visual, auditory) to 
help pupils with autism understand and navigate the 
environment

4 has guidelines that encourage staff to adopt a calm, 
empathic approach and to give pupils with autism 
time to process and respond to instructions

5 has clearly defined spaces/areas for personal 
equipment and places of safety for pupils with autism

6 takes into account the effect of external 
environmental factors when analysing the behaviour 
that challenges staff

7 regularly audits staff confidence levels, understanding 
and knowledge of autism (at least once per term but 
this can be personalised depending on skill) and links 
this to Continuing Professional Development (CPD) 
and the Performance Management System.

8 effectively communicates key transitional information 
on pupils with autism to all relevant adults, 
including parents and/or carers, and ensures that 
this information is given to the pupils in the most 
appropriate way and at the right time

9 involves pupils with autism, where possible, in 
formulating their long-term goals and ambitions, and 
all staff have high aspirations for these pupils

10 creates time for staff to reflect on, discuss and 
evaluate their practice in relation to pupils with 
autism and the rationale that informs practice, to 
create a consensus and consistency of practice 
across the setting

schools programme
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CURRICULUM AND LEARNING ENABLING ENVIRONMENTS
Your setting: Your setting:
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Autism Education Trust c/o National Autistic Society, 393 City Road, London EC1V 1NG, UK e: info@autismeducationtrust.org.uk t: 020 7903 3650

Further information and resources can be found on the AET website at www.autismeducationtrust.org.uk

There are six modules of training:
MAKING SENSE OF AUTISM 
Basic autism awareness training for 
all staff within any education setting 
(including office staff; governors; 
caretakers; drivers and escorts).

GOOD AUTISM PRACTICE
Practical knowledge, hands-on 
tools and techniques for all staff 
working directly with pupils on the 
autism spectrum (including teaching 
assistants; lunchtime staff; teachers).
With optional certification.

LEADING GOOD AUTISM PRACTICE
For staff who may train or lead other 
staff in their setting, focussing on 
developing good autism provision.
With optional certification.

COMPLEX NEEDS AND 
PARTICIPATION
Focussed training for staff in a specialist 
provision to support a pupil with 
complex needs and aid participation 
(including development of their 
personal or EHC plan).

PROGRESSION FRAMEWORK
Introduction to the framework 
(download free), with key features 
and guidance on how to use it. 
Hands on training for all staff 
involved in setting learning goals  
and recording progress for pupils.

AET SCHOOL AUTISM 
COMPETENCY FRAMEWORK
A competency framework for people 
working with pupils and young people  
from 5-16 on the autism spectrum.

AET SCHOOL AUTISM 
STANDARDS
A set of standards from the AET to enable educational 
settings to evaluate their practice in addressing the 
needs of pupils on the autism spectrum.

We help children and young people 
with autism to receive an education, 
enabling them to reach their potential.

The programme has been developed by Genium for the AET in consultation with a range of partners. The development team include Project manager: 
Martin Kerem, Core authors: Allie O’Brien, Mary Daly and Annette English. Consultant authors: Sarah Hendrickx, Pam Simpson and Linda Lyn-Cook.

Originally developed by ACER at the University of Birmingham: Dr Karen Guldberg, Ryan Bradley, Kerstin Wittemeyer, Annette English, Glenys Jones, Linda 
Lyn-Cook, Damian Milton and Lesley Baker.

SUPPORTED BY: DEVELOPED BY:

www.autismeducationtrust.org.uk

EXTENDING AND ENHANCING GOOD 
AUTISM PRACTICE
Deepens delegates’ understanding, 
including theories of autism. Advancing 
skills in developing and applying strategies 
to facilitate progress and achievement, for 
teachers, teaching assistants and SENDCos.
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